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ABS TRACT 

The purposi of this fflanual is to pxo?iae the 
dtagnostician ifitt a aatailefl rifarence regarding her role iii tie use 
of the Eaucational Based Appraisal Syatem (IBAS) * It is assanad that 
the reader is faiiliar with the principles underlying EBiSr aad has a 
basic uuaerstamaing of hoii tit system Qpsratea through attendance of 
concentrated pxe^service sisslone regarding this mcael* has been 

aesignsd as a resource to the aiagnostician for aaYeloping a 
cQiapreheasi'va appraisal syatea for hanaicapped students* !Ehe aophaais 
in this manual is on imptcviiig the diagnostiaian •s perfornanca of her 
role by makimg availabla a comprehensive handbook indexed to 
facilitate its use^ The manual is organi^ea into eight ohapters and 
three appendices. :chis ocginliEatlon reflects the major objacti¥€a of 
the manual, Che firat objeetiv© is to provide the diagnostician with 
aetailed directions for the dapleoentation and naintenance oi BJAS, 
^he second objective is to pxoviae instructional inforaation rilativa 
to those skills reguired to tise BBAS effectively* The ttannal is 
written as a set of directions with supportive inforfflatioii e^cplalning 
specific steps for implementing anfl utilising iBlS* All 
diagnostioians intolvea in BBAS should faniiliarize thenselves with 
the major chapters of the manual. The three appenaices laaj oi may not 
be revieiied by each diagncstician* These sections are cosprisad of 
inforaation aoncerning select^a skills and resources iaentifiad as 
important to EiaS use^ (Authcr/BC) 
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PREFACE AND ACKNOWLEDGMENTS 

Inforrnation gaired from receritty conipleted research CKaufmani Agard, 
Vlaaak^ 1972) suggests that there ar© discrepancies eKisttng between the 
Intended processes which are the objectivGs of the appraisal process and 
the reported practices which appear tc be Qperatlve, 

The discrepancies reported raise seme important questlonsj 

U What Is the preper and effective use of test results in the 

appraisal process? 
a* is there a s^^stematic way oF implememing and 

maintaining referral and screentng procedures in 

our schools? 

3i Does the irnplementation and niaintenance of an 
appraisal process depend upon the availability ©f 
diagnostic personnel? 

4. Can the educational diagnosttctan function as the 
coordinator of the appraisal process'? 

5, What will be the result of an ircreasing reliance upon^ 
Involvement of^ and sharing of responsibility on the 
part of the Instructional personnel 1ri tJie deterrtii nation 
of the student's acfucatlonal progrann? 

The Educational Based Appraisal System seeks to find answers to these 
and other questtons raised by the need to cfevelop the appraisal process as 
a quality control mechanism fort 

1, Pro\4ding an appropriate ^ balanced ^ instructional 
program for each child* 

2, Assuring eomnnunlcation^ coordlnaticn^ and effective-- 
noss of the Instructional program by providing 
appropriate interfaoing of regular and special educa^^ 
tlon servn:c©s, personnel^ responslbilttUs anci roles. 

The educational Based Appraisal Systenn 1^ being used in an intensive, 
formative evaluation study' seeking artswers In a Icgical way to the prpblems 
raised in the evaluation of eKceptional students. It is not an attempt to sell 
as '^ti-ie answer'' any particular prooesa, prQcedure, or sets of materials. 
The project represents one alternative or model among many w^hlch may 
provld© valuable oKperience and insight to further the cause of Special 
Education * 
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PREFACE 

The purpose of this manual Is to provide the diagnoatlctan with a detailed 
refinance regarding htr role In the use of the Educational Based Appraisal 
System <EBAS)* It is asaumed that the reader is familiar with the prlnctples 
undeH^Hng EB^S, and has a basic understanding of how the system openates 
through attendance of concentrated pre-serviGe sessions regarding this modeU 

The emphasis In this manual Is on Impros^ing the diagnosttclan' s performance 
of her role by making available a comprehenstve handbook indexed to facilitate 
its use, The manual ts organized into eight chapters and three appendices. 
This organlzatton reflects the major objectives of the manuaU The first 
objective Is to provide the dtagnostician with detailed directions for the innple- 
mentation and maintenance of EBAS. The second objective is to provide 
instructional information relative to those skills required to use EBAS 
effectively. 

The manual Is wrtttin as a set of directions with supportive information 
explaining specific steps for implementing and utilizing EB^S. All diagnos- 
ticians involved in EBAS should familiarise themselves with the major chapters 
of the manuaU The three appendices may or may not be reviewed by each 
diagnostician. These sections are comprised of information concerning se-- 
lected skills and resounces identifted as important to EBAS use. Some 
diagnosticians will find parts of this section redundant to their eKisting kno%A/- 
ledge and capabilities , Others may feel that tliey could benefit from additional 
information in certain areas and thus will perceive the appendices as a mean- 
ingful learning or review experience. 

^ The speclfio content of this manual is as follows i 
EBAS Information Chapters 

Introduction to ESBA^Si This chapter discusses the use of the manual and 

dtagnosttcian to the relationship between her job as a diagnostician and 

her role in EBAS. 

Diagnostic Prlnciplesi This chapter discusses basic diagnostic principles 
applicable to EBAS* However, the emphasis is on sound evaluation 
practices In general without reference to specific procedures or systems. 

Diagnostician's Packages This chapter describes the contents of the 
Diagnostician's Package, 

Diagnostician* s Role 1n EBAS: This chapter details the diagnostician's 
role in EBAS^ The reader should be familiar with the content of this 
chapter prior to reading subsequent chapters. 

Diagnostic Information Worksheets This chapter eKplalns the use of the 
worksheet and tllgstrates procedures for its completion. 

Educational Program Planr This chapter describes the use of the 

Educational Prog ram Plan and illustrates procedures for its corripletion. 
Explanatory information related to the educational plan concept is also 
provided . 
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Teacher's Instructional Plan: Thts chapter describes the use of the 

Teacher's Instnuctional Plan foi-nn and lllustmtea procedures for its 
completion. Attention Is gis^en to both the diagnostician's and teacher's 
use of the form . 

Summary evaluation Report Form: This chapter describes the use of the 
Summary Evaluation Report form and illustrates procecJures for its 
ctampletion, Tha referral process for re-es^aluatlon is alao discussed. 



Appendices . . l.- 

Test Inventory! A listing of selected tests with acconnpanying inFormation 
relative to administration, objectives, scoring, and purchaaing is pro- 
vided. The tests are categorized according to their intended purpose 
enhancing the diagnostician's use of the inventory. 
Informal Assessments This resource prosrides explanatory Information 
on informal assessment procedures. It %s not an exhoustlve resource, 
but covers the general prlnc-iples of informal assesannent. 
Instructional Objectives: This resource provides structuired experiences 
in writing behavioraUy stated instructional objectivea. 
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U To assist the diagnQsttctan in becoming famtHar with EBAS and th© 
Diagnostician's Packag©^ 

The Educational Based Appraisal System hm bean designed as a f^sourc© 
to the diagnostician for developing a comprehensive appraisal program. The 
Diagnosttcian's Package provides you with a b^slc orientation to your role 
and the procedures and forms you will be using In the implementation of 
the system* 

THE MAJOR GOALS OF EBAS 
1*1 What are the major goals of EBAS? 

The goal of EBAS is to improve educational programming for handicapped 
Btudants through: 

K the use of evaluation procedures which mrm integrated 

with instruQtlonal planning for Indivlduall students 
2* the systematic sharing of evaluation and Instructional 
Information among all partlctpants In the handicapped 
child's educational program 

3, the coordination of evaluation services to assure more 
appropriate and timely assessment of puptl performance 

4, the placement of emphasis on an evaluation attttude 
and approach which encourages the teadhiar to apply 
criteria appropriate to the studeht^s instrwctlonal program 

5, the provision for student and parental ©vM^reness of 
instructional program goals and objectlvea 

EaAS~A TOTAL F^^ALUATtON SYSTEM? 
I, a Is EBAS a total evaluation system? 

EBAS is not a total appraisal system. It dlq^s not Include assessment 
batteries nor does It require adherence to rigid procedures for referral, 
screening, and diagnosis. The fo^^us of EBAS Is on transforming diagnostic 
Information into specirtc educational plans for individual students . Thus, 
It could be an Integral component of any comprehensive evaluation system. 
EBAS does offer guidelines and suggested praoedures applicable to referral, 
screening, and diagnosis. However, these pir©: presented as prerequisites 
to using EBAS and are not included as part of the system* Thus,, a achool 
district may employ Its own unique appraisal procedures and still usa EBAS* 
EBAS has been developed to be adaptable to a variety of appraisal programs. 
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THE DIAGNOSTICIAN'S RESPONSIBIUITV TO EB^S 



US What im the diagnostician's responslbtUty in EBASf 

T^he responsibiilties of the diagnostician In EBAS ar^ closely related to her 
defined role. For purposes of this manual th© diagnOsWcian is defined as the 
parson with primary responsibility for conducting ai^e^sment of students 
r^fBrrmd or special education services. In most this person v^lU be 

the educational diagnostician but it nnay be an assOGtat^ psychologist or a 
school counselor. Thus, the title of diagnostician ts umd to identify any 
person performing assessment functiohs* 

EBAS is intended as a resource to diagnostictana in developing comprehen-- 
sive appraisal programs « Viewed in this context^ th© diagnostician's general 
responsibilities include procedures similar in Intent to those required by EBAS, 
The diagnostician's role in EBAS requires her to perform certain tasks. How-- 
ever^ each task is directly related to her evaluation rol6 and should serve to 
enhance her overall effectiveness. The diagnostictan*s role is defined in detail 
in Chapter 4*0. Because EBAS Involves evaluation funotions^ the leadership 
for Its Implementation should come from the person ^^auming the diagnostician's 
role. Thus, your role as the diagnostician is central to the use and coordl- 
of the system. No other person Is involved in as nngi'ny aspects of EBAS as 
Is the diagnostician. 

In summary, EBAS Is intended to enhance the diagnostician's effective- 
nesa in developing a comprehensive appraisal systen"^* All of the procedures^ , 
formsj and steps have been designed consistent wiWi dtagnosti clan's respon- 
sibilitles* 
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DIAGNOSTIC PRINCIPUES 



, To assist the diagnostician in develcping an awareness of diagnostic 
principles ai they re lata to EBAS 

Awareness of diagnostic pnlnciplea is critical to ttie dtagnosttctari- a role 
in EBAS* This chapter of the manual discusses the role of dlagnQsts and 
diagnostic principles, particularly as they relate to the Educational Baaed 
Appraisal Sy ate rri , 

THE ROLE OF DIAGNOSIS IN EBAS 
2,1. What is the role of diagnosis in EEAS? 

Thb diagnostic or assessment process is prerequiisite to the implement- 
tation of EBAS, Within the educational setttng^ diagnosis refers to the process 
of collecting information which assists in the educational Cbehavioral and/or 
Instructional) management of the learner by indtcating appropriate instructtDnal 
action. Diagnostic infornnatlon prps4das the basis for IdenHfiGationj placennent^ 
and program formulation. In ternns of identification 1t conftrms the existence 
of an educational problem and determines eliglblUty for speQlal progrannnnlng 
or services* Related to placement^ it assists In Identifying the appropriate 
Instructional enSAronmentCs) for the learner. Finally^ in tertris of program 
formulation it provides the basis for instructional planrilng* 

The role of diagnosis relative to EEBAS is twofoldi IJ the provtston of data 
urtlizedln the detsrminatton of eligibility for special sersnces and placement, 
and 2) the provision of Instrucfcionally relevant information required for program 
formulation. Since eligibility and placennent decisions are assumed as pre- 
requisites to the Implementation of EBAS, the primary role of diagnosis for 
EBAS focuses on input for program formulation* Inherent in the systenn Is the 
need for instructionally relevant Information upon which to base Instructional 
programming. Specifically^ EBAS requires an instructionally relevant 
diagnostic approach to assessment* It requires a.taehavlDral or functional 
analysis of the learner's level and style of learning as wbM mm the apecifica- 
Hon of the e>;tent to which th^ learner does or does not possess the skills and 
at>lllties required for instruction leading to mastery, 

SOURCES OF DIAGNOSTIC INFORMATION 

a#S- What are serious sources which can be used to obtain diagnostic 
information for use in EBAS? 

Dlagnoitic information Is obtained from two forms of assessment, inter-^ 
individual and intra-lndi\dduaU Inter-lndis^dual assessment compares the 
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learner's performance with some standard or establtshed norfn. The resultant 

score indicates whether the learner is performing at, above, or below age, 
grade, or> ability level in comparison to a specified populatton of other learners , 
This global description of the learner provides information concerning his 
probabili ty of success and s4ews his pe rf or nnance within tha oonte><t of his 
functional environmtnt. eligibility and placement decisions as well as long 
range instructional goals may be derived fronn this type of assessnrient data. 

Intra-individual assessment specifies the learner's eKttct level of perforin- 
ance, that is, the level at which he actually perfornns . This fornn of assess- 
ment represents a performance analysis of the connpetancy areas Identified 
through tnter-indivldual assessment, i.e., the specific skills mastered and 
not mastened. Specific description of the learner provides an operational 
base for instructional progrannnnlng and the spBciflcatton of Instructional 
objectives. 

liistructionally relevant diagnostic information can be derived from a variety 
of sources: 1) teacher observation, 2) informal tests, 3) formal tests, 45 
diagnostic teaching, and B) observation of testing behavior. 

Teacher observation: Through dally interactions with the child, the teachen 
gathers a variety of Information relative to the pupil's learning syslet l) types 
of errors made, S) ways of approaching a task, 3) specific reinforcers, 4) 
teaching strategies which are effective, 5) behavioral characteristics the 
learner displays, S) reactions to new situations, and 7) reactions when con- 
fronted with a difficult task. Specific observational data such ass this provides 
information which prosAdes the appraisal person with cues for areas of fur- 
ther testing^ confirms the results of informal and formal testing, and provides 
significant input during the planning of the instructional progrann. 

Informal tests: Informal measures given by the teacher or diagnostician 
provide additional task-specific evaluative data which may lead to Instruc- 
tional programming. Informal tasH-specific tests include a) seatwork 
exercises, b) "mini" lessons including informal lessons designed to assess 
various skills, the way the pupil responds under several teaching methods, 
etc., and c> oral presentations. In many Instances these tests pros4de data 
of greater instructional reUvance than more formalized diagnostic procsdures. 

Formal Tests-. ' Formal testing procedures serve three functions in the 
diagnostic process: I) provision of information about the learner' s instrue- 
tlonal needs not obtained through other prpcedures,' 2) Investigation of relevant 
cues indicated by previous evaluative data, and 3) exploration of previously 
acquired informal or subjective impressions. Both tnter^and tntra-lndividual 
diagnostic data can be obtained through the utlUzatlon of formal standardized 
tests. The evaluative information obtained from formal tests must still be 
translated into instructional processes, although some instruments provide 
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" teachable*' iiiforrnation that can be tranilatad dinectly Into instructional 
objectis^es. 

Dia9nosH.c teachitrig^ Fornnal test procedures sample only a amall segment 
of the Isarner^'s behavior €ifc one mornsnt in time and cftarn result in an unclear 
and/br Incsnnplete picture qf ths learner* T>ie resultant irfornnatlori rriay not 
provide sufflctent guidelines for Instruetional program n^lng, A longer and 
nnore extensive sampling of behavior can be obtained through dlagnostlQ teaoh-^ 
tngp Diagnostic t& aching Is a contlnuattcn and extension of the dtagnostte 
prooeas. It consists bf the pr#sentatton of various learning tasks and stra-- 
tegtes vs/lth cartful observattQn of the learner's perfDrmanoe* Through this 
prooeas j information may be derived which dascribis the leawer-s spectftc 
dlfficLiltles, consistent patterns of behavior, arid effective instructtonal 
strategies. ^ 

Observatloris Qf Test Behaviors Attitudes and both verbal and nori'^v^erbal 
behaviors exhibited duirlng the testing sesston also proytde relevant Informa^ 
tton about tlia learner- InformatfOfi derived from careful obser\ratlon of theae 
testing behaviors provides I) comparative data for Initial referral Informatlona 
a) supportive data for results of otJier forins of assess menta 3) clues to further 
assessment needs ^ and 4) directton for Instructional programnnin^. 

Behaviors exhtbitad during testing can clarify referral tnfo»^maticn whather 
or not they are supportive* A referml problem of Inattention in the classroom 
may be validated by dtfficul ties in matntpinlng attentton during the testing 
session. In tints instarces testing behaviors confirnn ard generalize the initial 
referral behavior* 

If the inattentive behavior Qbserved during the testing aessicn supports 
similar behavior in the clasirDom, there are direct tmplicatt cms for instruct- 
tionai planning- A prtorlty instructional goal may bei "The atudent will be 
able to remain on task for 10 minutes. " Instruictlonal strategies may Involve 
the use cf nnanipulettve materials Cthe learner was observed enjoy the 
mantpuiative sectlona of some testa) or the initiation of a system of verbal 
relnf oroemerit * 

In contrast^ a learner referred for attention difficulties In the classroom 
may exhibit attentive behavior tn the test setting. Here Inferences can be 
made oDncernlng the learner'^ response to individual attention^ a non-^ 
stimulating ervlronmont^ and specific testing mate rials as factors in maln^ 
taining his attentior!* ^ 

Many deficit areas not originally noted may be observed during the testing 
session and further assessment can be conducted* During tha administration 
of the spelling sactnon of the WRAT, for eKample, the examiner may note that 
the learner grasps the pencil between all his fingers and contorts his entire 
body while writing . VVhlle the original focus of assessment is apelling achieve- 
ment| possible diffioulties In motor coordination are observed* Thus^ the need 
for ftjrther assessment of motor skills Is indicated. StfYiilarly, raquests to 
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have dir^cttons repeatea several times duHrg the adiriinistf^atiori of a WISC 
subtest suppor^ts earlier results of ©ijditory dlscHrniriatton difrtculties 6^ the 
Goldman-WoodGOck-Fnistoe Test of Audttor^^ Dtscrlrninatton^ 

In eummary^ it is important that you be sensitive to bahasnor eKhlbited by 
ths atudent In the asseasrnent situ^tdon* Thm follQwlng types of tnfQrrnatlon 
about the learner can be obtained through careful obsers^ation of his attttudes 
and behavtors in the tasting sesslari; 

It attentls/eness 

a, concantrartcn 

3, dagras of ccnfidehce 

4, rainforcement pnefererices 

5, arnount of nelnforcernent needed 

6, apprDaDhes used for complettrg tasks 
7# reacttons to auccess 

8,, raactions to failure . 

9, i^acttoh to navw si tuatlQns and persons 

10# attituda toward self 
" II, reactions to dinscttons • 
Such InfornnatlQn haa direct appllcatlcn wlthtn the Instructtonal setting. It Is 
also the type of informatton which does not always errerge directly from the 
test raaults. You must use your professional judgennent In nnaklrig decisions 
on which behavdors ara educationally signlflcantp 



f 



S 

17 



3,0 Dlagnosttciart's Package 
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THE DIAGNOSTICIAN'S PACKAGE 

3* Tc^ assist tha diagriostictan In becoming famtlien wtth Ui© Dlagrtosticlan*© 
Package in the EdycattQhal Based Appraisal S/stem » 

The Wagnostlcian*s Paci<ftge is the major component eorrpriilng the 
EdueattDnal Based Appraisal Systern. All the mate Kali you stdM nec-d to 
implannsnt EBAS are included in this package, 

i 

OVER VIEW OF THE DlASNOSTICIAN*S PACKASE 
3,1 - VWhat are the eompDnehts of the. Diagnostician's Package? 



The Diagnostician's Package 1s oomprised the Pollovwing eight 
aomponents* 
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COMPONENTS OF THE DIAGNOSTICL^N'S PACKAGE 



3.2, What Is the purpose of each component In the DIAGNOSTICIAN'S PACKAGE? 

Each component in the Diagnostician's Package is designed For a distinct 
purpose in faenitatlng the implementation and uttliaation of ESAS . ' An 
inuatrated defCrlpticn each component and an outUne of Its purpose followv. 
Rev4avv mmoh cne carefully es an overall understanding of the entire package 
im eaiential , 

Package 

The package carton sarvas a dual function . It provides a ccnv«nient storaga 
area for all the materials connprlsing the Diagnostician's Package, Further^ 
it facilitates th€ organisation of an efficient filing system by prDvldlng file 
apaote for ccrtipleted reportSj progrann plans, and summary Infarmation used 
in the s^^stam, Should not have filing cabinet space avanable^ the paokage 
carton can be uead. as a substitute, 

Dlagnosttclan-s Manual 

The Diagnostician's ivnariual serves a dual purpose. Firsts it is a source of 
informaticn for the dlagnQstlctan on the ImplenDentation and utlHiatlon of 
Ea4.S . Secondly, itta a vvork-^resource manual focusing on the developnnant 
of idenrtfled steills considered essential to the utilization of EBAS. 

Dtagnosttc Infornriation Worksheet 

The Diagnostic Infcrmation Worksheet Is one bf the three, major components 
of the package* It im a three--part foWout form on which the diagnostician 
sjystematlcall/ recorrfs referral information, relevant diagnostic data, 
behavioral observatlDns^ summary Information, and A RD committee decision. 

Educational Program Plan 

The EducatlDnal Program Plan form is the second of the three major 
ccmpon^nta of the package. It is a four-part form on which the dlagnosttctan 
in CQllaborattori with the other members of the EBAS team summarises the 
pupil*^ learning and behavioral strengths and weaknesses and specific 
instrucWonaL strategies and goals. 
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Teacher's Instructional Plan 



The TeacKer» a Inatructtonal Plan form is the third major component of this 
package. It is the form on which the EBAS team designated the form on 
which ti-ie EB^S team designated the student's initiai instructional program • 
through the tdBntificatlon of one Instrucfcionai goal and a clyster of objectives. 
Copies of this form ara urtlized by the teacher as the systenh becomes opera- 
tive at the Instructional level. 

Objective Clusten Bank 

An objective cluster is composed of an ovenftll instructional goal and five 
related behavioral objectives. The Diaanoatician' s Package includes 
a bank of objective clgsters as a resource for the development of the 
Educational Program Plan form and the TeBcher's Instructional Plan 
forms. The clusters are organized into three areas, i. e social 
behavior, reading, and mathematical sWUs. 

Summary Evaluation Report • ' 

The Summary Evaluation Report Is the form on which the EBAS team records 
pupil performarics and prograss based on information derived from the 
Teacher's Instructional Plans. This fornn is the vehicle for providing 
feedback on pupil performance and progress to the ARD committee at 
three-month intervals. ' 

Referral for Re-Evaluation 

The Referral for Re-Evaluatton form is designed as a cover sheet for ssub- 
mitting referral information to the ARD committee by the EBAS team. 
Additional suppontlva information and the Summary Evaluation Report 
form will generaUy acbompany this form. 
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HOW TO STUDY THETvV^NUAU 



3,3. Hew should you study the manual? 

It is suggeated that ^ou sca^ tine complete manual inittally so that you are 
famtllar with each section* Tine chapters are sequentially arranged based on 
the rQla of the diagnostician* The Appsndices are sequential in the sense 
that thsy are organized tri the sequence that the need for the skill or Infor^ 
mattori appears in the body of the manual. The reader Is directed to specific 
resQuroea in the Appendices a notattonal system in the content of the manual 
ohapters. After skimnning through ^ennanual, the reader should return to 
Chapter 4^ Diagnostl clangs Role, and proceed through the entire manual in 
the order of presentation- 

A considfirable portton of the Hriformation In the nnanual pertains to the use 
of forms. In each case a sample form la included In the oontent* To further 
clarify dlreDtlons related. to the forms ^ excerpts from the form have been 
reproduGed and appropriately placed in the conteKt, It will help If you make 
frequent reference to the connplete form so that youir understanding develops 
within the cDntext of the total form and Its use. 

B^oause it is difficult to pr&vlde direction on completed forms and at the 
same time proNA'de detailed descriptions of their use^ it is suggested that 
you meet Mth other dtagnostlclans and/or teachers to discuss their Inter- 
pretations of the various manual chapters. Assuming that all participants 
have participated in pre-service training sessions, such discussion shoyld 
take place after each chapter In this manual* 

EBAS Is an eKperlmsntal practlcum project^ thuSi your suggestions for 
ImprQvtng the manual as well'asyour suggestions relative to the system as 
a whole are invited. You are enccuraged to make^ notes in the manual and 
to seek clarification from the practicum director. 
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THE DIAGNOSTICIAN'S ROLE 
, To assist the dtagnosttcian in deftnlng her role In EBAS, 

The rcle the diagnostictan asaumes in the Educational Bassd Appraisal 
Syetem la vntal to the success of the entire s^^stem. As on©; the primary 
persons in the appraisarprQoess, you are asktd to fornnulat# ©ducartonal 
plans derived from instruottonally relevant evaluation data^ 'oansult with 
taachsrs and other personnel involved in the student's instruoMonal program^ 
and monitor the effectiveness of his educational plan* Once •opsrationalj 
EBAS becomes a major resource to you in carrying out thes*© responsi- 
bilities. Thus^ a thorough understanding of your role in EBA:S is important 
before beginning use of the system • 

THE DIASNOSTICIAN'S APPRAISAL AND EB^S ROLES 

4*1 * What la the diagnostician* a role In EBAS relative to h©r responsibilities 
as a diagnostician? 

Most special evaluation programs have three primary obJaoWves. The first 
' is the determination of the student's eligibility for special edw^ation services 
and appropriate instructional placement. Once this objectiv^^ has been achieved, 
the aecpnd objective becomes the development qf an appropriate eduoattonal 
program for the student. If appraisal Is to represent a funcWonal process within 
the instructional setting. It must be continuous. Thus, the third objective in^ 
volves determining the effectiveness of the handicapped stud^r^t^s educational 
program i 

This section discusses the close relationship between your responsibilities 
to the evaluation program in the school district and your rol^ In EBAS. Your 
role on the EBAS team will be discussed in detail in Sectlona 4,S. and 4.3. 

As Donceptualized by the Texas Education Agency, the appraisal process Is 
an orderly and systematic continuum of sers^cps for pupils which provides 
for^ referral, screening, data analysis and alternatives, camprehenslve 
assessment, admission, review, and dismissal, dissemtnatton and evaluation, * 
The diagnostician's responsibilities for appratsal are influen'aed by the evalua-- 
tlon skills she possesses as well as the local evaluation resources available 
to her^ Her role In the overall appraisal procasa will typically include the 
following^ 



^ Administrative Guide and Handbook for Special Educati^fi^ T#^as 
Education Agency, Austin, Texas, March igTSCRevlsed), P. 19* 



24 

ERIC 



I* CoUeetlng and analyzing information rat^^^ 

iriteUectuaV factors/ educatloh 

soQl0togical%mriabies^ m 

and ©motlohal and/or behavioral st^^ 
2. Compiling infornnatlon from various appraisal sources* 
3* Serving on the Admissions, Review and Dismissal 

(ARD) eomrnlttee, 

4, Providing appraisal information to th© ARD committee 
for determining Initial and eontinuing ^ligtbility. 

5, Developing an educational plan for each student with 
learning and/or behavioral problems* 

6, Conduotlng any assessment requested foUowing 
placement. 

7» Evaluating the effectiveness of each stMdent's 
educational plan at three--month Intervals* 

8* Reporting the reaults of the educatlonghl plan evaluation 
to the ARD committee. 

Your role in EBAS evolves from your gen^iral responsibilities W handicapped 
children as listed above* As a diagnostician^ your Involvement In the Educational 
Based Appraisal System does not substantlsilly change your role relative to the 
total appraisal program in your district* E©AS has been designed to support 
your existing appraisal role. Once operationa^t ^ EBAS represents m major 
reaource to you in carrying out your role. 

EBAS assumes that prior to aGtual utlllMblon of EBAS forms and proceduree 
certain prerequisite steps have been accompitehed. Figure I llVu^^fcratea these 
prerequisite steps In relation to the overall fynctlons of EBAS* These pre-- 
requlsite steps are necessary for optimal EBAS implementatiQn While EBAS 
does not dictate specific assessment procedur#s^ It does require that certain 
diagnostic Information be available* You^ m part of your role in th^ appraisal 
ayatem^ are typieally responsible for these dtognostlc tasks* ThM^^ EBAS 
does not add to your current responsibilities * 

The foUowing outline briefly details the relationship of the reapOnaibllltlea 
currently asaigned to you in the ongoing appr^®6si,l program and your role 
relative to EEAS, 

U Referral: "Referral is Initiated when a pupil Is 
perceived as having problems sA/hich mmyr Impede 
pupil achievement and/or adjustnment J** 



* Administrative Guide and Handbook for Special Education, Te^^s Education 
Agency^ Austin, TeKas, March 1973 (Revised)^ p*l3. 
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Having identified a child with learning and/or 
behavior problems, the teacher refers the student to 
the building screening committee. Since the focus 
of EBAS is on pupils receiving special eduaation 
services, the referral step represents the first action 
which may result in the student's participation in the 
instruction/evaluation aspects of EBAS, 

2. Screening: Screening consists of generating and 
compiling all immediately available data on the 
referred child. * 

This is consistent with EBAS procedures. 

3. Data Analysis and Alternatives: Data analysts requires 
that a designated committee analyze and Interpret the 
data available on the students referred and on the basis 
of the available data determine the appropriate further 
activity.** 

— ^^hls Is consistent with EBAS procedures. 

4. Comprehensive Individual' Assessment: Comprehen-- 
slve Individual assessment Is the observation ^ 
diagnosis and Identification of Individual pupil 
achievement and/or adjustment characterlsttcs, 
TPus form of assessment Includes the fDllowing 
factors: Intelligence, educational functioning, 
sociological variables, medical and health factors, 
and emotional and/or behavioral states**** 

Although Implemented at the Instructional level, 
EBAS depends upon individual assessment informa- 
tion as a basis for planning the child's instructional 
program. Thus, EBAS encourages a broad approach 
to assessment which focuses on InstruGtlonally rele-- 
vant information. While not designed to dictate spe-- 
cific procedures, the Diagnostic Information Worksheet 
form described In Chapter 5 offers you a systematic 
procedure for recording your findings. Additional 
resources to assist you In making decisions on what to 
Include In your assessment are locating in Appendices 
A and B. 



*Adminlstratlve Guide and Handbook for Special Education, Te^as Education 
Agency, Austin, Texas, March 1973 (Revised), P* 13. 

** Ibid 

*** ibid,, P. 14/ 27 
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5. ARD Committeei The Admtssionj ResAsw, and 
Dlsmtssal Committee is composed of at least three 
members, representing the areas of administration, 
instruction, appraisal and/or special education. The 
committee considers available information for the pur- 
pose of determining the eligibility of students for 
original assignment, continued enrollment, and termi- 
nation of special education services,* 

At this step in the appraisal process, following the 
determination of eligibility, a decision on placement 
by the ARD committee initiates EBAS through iden^ 
tlflcatlon of the EBAS team members* After EIBAS 
is initiated your role is to represent the ElBAS team 
on the ARD committee. This Involves providing con^ 
tinuous information related to the effectiveness of the 
child's Instructional program, 

6. Dissemination: Dissemination is the provision for the 
dispersal of a written educational plan to all personnel 
responsible for implementation of a child's instruction- 
al program. This may be further supported by con^ 
ferences between supportive and Instructional personnel*** 

The translation of the accumulated appraisal Infor^ 
matlon Into an educational plan Is accomplished In 
EBAS by utilising the Educational Program Plan and the 
Teacher's Instructional Plan forms (described in detail 
in Chapters 6 and 7 of this manual). The educational 
plan (the Educational Program Plan plus the Teacher's 
Instructtonal Plan) Is developed Jointly by you and the 
teachers Involved in the handicapped child's Instruc-- 
tlonal program (the EBAS team) during an initial 
planning conference. Dissemination of this educa-- 
tional plan occurs immediately after the initial planning 
conference. 



i 

* Administrative Guide and Handbook for Special Education, Texas Education 
Agency, Austin, Texas, March 1973 (ResAsed), P, IS, 

**lbld,, P, 16. 
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?• Evaluationi Evaluatton is Ca) the ongotng process of 
determining the effecttveness of each pupil's 
edueational plan, (b) the annual review of all special 
eduoatton placement decisions^ and (c) the periodic 
reassessment of each pupirs eligibility. A systematic 
follow-up is instigated at intervals of no more than 
three months, with evaluatton informatton on the effec-- 
tivenass of the plan ^ * 

In BBAS, evaluatton is Interfaced with instruction 
through the continuous use of the Teacher's Instruc-- 
ttonal Plan (TIP) forms* Basic to EBAS and to the use 
of the TIP form is the statement of instructional goals 
and objecttves* Objectives are used as a means of focus- 
ing the teacher's attenHon on specific instructional activi- 
ties and for creating an evaluation reference for measuring 
pupil performance. The TIP form provides a continuous 
evaluatton base from which re--assessment data can be 
obtained at any point. Summary assessment procedures . 
and re--evaluation conferences at three--month Intervals are 
butlt into EBAS. These allow for the efficient retrieval and 
periodic reporting of summary information converning t?ie 
handicapped student's progress to the ARD committee^ 

Your role during the three-^month evaluatton Intervals 
is primarily one of serving as a consultant to those 
teachers Implementing the student's instructional pro- 
yrstm* You will receive copies of all instructional goals 
and objectives developed by the teachers for the student. 
It is your responsibtlity^ in collaboration with the 
teachers involved in the handicapped child's instruct- 
tional program, to evaluate periodtcally the student's 
performance and progress/ review his instructional 
program^ and make needed modifications* If appropriate, 
a referral is initiated back to the ARD committee for a 
possible change in placement. The Summary Evaluation 
Report (descrtbed in detail in Chapter 8) is designed to 
assist you in meeting your reassessment responsibilities. 
This form allows for the summarization of relevant 
evaluation informatton and may be shared with the ARD 
committee. 



^Administrative Guide and Handbook for Special Education, Texas Educatton 
Agency, Austin, Texas March 1973 (Revtsed), P, 16, 



16 

20 

ERIC 



In addttton to the preceding roles which are clearly compatible with your job 
as a diagnostician^ EBAS requires attention be given to certain procedures 
and tasks intended to facilitate the evaluatton process. Your responstbiUties 
when using EB^S include coordinating the activities of the EBAS team and 
the ARD committee to assure continuity in the student's progrann^ consulting 
with teachers In the use of EBAS and the tmplementatton of the educational 
plan, and maintaining and retrieving EBAS forms for the ARD committee. 

Summary 

Your participation in EB^S does not substantially alter your current role in 
the appraisal process. EBAS' has been designed to enhance your role In 
effecting a meaningful evaluation program which contributes to Instructionai 
planning. The following chart outlines your role In the appraisal process and 
indicates those procedures and tasks which are required by EBAS. 
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Figure 2 
pIAGNOSTICIAN«S APPR^mSAL 
RESPONSIBILITIES AND EBAS ROLE 



APPRAISAL PROCESS ACTIVITIES 



1. CoUecttng and analyztng puptl In-- 
formation relative to InteUectual 
factors, educattonal functtonlng^ 
and soelologlcal variablus, 

2, ConnptUng infornnatiDn fronn vari-^ 
ays appraisal sources. 

3* Serving on the ARD corrinrtittee . 

4, Providtng appraisal Infornnation to 
the ARD committee for determine 
ing initial and continuing ellgibil-- 
ity. , : 

5, Assisting in the designatton of an 
appropriate instructional place- 
ment* 

6, Developing an educational plan for 
the handicapped student. 

7* Conducting assessment requested 
after placennent. 

8* Evaluating the effectiveness of 
each handicapped student* s ed- 
ucational plan at three-month in- 
tervals- 

9, Reporting the results of the 

educational plan evaluation to the 
ARD committee. 



REQUIRED EBAS ACTIX^TIES 



U Administering diagnostic tests 
and collecting instructionally rel- 
evant information. 

2, Providing educational evaluatton 
information to the ARD committee 
(optional utlUzatlon of the Dlag-^ 
nostlc Information Worksheet). 

3. Translating diagnostic Information 
Into teacher usable Information, 

4* Serving as a member of the EBAS 
team * 

e. Providing leadership In the de- 
velopment of educational plans 
through completion of/ the Educa- 
tional Program Plan and the 
Teacher* s Instructional Plan 
forms i ' 

6, ReNAewing the student's progress^ 
Instrucfctonal program and con-- 
tlnyed eUglblllty In collaboration 
wltin instrucrtonal personnel* 

7, Preparing summary reports on the 
student's program for the ARD 
committee. 

8, Coordlnattng the activities of the 
EBAS team and the ARD commit- 
tee, 

9* Malntalntng and retrieving EBAS 

forms for the ARD committee. 
10. Consulting with teachers on the 
use of EBAS. 



Vour role is critical to the overall operation of EBAS. No other Individual 
la Involved In as many aspects of the system^ The remaining sections of this 
manual have been designed to assist you in applying your appraisal skills 
through the Educational Based Appraisal System. 
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THE DIAGNOSTICIAN'S ROLE AS AN EBAS TEAM MEMBER 



4.2. What is the diagnostician's^ role as a mennber of the EBAS team? 

The success of the Educational Based Appraisal System is dependent to a 
large degree upon the EB^S team. The EBAS team is comprised of the dtag-- 
nostictan and those teachers who may become directly involved in the student's 
Instructional program as a result of the decision to prosAde some form of 
special education services. The EBAS team generally consists o^ the diag- 
nostictan, a support teacher and the regular class teacher* The team is 
activated once eUgibillty and placement decisions have been made. The de- 
cision relative to placement dictates the specific membership of a particular 
student's EBAS team* 

The EBAS team has three major responsibilities.- 

(1) development of the Educational Program Planj 

(2) selection of appropriate instructional goals and 
concommitant instructional objective clusters 
every three months^ 

(3) coordination of E^S activities. 

The primary emphasis In discharging the first two responsibilities occurs 
initially during the process of activating the EB^S program for the student. 
However, once teachers are using EBAS with handicapped children, the EBAS 
team becomes Involved in all three areas of responsibility, TTils occurs be- 
cause EBAS Is a continuous appraisal system and the EBAS team must make 
recommendaHons every three months on continued eligibility,' the appropri- 
ateness of placement, and subsequent modifications in instructional program- 
ming. 

The sequence of events essential to using EBAS Is synonomous with the 
cycle of decisions and procedures which have been established for the EBAS 
team. The EBAS team decision cycle, tllustrabed in figure 3, represents a 
three-month period with each cycle culminating In a Re-Evaluatlon Conference 
at which time the student's performance, progress and placement are reviewed. 

Your role, as the diagnostician on the E^S team, is more extensive than 
the other members. You have major responsibilities for chairing the team 
meetings, coordinating the acttN^ties of the EBAS team, and ser^/ing as the 
team's liaison to the ARD committee. Consequently, it is important that you 
understand the function of the team and the role of each member. 

The following outline briefly details the role of the EBAS team with partic- 
ular attentton to your partlcipaHon, 

I. Initial Conferencei The Initial conference of the EBAS 
team follows the ARD committee's decisions concern- 
ing eligibility for special education ser\dces and 
subsequent placement* At this meeting the team 
collectively completes the initial sections of the 
Educational Program Plan and the first Teacher's 
Instructional Plan form. Both forms are described 



EKLC 



19 

32 



/ 



ARD 
Committee 
Action 



EBAS 
Initiating Team 
Conference 



DeGtston 



Plmnnlng 



EBAS Team 
Reevaluation 
Conference 



instructional Period 



Teacher 
Conference 
Progress 
Check 



2nd week 



latli week 



^eacher 
Conference 
Progress 
Check--Plan 
Reevaluation 



Teacher 
Conference 
Progress 
Check 

eth week 



10 th week 



Figure 3 



EBAS TEAM 
DECISION CYCLE 

33 



20 



in detalt in later chapters of this manual^ Several 
functions are required of th© teann as they complete 
these forms. 

(a) The team must discuss the ec'ycattonal 
implications of the evaluation information 
available to them. For this initial meeting, 
you will have compiled instructionally 
relevant diagnostic^ observational^ and 
anecdotal data collected during One diagnostic 
process along with any additional information 
considered by the ARD committee in making 
their eligibility and placement decisions* Your 
major responsibility in discussing the educa-- 
tional implications of these data is (1) to trans-^ 
late the diagnostic data into teacher usable 
Information from which instructional implica-- 
tions can be darivedj and (2) to eUctt instruc- 
tionally relevant and pupil related information 
from the other members of the EB^S team, 

(b) The team identifies instruGtionat strategies 
most appropriate to the student's needs. Vou 
will share diagnostic and observational infor- 
mation about the student from which effective 
instructional strategies can be determined. 
The regular and support teachers contribute 
additional information concerning the learner's 
characteristics which is applicable to the team's 
decisions on instructional strategies, 

(c) The team will jointly identify year long educa- 
tional directions most appropriate to the 
student's needs, 

(d) The team states instructional goals covering a 
threes-month instructional period. These will 
not represent the student's total program, for 
generally the team will decide to state goals 
primarily in tfne student's major problem areaCs)* 
Each instructional goal should represent approK-- 
imately two we^ks of instruction* If both the 
regular and support teachers plan to use EBAS, 
then two different sets of instructional goals are 
possible* The preceding information (steps a 
through d) is recorded on the Educational Program 
form* 
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(b) The team must select or develop the objective 
cluster most relevant to the instructional goal. 
Your role is to collaborate with the other members 
of the team in Identifying the first instructional 
goal and set of objectives to be undertaken with 
the pupil. This information is recorded on the 
Teacher's Instructional Plan form* 
At the completion of this first EBAS team meeting^ 
the program is operational. The Educational Program 
Plan has been completed and the first TIP form has 
been developed* Each member of the EBAS team should 
have her own copy of these forms. Except for occa- 
sional consultation^ you will not meet with the teachers, 
until the Re-- Evaluation Conference scheduled for the 
Igth week. During the interim^ however, the teacher(s) 
will continue to use the TIP forms and adhere to the 
following scheduler 
2* Instructional Period I (lasting 2 weeks) ^ The two^week 
period following the initial team conference begins the 
operational phase of EEAS defined by the first use of 
the Teaeher's Instructional Plan with the student. 
Following two weeks of Instruction, the regular and 
support teachers meet to review the student's perfor- 
mance and jointly select subsequent instructional 
goals and objectives. This performance check based 
upon formative instructional assessment is followed by 
a second Instructional period lasting four weeks. 

3, Instructional Period II (lasting 4 weeks). Be^een the 
second and sixth weeks, the teachers continue to carry 
out their instructional plans for the student either 
independently or in conjunction with one another. During 
this period the Teacher's Instructional Plans will be 
SKChanged between EBAS team members and continue 

to accumulate instructional and evaluative data. In 
addition to the SKchange of TIP forms the teachers may 
meet informally during this period as needs are recog- 
nised. At the end of this second instructional period 
(6 weeks after the EBAS team conference) ^ the two 
teachers again meet In person for a performance check 
and make instructional decisions for the third 
Instructional period. 

4, Instructional Period III (lasting 4 weeks). Between the 
sixth and tenth weeks the teachers continue the cycle 
of teaching I evaluating, restating objectives and 
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exchanging copies of TIP forms. The performance 
conference during the tenth week of Instruction 
Involves only the teachers. This conference differs 
from the preceding two In that It has dual focus. The 
teachers again review the student's performance 
through discussion of tine Teacher's Instructional Plans 
that have been Implemented. In addition, this con-^ 
ference focuses on preparing for the full EB^S team 
re-evaluatlon conference to be held the lath week. The 
taachers identtfy objectives to be assessed prior to the 
re-evaluation conference* Following this conmrence 
there is a two^week Instructional period which includes 
the evaluation of pupil performance on selected objectives. 

During the preceding three Instructional periods, you 
will have met with the teachers only upon request. Your 
role during the three instructional period is primarily 
as a consultant. to the teachers in the use of EBAS* Feed- 
back is contlnuaUy forwarded to you concerning the 
student's Instruction through the use of carbon copies of 
the objective clusters. 

Re^Evaluation Conference (after 12 weeks). The full 
EB^S team, i*e., regular teacher, support teacher^ 
and diagnostician, meet for the Re-Evaluation Con-- 
ference after the I2th week of Instruction, TInis meeting 
is chaired by you. The focus of the meeting centers on 
(l) summarizing the student's progress, (2) reviewing 
his instructional program and setting instructional goals 
for the subsequent three months, and (3) re-evaluating 
this placement. The information from the Teacher's 
Instructional Plan forms is summarized on the Summary 
Evaluation Report. The completion of this form enables 
the team to make relevant decisions concerning the stu- 
dent's Instruction and the necessity for referral of the 
student back to the ARD committee. 

Two options are available at this point for the Inltla-- 
tion of the subsequent three month cycle. The results 
of the summary evaluation determine the specific 
option appropriate for each student. 

OPTION U Recycle. Repeat the preceding 

three-month cycle with the contlnused 
use of the Teacher's Instructional 
Plan and the teachers meeting for 
periodic performance checks ^ This 
recycling option occurs when the 
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student Is not referred to the ARD conimtttee 
for a posstble change in placementp The re- 
evaluation conference thus becomes the 
subsequent three-months of instruction. 
OPTION 2i Refer to ARD Committee. Then recycle. 
If a possible change in placement is 
indicated^ the student is referred back to the 
ARD committee vAth the summary data pro-- 
vldlng one source of assessment information to 
be considered* Should the student's placement 
change, the EBAS procedures remain the same 
as outlined in the preceding stages, but the 
team members may differ. 
Following the Re-- Evaluation Conference, the Summary 
Evaluation Report form is forwarded to the ARD committee 
with additional recornmendations regarding the student^s 
placement. 

The final Re-Evaluation Conference occurtng in the 
spring should focus on continued eligibility, placement 
decisions, and Instructional programming for the nSKt 
year. This spring planning is essential to insure 
continuity in the student's instructional program. 
Individual school policies may influence how the EBAS team functions. The 
number of students served, the Interaction of the team members, work demands, 
and scheduling, all effect the EBAS team functioning. 

Summary 

The diagnostician, regular teacher and support teacher comprise the EBAS 
team* The following chart summarizes the team functions performed and 
your role relative to this team. 
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Figure 4 



EBAS TEAM ROLE 



I, Initial EBAS planning conference, 

a, Discusstng the educational 
Implications of the available 
InfornnattDn. 

b. Considering basic ins true-- 
tional strategies. 

c* Stating year long prog ram 
directions and instructional 
goals covering a three-month 
period,. 

d. Identifying the first objective 
cluster • 



2, Instructional Periods, 



DIAQNOSTICIAN'S ROLE 



Initial EBAS planning conference, 

a. Providing instructlonally rel- 
evant diagnostic observa tion- 
al and anecdotal dataj and any 
additional Information con- 
sidered important by the 
ARD commitu^e in making 
eligibility and placement 
decisions, 

b. Translating diagnostic data 
into teacher usable infor^ 
mation . 

Q, Identifying potentially effec- 
tive instructional strategies 
with the teachers. 

d* Identtf^ng the yearly program 
directions and instructional 
goals covering a three-month 
period with the teachers* 

e. Providing copies of the Ed- 
ucational Program Plan form* 

f . Identifying with the teachers 
the first instructional goals and 
set of objectives to be 
undertaken as well as com-^ 
pie ting the TIP form* 

g. Retaining and filing copies of 
the completed Educational 
Program Plan and the Teach-- 
er*s Instructional Plan* 

Instructtonal Periods 

a. Consulting wdth teachgrs in 
the use of EBAS. 

b. ReceisAng carbon copies of the 
objective clusters being used. 
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EBAS TEAM ROLE Ccont.) 



3, Teacher Performance Checks p 

(After the second, sixth, and tenth 
week of instruction), 

4* Re-Evaluation Conference, 

a. Reviewing tine student's per- 
fornnance and progress, 

b, Re^evaluating the student's 
placement, 

c* Reviewing the student's in- 
structional program, 

d'. Setting instructional goals for 
the subsequent three-month 
period. 



DIAGNOSTICIAN'S ROLE (cont.) 



3, Teacher Performance Checks, 
Meeting with teachers only upon 
request* 

4. Re^Evaluation Conference. 

a. Chairing the re-evaluatton 
conference. 

b* Providing the Summary Evalu-- 
ation Report and Referral for 
Re-Evaluation forms* 

o. Determining in coUaboratlon 
with the teachers whether to 
refer the student back to the 
ARD committee for possible 
change in placement* 
5 * Coordination Activities . 

a. Coordinating and serSAng as 
the liaison with the ARD 
committee* 

b* Maintaining records for the 
EBAS team and the ARD 
committee, e*g*, copies of 
the Educational Program 
Plan, Objective Clusters 
from the Teacher^s Instruc- 
tlonal Plan, and Summary 
Evaluation Report* 
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THE DIAGNOSTICIAN'S ROLE AS FACILITATOR OF THE EBAS TEAM 

4,3. What Is the diagnostician's role In facilitattng the functioning of the 
EBAS teann? 

The responaibiUty for facUitatlng the functioning of the EBAS team la shared 
by each EBAS team member. Due to the nature of your responslblUtles to the 
district beyond your role In using EBAS, you wlU bring skills to Che team which 
can greatly increase Us effectiveness In planning and implementing the learner's 
Instruotlonal program. The various components of your role, including coor- 
dination of EBAS team activities, ARD committee liaison, translation of 
appraisal data Into Instructlonally relevant Information, provision of leader- 
ship In developing educational plans, and consultation with teachers in the use 
of EEAS, Imply effective communication sktlla and knowledge of Interpersonal 
dynamics. Thus, it Is important that your effort faciUtate open communication 
and positive interpersonal dynamics among EBAS team members. 

Contributions of Individual EBAS team members. 

Each member of the EBAS team makes a significant contribution to the total 
functioning of the team. In your efforts to enhance team functioning, you should 
be aware of the types of Input and resources each member contributes to the 
team. A description of both the potential Input of each team member and the 
resources available to each team member follows. 

Input available from the diagnostician: 

a. The diagnostician brings to EBAS team meettngs the 
descriptive Information on specific assessment 
Instruments used in the diagnostic process. 

b. Most diagnostic tests are divided into subtests which 
may have extensive educational Implications. Un- 
fortunately these subtests are often couched In terms 
unfamiliar to many teachers. The diagnostician 
should be able to interpret the meaning of subtest 
scores for teachers and discuss their educational 
significance. 

c. The diagnostician will be able to report the behavior 
of the child during the testing situation and discuss 
whether or not she felt that this behavior interfered 
with the child's test performance. She will also be 
able to elicit similar Information from the teachers 
Indicating whether this behavior Is exhibited In the 
classroom. 

Input available from the regular and support teachers Include i 
a. Since the regular teacher has probably had the 
handicapped child In her class (prior to the ARD 
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committee consideration), she has knowledge 
concerning his performance and response t© various 
strategies of instruction. 

Once the educational significance of a test and a 
particular score on that test have been explained, 
the regular teacher should be able to discuss 
possible instructional approaches for the child* 
Once the correlate tests and their scores have been 
explained, the support teacher should be able to 
suggest particular remedial techniques and materials 
to be used with the child/ 

Especially for progress and summary conferences, 
the teachers should be able to describe the chlld*s 
performance and progress as a function of the EBAS 
team planning. 

Both the regular and support teachers have additional 
supportive personnel and resources avallabl© to them. 
Such resources may include curriculum consultants, 
special education coordinators. Regional Service 
Centers and Instructional ^Aaterials Centers* 

Cooperative Planning 

Cooperative planning is essential for the success of the EBAS team effort. 
You can facilitate cooperation by considering the following suggestionsi 

a. The beginning point for cooperative planning starts 
when a particular EBAS team is formed* You should 
clearly identify the roles and resporisibllittes for each 
member^ of the team as they are outlined in the 
preceding section. 

b. Once the responsibilities are identified and the EBAS 
team is operative, you must ensure that each member 
has the opportunity to express that which she is 
uniquely able to contribute at team meetings. 

c. One of your responsibilities on the EBAS team is to 
insure that copies of all relevant reports and . 
communications (letters, memos, etc.)ai^e 
distributed to each team member. 

d. Remember that all planning decisions are team 
dep'isions. 

Establishment and maintenance of open communication among team members, 
a. Each member of the team is a professional educator 
and has something unique to contribute to the EBAS 



b. 



c. 



d. 



e. 
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team. It Is Important that each memben be accorded 
raspectand that her contribution be appreciated. 

b. One method of treating team members as professionals 
Is to avoid "talking down" to tham* 

Q. Another method of maintaining open communication Is 
to avoid an authoritarian attitude. When assigning a 
task to a team member^ it Is preferable to phase the 
assignment In terms of a request rather than as a 
command, 

d- Open oommunlcation Is also facilitated by encouraging 
and providing an opportunity for other team members 
to express their opinions and views. 

e# The improper management of dissent on differing 
points of view can often stifle communication. If 
dissenting views arise from another member of the 
team be sure that they are given an adequate hearing* 
It Is desirable to allow for the full presentation of 
viewpoints. 

Effective planning and summary conferences. 

a* Effective planning for conferences begins with 
scheduling* To ensure that members have a. 
sufficient amount of time to prepare ^ it Is wise 
to schedule the meeting well in advance. 

b. Meetings should be arranged so that they are 
convenient for all team members. Remember 
that teachers work under rather rigid time con-^ 
stralnts and It may often be impossible for them 
to meet during the school day. Thus^ some meet-- 
Ings may have to be held after school hours. 

e, EBAS team meetings will require careful consid-- 
eration and a fair amount of time. You should 
schedule adequate time to insure that meetings 
are not rushed. Decisioh^making during con- 
ferences is seriously hampered when participants 
operate under time pressures. 

d. Effective conferences are facilitated when an agenda 
Is specified in advance* Writing out the tasks to be 
accomplished prior to the conference tends to 
insure efficient proceedings. 

e. Schedule the meeting in a room that is as free from 
distraction as possible. A classroom where children 
are making demands on the teacher, or an office where 
a telephone is making demands on you, are not con^ 
ductive to an effective conference. 
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f. Once On© meettng is undar way. It is ad\Asable to 
remain task oKented , Extraneous topics of con- 
varsatlon tsnd to interfere with effective and 
efficient conferences and tend to delay completion 
of the task. 



Summary 



Due to the nature of your responsibilities to the district beyond using EBAS, 
the communloatlon sklUs and knowledge of Interpersonal dyhamlcs that you 
bring to the EBAS team cari greatly Increase Its effecttveness in planning and 
tmplementlng the learner*s Instructional program. Specific factors Include 
an awareness of the potential Input of each member and the resources available 
to each team member, encouragement of cooperative planning and team decisions, 
establishment and maintenance of open communication among team members, 
and consideration of techniques designed to facilitate effective and efficient 
conferences. 
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5 , 0 Diagnostic Information Worksheet 



44 



ERIC 



DIAGNOSTIC INFORMATION WORKSHEET 



U To assist the dlagnosttcian In utlUzing the DIAGNOSTIC INFORMATION WORKSHEET. : 

Diversity s^sts In the t^es of dlagnostle Information obtained dyrtng the ;- 
appraisal procase and In the format used to record such data. No single format ; ■ 

la entirely suL table without resnslon or modtftcatlon from one setting to another. 
While the Educational Based Appraisal System has not been designed to dictate 
specific diagnostic procedures. It does require some degree of consistency In 
data recording formatin order to mclUtate the formulation of educational plans. 
Thus, the Diagnostic Information Worksheet has been designed as a component : 
of the Diagnostician's Package and serves as a resource In making decisions 
on what to Include in your assessment* It also provides a systematic format 
for recording your findings. The form is completed using notes and protocols 
and thus takes the place of writing formal diagnostic work-ups. 

- '■ 

A sample Diagnostic Information Worksheet form is provided at the beginning 
of this chapter. It Is suggested that you look over It briefly to gain an overall ; ; • 

concept of the form prior to continuing* The remainder of the chapter relates ^ 
spectftcally to this form. Vbu will probably find It helpful to occasionally refer J 
back to this sample form as you proceed through the chapter to view each section : 
relative to the total form * 

A SYSTEMATIC FORMAT FOR RECORDING DIAGNOSTIC DATA 

5.1, What are the advantages derived from a systematic format for recording 
diagnostic information such as that provided by the DIAGNOSTIC INFORMATION 
WORKSHEET? 

In order for diagnostic Information to be of value, It must not only tae valid but 
also recorded in a usable format. This necessitates advance planning and the 
amployment of standardized procedures. Unless consideration Is given to the 
process Involved in recording diagnostic Information, the risks are high that 
essential information will be overlooked, trivial information will be recorded, 
and the organization of the Information will result In less than optimal usage. 

Systematic recording of diagnostic information offers the following advan- : 
tages to you as a dlagnostictani 

U Provides you with feedback concerning the adequacy 
and comprehensiveness of the appraisal process. 
Three questions should be answeredi 

a) Does the diagnostic Information obtained answer 
the speclflc questions raised by the referral? 

b) Is the Informatton collected Instructlonally 
relevant, l.e*, will It assist In the planning 
of an instructtonal program responsive to the 
learner's needs? 
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Q) Are both inter--and intra--assessment included (See 
Chapter 2)? Are both quantitative and quaUtativ© 
descriptions of the learner Included? 

FactUtate^ your Interpretation of test scores, 
Systematle arrangement of the various numerical 
scores allows inter-and Intra-test comparisons to 
be made. Areas of strength as well as weaknesses 
can be made apparent in the reeording process. These 
strengths and weaknesses can then be considered when 
determining Instructional needs. 

Facilitates your Interpretation of evaluative data Into an 
educational framework* Appraisal results must be 
translated into Instructional goals and strategies* Data 
presented In a systematic format facilitates making 
recommendations t speclf^Hng" Instructional goals, and 
determining Instructional strategies. 

Facilitates your writing psychoeducatlonal reports 
which are relevant to supportive and Instructional 
personneU The type and the amount of dlagnosHc 
information required by various personnel- concerned 
with the pupil varies. The ARD committee primarily 
requires an overall estimate of ability and performance 
level for purposes of determining ellgibiUty and place- 
ment. The teacher requires a profile of academic 
abilities and more specific behavioral information for 
Instructional programming. Information for both is 
gathered during the appraisal process. A systematic 
record of all available appraisal data provides a base 
for the dissemination of reports appropriate to the 
particular recipient. 

Facilitates effective communication of basic appraisal 
results * Evaluative information should be organised 
and stated In a manner which Is readily understood by 
all who have access to It* Assessment data recorded 
In an Idlosyncrattc fashion will not be used by all the 
individuals who may benefit from It. 

Provides you with a vehicle for future assessment and 
retrieval of Informarton* A major advantage of 
systematic recording procedures Is that they provide 
for the accumulation of Information. A re\4ew of the 
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student's record form eUminates unnecessary retesting 
and provides needed dlagnosttc Infornnatton. Accumulating 
a systematic record makes possible the periodic deter- 
mination of pupil progress over varying time Intervals, 

The Diagnostic Information Worksheet has been designed to provide you with 
a format for the systematic recording of diagnostic findings. A detaned 
description of the form is contained in the next section of this chapter. 

DESCRIPTION OF THE DIAGNOSTIC INFORMATION WORKSHEET 

5.2, What areas comprise the DIAGNOSTIC INFORMATION WORKSHEET? 

The Diagnostic Information Worksheet is the first EB^S form you will 
complete. It is completed dyrlng the prerequisite steps for Implementing 
the system as you gather assessment Information for presentation to the ARD 
committee, 

A thorough understs.ndlng of the form's layout is essential prior to Its initial 
use. The remainder of this section will present a detailed description of the 
form. 

The Diagnostic Information Worksheet form Is a three-section foldout file 
which contains six working surfaces. 
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side I - identification dato, referral and background information 

Side 2 - InteUlgence test results 

Side 3 - achlevennent and diagnostic test rasults 

Side 4 ^ correlate area test results 

Side 5 - informal assessment results and observational information 

Side 6 ^ assessment profile, conclusione and recommendations 



It is suggested that you locate and briefly skim each of the above sides 
on the samole form provided at the beginning of this chapter prior to 
continuing. You may wish to continue referring to this form as you go 
through the remainder of this section. Illustrations of specific parts 
of the form are Interspersed throughout the narrative* 

Side I 

Side I is the area in which you specify student identification data and 
relevant referral and background information. Begin with the. blocked off 
tab on the extreme right of the closed folder. The upper section of the tab 
Is for recording the student^s case number^ name, sex, blrthdate, and 
chronological age. The lower section of the tab is the area in which 
Identification data concerning the student's parents is entered. 



Case # Name _ , Sex BD CA 



Parents or Guardian Address _ Phone 



The area in the center of side I is provided for the recording of relevant 
referral and background information. 

First there is an area for indicating whether the current evaluation is aff> 
Initial evaluation or re^^evaluation and date. 



initial Evaluation □ Datei 
Re--Evaluation □ Date: 
Re--Evaluatlon □ Date: 



1 L 



1 L 



1 L 
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The area direotiy below thm evaluation date is for recording relevant referral 
Infornnation* Provision is made for reoording referral data, the student's 
V ; s and the referral source/ The major portton of thla area Is 

aaslgnad to specifying the reason for referral. 



Referral Date . " /' _ School ' l Grade 

Referred Hy 

Reason for Referral ^_,_p,.,^^,__,-__^_.»^.^=_.__..™_.,.-^-^ 



7 



The area comprising the lower half of side I Is for rscording background 
information including family and developmental history and the results of 
previous testing* 



Background Information: 



Previous Testlngi 
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Summary 

Side I of the Diagnostic Information Worksheet Includes areas for recording 
the following datar 
caae number 

student^s name, sex^ birthdate and age 

parents or guard tans' name, address and phone 

status of avaluation. I.e., initial or re--evaluatlon 

date of evaluation 

referral date 

referring school 

student's grade 

referral source 

reason for referral 

background Information 

previous testing 

Side a 

A unique feature of side £ is the duplication of the tab containing. Identification 
data which appeared on Side I* This tab, located on the e^ctreme left of the ooen 
folder, has been reproduced here to provide Identification data for the summary 
information on side 6, When the form Is closed, side 6 lines up adjacent to 
the tab on side a. 



EKLC 
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ASSESSMENT PROFILE 





•Bilow Above ^ Vision Dsflcit Corrtcted. Tyormal 

OveralUntillectual Functioning Avsrage Avirigi Average Scrssnlng HiiHng Dsficit Corrected Wornnal 



Wiak Strong Level 



Academic Anas Assisssd 1 2 3 4 5 Grade 



Rsading 



Word Reeognitlon 
Oral Comprehension 



Silent 



^ehension 



Listening ComprQhenslon 



Arithmitlc 



Arithmetic Computation 



Arithmetic Reaioning 



Spilling 



Age 



Weak Stronq Level 



Correlits Arii Assesiid 1 2 3 4 5 Gradi 



Auditory Pircsption 



Visual Psrciption 



Groii Motor Coordination 



Fins Motor Comnrehension 



Oral Lanquage Comprshension 



Oral Language Expression 



Written Lanauaqs Exorsssion 



Speech (Articulatio n) 
Social Emotional 



Agi 



Appropriate Behavior 



Inadsquati Bihiviors 



Concluiions 



Ricomniinditions 

□ Furthsr referral tn . _ . - - C _ 

0 Ellgibli for special education gprvi^^s □ Ri-evaluatlon 

□ Not illgible for special education services „ □Other 



Educational Diagnostician , ^ — — ^ 



ARDCommlttiS Staffing Date Decision Report Attached 
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The central area of side 2 is thm place in which you record the results of 
group and individual IntelUgence testing. 

The boH at the top center of this area Is for recording the results of group 
intelligence tests if available. The shaded area located in the upper left 
corner of the box is for recording the date of testing. Directly to the right of 
this box is an area for recording the name of the test. Located directly below 
this areaj space is provided for recording the aGtual test scores. The space 
below the test results section is for indicating your interpretations of the stu- 
dent's test performance. 

To the right of this test Information bo^ Is an area for you to record obser-- 
vations concerning the student*s behasHor during testing^ comment on testing 
conditions^ and refer to specific test items. 



Date 



Test Name 



Results.* 



Interpretation: 



Commentsi 



The remaining areas on side 2 follow this same format. 



Located in the center of this page is the area for recording the results of 
Individual Intelligence tests which may^-usad ln individual assessment. 

The upper box is for recording the results of the Slosson Intelligence Test 
(tf administered). Space Is provided for chronological age* mental age^ 
intelligence quotient, percentile^ and standard deviation* Your interpreta- 
tions of the student's performance are recorded In the area below the test 
results. An area to the right of the test result information box is provided 
for recording your comments concerning the student's behavior. 
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Date 


^^•^ a Till* -^1 — — 

Slosson Intelligence Test 


worTirTier its* 








Results^ 






CA 


MA IQ Percentile SD 








Interprstation; 





Loeated directly below the boK for recording test information from the 
Slosson Intelligence Test Is a box for recording results derived from the 
Wechsler Intelligence Scale for Children (if administered). The same format 
la provided with one exception* Individual subtests have been identified and 
lines are provided for you to record subtest scaled scores. 



Date 


Wechsler IntelUgence Scale for Children 


Comments^ 




Verbal lO 


Performance IQ Full Scale IQ 






SD 






Scaled Scores 




Information 


Picture Completion 




Comprehension 


Picture Arrangement 




Arithmetic 


Block Desiqn 




Similarities 


Object Assembly 




Vocabulary 


Coding 




(Digit Span") 


(Mazes') 




Interpre tation^ 



The final area at tha bottom of side 2 is for recording the results of another 
intelligence tests you may administer. The soace in the upper left of this box 
la for date of testing and the space directly to the right of the date is for the 
name of the test. Test results are recorded directly below the test name and 
apace is provided for your interpretation of test results and commenta. 
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Date 



Test Name 



Resulti 



Interpretation: 



Comments^ 



Summary 

Side two of the Diagnostic Information Worksheet incUides areas for 
recording the following data: 
pupil identification data 
group intelUgence test results 
individiial. intelligence test results including the 

- - Slosson IntelHgene^^est and the^ W - - - 

Intelligence Scale for Children 
interpretations of tast performance 

comments concerning the testing session and the student* a 
testing behavior 

Side 3 

Side 3 is the area for recording the resuUs of achievement and diagnostic 
testing * 

The format used for recording information on this page is the sanne as on 
side 2, Information for each test is recorded in a separsite box. The date of 
testing is recorded in the shaded area located in the upper left corner. Directly 
to the right of this box^ the name of the test is recorded. Test results are rm- 
corded in the area located below the test name. The area directly below the 
test results provides space for recording your interpretations. To the right 
Is space for you to record your comments. 

The box at the top of page 3 is for recording the results of group 
achievement tests (if available). 



DO 
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Date 


[Test Name 






Resul ts: 








Interpretations 





The results of the Wide Range Achievernent Test (WRA"Q are recorded in 
the box locatad directly below the area for group test results, ProvfstDn has 
been made for recording grade, standard score^ and percentile norms. 



Date 


Wide Ranc]B Acl^^iieve 


ment Test 


Comments^ 






Resul tS: 


Grade 


Standard Score Percentt le 




Reading (Word Pronunciation) 






Spelling 








Arithmetic 








Interpretation: 





The box located bolow the area for recording the results of the WRAT Is for 
recording the results of the Peabody Indlvldua'i Achievement Test (PIAT) ■ 
(If admlni stored.) 
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Date 



peabody Individual Achievement Test 



Results? 
Mathematics 
Reading Recognition 
Reading Comprehension 
Spelling 

General Infarmatlon 
Total Test 



Grade Standard Score Percentile 



Interpretatton: 



Comments? 



The area at the bottom of page 3 is for recording the results of diagnostic 
tests. Space has been provided for recording tinm results of tv^o tests. Specific 
tests have not been designated in this section as the tests you nnay wish to 
administer v\/lll vary depending upon your impressions of the student's needs. 



DtagnQstic Testing 



Datr 



TestMame^ 



Results: 



Interpretation: 



Gonnmentst 



Date 
Resultsi 


Test Nanne 


Comments! 




Interp retat^on : 



Side 4 

Side 4 is the area for recording results from testing in correlate areas. Side 
4 is a continuation of the format used on the prfeceding two sides. When tests of 
language, visual perception, auditory perception, motor skills, and behavior 
ratings are administered, the results are recorded on this section of the form. 
Space is provided for recording the results of five tests. 
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Side 4 



Correlate Tasting 

(Visual Perceptioni Auditory Perceptioru Languag©^ Motor Skills^ Behavior Rati ngs^ 



Date 


Test Name 


Connmenfcs^' 




Interpretatl oni 




Date 
Results^ 


Test Name 


Connnrientst 




Interpretation: 




Date 
Results^ 


Test Name 


Commentst 




Interpretati on: 




Date 
Resultsi 


Test Name 


Connnientsi 




Interpretationi 




Date 

Reaultsi 


Test Name 


Cammentsi 




Interpre tatloni 
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Summary 

Sides 3 and 4 of the Diagnostic Information WorKsheet include areas for 
rsDording the foil owing j 
achievernent test data 
diagnQStic test data 
correlate areaCs^ test data 
best interpretations 
the student's testing behavior 

Domnrients relatlva to the testing session or specific test items 
Side 5 

InformaV assessment and results concerning stt^uctured observation results 
are recorded on side 5* 

The^ area located at the top of side five Is for recording descriptions of 
Informal work or assessment you or the teacher may have conducted. In 
the column to the left of this boK^ the date the work or assessment took 
place is recorded* Space Is provided for recording specific procedureSg 
mrrorm the student made^ and general observations. 



Date- 



-rDescrrption^of -PrQcedures-^ndResu^^^ 



Information from observations of the student- s behavior in the testing session 
and/or other settings is recorded in the lower half of side 5, 

The top pDrtlon of this area Is for ideatlf^tng the settlngCs) In which the 
cbservaticns occurred* 

Located directly below Is a larger area for recording actual cbservation 
data. The date and location of the Qbservattonj a description of the behavior, 
and Its frequency of occurrence are recorded in this section* A column has 
been provided at the eKtreme right for you t© indtcate If the behavior was 
appropriate or Inappropriate* 
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' Date 


Location 


Description of Behavior 


1 ^ _ _ . , 
Frequency | Duration Type of Behavior 








1 Appropriate f~) 
1 Inappropriate i j 








1 Approprtate i 1 
j InapprQprlate | \ 






_ — — - - 


j Appropriate n 
j Inappropriate 1 i 








1 Appropriate rn 
J Inappropriate I I 








[ Appropriate 1 1 
j Inappropriate 1 I 



Surnnnary 

Side 5 is used for recording the following data: 
(15 results of informal assess nnent procedures 
(2) description and results of observ^ations of the student in 
various settings 

Side 6 

To gain a cornplete view of the information contained on side 6^ it is suggested 
that tha folder be completely folded \A/ith the extreme left edge of side 6 adjacent 
to the tab located on olde 2. When viev^ed In this nnanner, identification data is 
readily available as you view sunnnnary inforrnation and recomnnendatiDns* 

The sixth side of the Diagnostic Information Worksheet is provided for summary 
information and reconnmendations to the ARD committee* The upper half of side 
6 ts a testing profile summarizing the diagnostic Information obtained. 

The left side is for recording the student's overall academic ability* 
The results of vision and hearing screening are recorded to the ©Ktreme right 
section of this top area, SEE FIGURES on foUowing page. 

The center area of the profile ts comprised of two grids on which ratings of 
the student's performance levels are plotted. Ratings of the students perfor-- 
mance levels In the academic areas assessed are plotted on the grid located on 
the left side of this area. The colunnn directly to the right of the grid is for 
reporting the grade or age score obtained for each area assessed, A similar 
grid and grade/age level column has been reproduced on the right side of this ■ 
area for plotting and recording the results of testing in the correlate areas 
assessed, SEE FIGURE 6 on following page. 
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Vision 


Dificit Conrected Normal ' 


Ovirall Intsllictuil Functioning 


A^gragi 


Aviragfi 


Ave rigs 


Scrsening Hiarlnc 


1 Dificit 'Corricted Normal 



FIGURE 5 
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Auditory Perciption 
















Work Recognition 
















Visual Psrcsption 
















Oral Comprihinsion 
















Sross Motor Coordination 














!) Silent Ccmprehension 
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The lower area of the assessment profil© Is for recording tnformatton derived 
from your observations of the student- s behavior. The area to the extreme left 
Is for recording where the observations took place. Located to the right of this 
area is space for you to record actual appropriate behaviors observed and a grid 
for plotting the frequency of occurrence for each behavior. 

Similar space and a grid for recordtng inappropriate behaviors comprise the 
right portion of this area. 



Appropriate Behaviors 


Inappropriate Sehavlors 



























The center area of side 6 is for recordtng your conclusions and for specifying 
a recommendation concerning ellglbtUty to the ARD committee. 



CQnclustonsi 



Recommendation: 

I I Further referral toi □Special consideration 

f — } Eligible for special education service □ Re-^Evaluation (date) 

t — 1 isjot eligible for special education services □ Other 

Located directly below the conclusions and recommendation area is space for 
your signature and the date. 



Educational Diagnostician __________________ Date 
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Tha final area on side 9, located below the double lines, is for- recording 

the ARD committee stafftna date and their decision. 



ARD Committee Staffing Date f I Decision 



Report Attached 



The preceding deserlptton of the Diagnostic Information Worksheet has been 
provided to give you an overview of the connplete form with a detailed descKption 
of each section. Specific Suggestions and directions for completion of the form 
are in the next six sectlone of this chaptar. 



RECORDING REFERRAL AND BACKGROUND INFORfvlATrON 



What types of refenral and background information are recorded on Side I 
of the worksheet? 



—-The -referral and backgcound„lnf ormatlon-reAOCded on 

Ir/ormatlon Worksheet assists you In deternnlnlng what to include in your aasess= 
ment Once the assessment has been conducted and the information recorded on 
the remaining pages of th<3 form, this aide serves as a preface for the rernaimng 
content and provides a re source for walidating your assessment findings. 

The initial tnformatlan requ'ested on ilde 1 Is whether this is an initial eval- 
gstlon or a re-evaluatiort. This information Is generally available to you on 
the referral, form you have received from the teacher or screening committee. 
Record this information On the form as follows: 

If this Is the chUd's initial ©valuation, place a cheek (✓) in the 

box to the right of Initial Evaluation and record the current 

evaluation date. 



EXAMPLE 5. 3. A. 
Initial Evaluation 
1 I RB-Evaluatlon 
C3 Re- Evaluation 



Date-. October 7, 1S75 



Date: 



Dates 
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If this is th© first re-avaluation for the child, record the date 
of the Initial evaluation on the line to the right of initial 
evaluation. Now place a check C^) in the bo^ to the right of 
Re-Evaluatlon and record the current evaluation date. 



EXAMPLE 5,3. B. 
D Initial Evaluation 
0 Re-'Evaluatlon 
n Re-Evaluation 



Date: January 6^ 1974 
Datei November 12, 1975 
Date: 



Should this be the child*s second re-evaluation, record the 
dates of the two previous evaluations on the appropriate 
lines , Then place a check (y^) in the box to the right of the 
second Re-'EvaluatiDn and record the current evaluation date. 



EXAMPLE S.3,C, 



Initial Evaluation 
PI Re-'Evaluation 
0 Re--Evaluation 



Date* May 8, 1972 
Date* October 16^ 1974 
Omtmi April 20^ 1975 



Such Information provides you with clues for locating the infornnatlon needed 
to complete the remaining areas of side L Should this be the child's initial 
evaluation^ your district's referral form, the student's cumulative folder, and 
the referring teacher become resources for gathering needed information. 
These same resources are available for re-^evaluations. However, additionai 
resources available to you for re-evaluation include previous referrals^ testing 
data, diagnostic reports, summary reports of previous ARD committee decisions 
and recommendations, and the student's educational plans* 

Specific information recorded in the center section of side I, referral infor- 
mation provides you a resourc&ifor deternnlning what questions are to be answered 
by your assessment procedures. A description of the problems which prompted 
referral will provide you with a clearer understanding of the reasons for 
evaluation. For example, the statement "Jimmy does not pay attention in 
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class" prcvldes you with more information the statement "JSmrriy is a 

behavior problem J' This type of rsferral ir jrmation may need to obtained 
through personal or phone contact rather than through the usual H^Ktten 
communication channels. 

The problems which prompted referral are stated as specific b©h©viors on 
side I of the worksheet under Reason for Referral. 

EXAMPLE 5.3. D. 

Reason for Referrab consideration for special education 
services; Jimmy cannot master the school assignments and 
has difficulty paying attention in class. 

Information stated in this manner should lead you to ask such specific 
questions asj What specific instructional needs does the child hav©? Is the 
child eligible for special education services? If so^ for what type of services? 
Your evaluation procedures will attempt to provide answers to thmm questions. 

Suggested information which may represent relevant background data can be 
identified relativ^tp three categories:, phystcal^atuSjj^ bac^^g round, and 
educational history. 

Physical status^ description of the child's current health 

status end any relevant health conditions; results of vision 

and hearing screening. 
Family Backgrounds number and age of siblings^ the 

primary language spoken in the home, relevant 

family dynamics^ and home environmental situations. 
Educational History: previous and current attendance^ 

prior school adjustment, number of schools attended^ 

current and pres4ous instructional settings (e-g*? 

open classroom^ team teaching)^' type of previous and/ 

or current special education services, description of the 

child's classroom behavior, and teacher comments* 
Background Information from the above sources which is relevanC for the 
particular child and his difficulties Is recorded In narrative form on the 
Background Information section of the worksheet. 

Previous test data recorded In the final area of side I Is particularly important 
in determining the nature and degree of your current assessment procedures. 
Unnecessary retestlng can be eliminated or alternate forms of tmmtm can be 
selected for subsequent assessments. In recording the results of previous 
testing on the worksheet, the Information is summarized In one or two brief 
statements. This allows a quick review of previous test data relative to the 
child's current status. Reference can be made to previous reports If more 
extensive information Is needed, 

SO 
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EXAMPLE 5.3,E* 

Test Results from Cgmulative Record, 



Test Name 

Metropolitan 
Readiness 

Frostlg 



Scott Foresnnan 

Inventory 

Survey 

Peabody Picture 
Vocabulary Test 



Date Aga 
Sapt.^ 1974 5-6 

July 9, 1975 6-4 



mpt. 24, 1975 6-6 



mpt, S4, 1975 6-0 



Iperformance 



©5th percentile 



^y©'- Mo tor 
Fig, Grd. 
Form Constancy 
Fosttion in Space 
Spatial 
Relationships 

9Sth percentile 



NAA 7-1 

UQ. ni 



8 
8 
13 

7 



Previous Testings 

Previous testing revealed overall av^rag^ abtUty and 
mastery of the pr^#r©qulslte skills to parform academic 
tasks* Specific scores nnay be obtained frqm the child^s 
cunnulative fold^r^^ 



Sunnmary 

The referral and baaKground InformatlorD reoc^rded on side 1 of the Diagnostic 
information Worksh^^t provides direction fo»r determining what to include in 
your assessment as w^H as relevant introcSucbor^y infcrmatlon for your evaluation 
report. 

Xhe steps for recor^ding information on atdl@ I of the worksheet follow: 

1, Record identiflc^atton data on the tab* 

2, Indicate evaluatiw status^ Initial or ra-- evaluation, by 
placing a check 0 in the appropriate tooK mnd record the 
current date of testing, 

3, If tills evaluation a re-evaluatlon^ reQOfrd the date of 
the child* s initt^l ^evaluation and previous re-»evaluatlon(s). 

4, Record relevant r^eferral Information^ stating the 
reasons for ref^/^ral in specific behavlcira'l descriptions. 
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5* Record background Information in narrative form, 

6. Summarize the resuUp Qf previous testing In one to bNO 

statements with refer^nG© to previous reports for 

additional InFormatlon^ 



EXERCISE 5.3. Recording Referral and Background Information on the 
Diagnostic Information Worksheet* 

The following page dupUo^tis m copy of side I of the Diagnostic Information 

Worksheet, 

Directions: Record the refarml Information noted below for student Carl 
Smith on the blank form. Upon completion of the form, return to this page 
to check your responses anrj determine if, * . 

U Gurrent evaluation status is correctly recorded 

2. the reason for referral is stated as specific behaviors 

3. all relevant background tnf or matt on has been Included 

4. previous test results hms/m been summarized in one to 
two statements 

A sample response for this a>^arclse Is provided on page 74. 

Tipon'completio^^ 

IN SECTION 5.9. FOLLW/IN© THE: INTRODUCTORY COMMENTS, 



Moctal Independent School District 
REFERRAL FORM FOR INITIAL EVALUATION 

Name of Student: Carl Smith Blrthdatei January l^, 1963 
Name of Parents: Mr. & Mr©^ Robert Smith Gradei 7fch 
Address of Parents: £401 Broadway, Princeton Phone: 328-6236 
Siblings: none 

Language Spoken in the Hornet English 

Date of Referral: October SO,, 1975 School: Princeton Jr, High 
The child (is receiving) 
(has received) 
(has never received) 
special services 
Teachersi Home Room: Mre* Hov/ard 

Language Arts: Mr. Kaufmann 
Math: Miss Ch^n^ler 
Reason for Referral: to deter^mlne factors in Carl's reading failure 
Previous Testing: 
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General Achievement Tests 



TEST 



Metropolitan Readiness 



MetropQUtan Prlnnary 



FORM YEAR DATE RESULTS 

A '88 5/2 Letter rating A 

Rank--94th psrcentile 

A *69 4/30 Grade Equiv. 1-8 

Rank"-40th percentile 



CaUfornia LowAch. 
Prlnnary 

Stanford Achievennent 
Prlnnary 

Psychological Tests 

Lorge Thorndike 
Level 3 



*70 5/6 US 



X »7l 

7th ed. *69 
A '71 



5/12 3,4 

, Rank-Seth percentile 

5/7 126 

7/1 Non--verbal 100 

Verbal 91 

Total 95.5 



Vision and Hearing Sereeningi Januany 13^ 1975 
Vision - corrected with glasses 
Hearing - normal 

Teaeher Connnnents: 

Carl enjoys school, is willing to try things that may be hard for him to do, 
I© ourious, interested and willing to explore, but at the same time gives up 
easily and falters at difficulty, Reading directions or other participation in 
class that requires reading cause him to falter. She said he cannot do reading , 
He can sometimes do arithmetic If it Is not a reading problem* 

Carl makes friends quickly and easily. He is highly competitive. Some of 
his annoying behaviors are^ wanting things to go his way on the playgrQund and 
wanting to be first in line and first in completing assignments (with no regard 
for accMracy). When criticized, he tries to defend himself and his behaviors 
by finding a scapegoat for his actions, 

D-rlng pararit conferences, the parents indicated that rending seems to cause 
tha greatest amount of tension in the home, as they are v/ery concerned and try 
to h(Alp h\m. Many times it seemed that the parents rsallx^d they were causing 
pressure, but Mr. Smith said he thought it was necessarv. The impression is 
that the p arents feel they must pressure Carl if he is to Improve his reading. 



S3 



6D 



Principal 



Teacher 



Testing Date Novamber 24^ 197S 

After reviewing the information recorded on side I of the Dlagnosttc Infor- 
mation Worksheet, you will be making decisions regarding what to Include In 
your assessmsnt. Resources to assist you in this decision may be found in 
Appendix A - Test Inventory and Appendix B - Informal Assessment of this 
manual , 

Procedures for recording your assessment findings on the Diagnostic 
Information Worksheet are described In the neKt section (5,4*') of this chapter. 



RECORDING THE RESULTS OF 
STANDARDIZED ASSESSMENT PROCEDURES 

5,4, How are the rssults of standardized assessment procedures to be recorded 
on sides 2| 3^ and 4 of the. Diagnostic Information Worksheet? 

The Diagnostic Information Worksheet provioes a standard format for recording 
your assessment findings from standardized instruments - 

This format^ illustrated below, is provided on sides 2, 3^ and 4 for recording 
your results of intelligence^ achievement^ diagnostic^ and correlate testing* 



Date 


Test Name 


Comments? 








Results 1 






Interp retation^ 





In some cases, test titles and specific subtests are specified for your con- 
venience. The Slosson Intelligence Test and Wechsler Intelligence Scale for 
Children are provided for on side 2 and the Wide Range Achievement Test and 
the Peabody Individual Achievement Test are provided for on side 3, These 
tests are often included In assessment batteries. 
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The actual format for recording test Information rerrialns the same for both 
the pre^specifled and blank boxes* The date of testing is recorded in the shaded 
bOH on the upper left- 



November 24^ 1975 



Plrecfcly to the right of this box, the nam© and form of the test Is recorded. 



E>CAMPLE 5.4, B 



Developmental Test of Visual Motor Integration 



Test results are recorded in the area dlrectl/ belov/ the date and name, 
lay be necessary for you to specify the type of scorss recorded* 



E>C4MPLE 5,4.C. 



CA 


7-4 




VMI 


Raw Score 




vmi 


Age Ecjulvalant 


5-11 



The nm^t area to be completed is the comments section* The infornnation 
recorded here may have direct bearing on your interpretations of the test 
results* Gomments concerning behavior exhibited during test performance ^ 
unusual response patterns, and responses to specific tesb items are recorded 
tn this space* 



E>C4MPLE 5,4,D, 



Comnnents: 

Hasty toward the end of the test " carelessly drew 
figures and portions of figures previously drawn cor- 
rectly, Dldn* t finish some figures. 



Instructional Implications of both the test results and the observations noted 
under the comments section are rocorded in the space labeled 'interpretation*-' 
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EXAMPLE 5*4,E* 



IntBrpretattDni According to the VMI age equlN^alents, this child is nnore 
than I 3£ years timXow her chroriological age. However, It is felt that her 
errara were more a fuiietion of haste than poor visual - motor integration^ 
Her inablUty to finish tasks Is a behavior which could influence classroom 
parfornnance of visual - rrtotor tasks , 



Thua^ the complete reccrdlng of test results >A/ould contain all of these elements. 



EXAMPUE 5,4.F. 



Novembar 24, 1975 



Developmental Tsst of 
Visual Motor Integration 



OA 7-4 

VMI Raw Score II 
VMI Age Equivalent 5-11 



Interpretation: According to the VMI 
age equivalents, this child is more than 
ijf years below her Qhronological mgm , 
However^ it is felt that her mrror-s were 
more a functton ef haste than poor 
visual-motor integration. Her tnabil- . 
ity to finish tasks is a behavior which 
could inFluence classroonn performance 
of visual^moCor tasHs , 



Comments? 

Hasty toward the end of 
the test - carelessly drew 
figures and portions of 
flgures previously drawn 
correctly. Did not finish 
some Figures , 
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EXAMPLE 5.4. 



Wechsler InteUtgenca Scale for Childr&n 
VIQ 69 PIQ 96 FSia 32 
Scmled Scores 



Information 4 Ptcturs Completior^ 12 

Comprehension 9 Picture Arrangennent 9 

ArlthmetiG 6 Block Design 10 

Similarities 3 Object Assembly 10 

Vocabulary K Coding 7 



InterpretaMc Full scale IQ of 82 falls v^lth- 
in the dull norrvial range with a percenMle 
rank of IS* The 27 point dtscrepency bebA/een 
Verbal and perfprmance scores ts diagnosti- 
cally significant, - 



Commentsi 

Mo significant behasAors 
noted # Accepted all tasks 
v^illingly* Responded to 
\/enbal praise, Perfor- 
rnance higher than v^arbal. 



In some instances the space p^-u-.ded rnay not be sufficient to accornnnodate 
all the significant information available. This would be espectany- true for auch 
tests the Key Math and the IllinDis Test of PsychQlinguistic Abilities which 
provide profiles of the test scores. It is suggested that you record sunnnnary 
scores and significant information on the Worksheet and attach the profile 
separately* 



Summary 

The previously descriuLid fornnat and recording procedures are used for 
entering your findings on sides 2, 3, and 4 cf the Diagnostic Information Worksl 
Speflc steps for recording the results of farinnal assessnnent instruments folic 
I, Record the date of testing* 

a. Record the name and form of the test administered, 

3. Record the test scores or subtest titles and scores. 

4, Record relevant commentSp 

6. Record your interpretations of the tost results and the 
information recorded In Une COMMEWTS section, 

EXERCISE 5.4. Recording the Results of Fornr^al Assessment on Sides 2, 3, 
and 4 of the Diagnostic Information Worksheet. 

The last three pages in this section are blank cpples of sides 2, 3, and 4 of 
the DlagnosHc Information Worksheet. ^ 
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Dlrectionsi Record Ihs fQltov/ing test information in the appropriatB sections on 
sldss 2, 3 J and 4, Upon completton of your copies^ refer to page SI to check the 
accuracy of your placement of information, 

UPON CONIPLETION OF THIS EXERCISE, FILE YOUR COMPLETED SIDES 
2, 3, and 4 IN SECTION 6.9. BEHIND SIDE I OF THE WORKSHEET, 



Nams: Carl Smith 

Tait Adnnlnl stared and Test Results^ 

Wechaler IntBlltgence Scale tor Children 



Verbal 

Information 10 

ComprahBnslQn 11 

Arithmstie 10 

Similarities 14 

Vooabulary 14 

Digit Span 9 



Psrformance 

Picture Completion 12 

Picture Arrangement II 

Block Design 10 

Object Assembly 12 

Coding '5 



VIQ 100 PIQ llO FS 105 Standard Deviation 15 
Peabody Individual Achievement Test 
Test Results 

Subtest Raw Grade Percentile 

Score Equtv* Rank 

AAathennatics 59 9.6 95 th 

Reading RecDgnitiori 3b 3.5 asnd 

Reading Comprehension 31 3,3 aist 

Spelling 39 3,8 2Sth 

General Information 43 5,1 55th 

The Bemfy Developmental Test of Visual Motor Integratipn 

Teat Resul ts 

VMI Raw Score 15 
VMI Age Equivalent 7-10 
Discrepancy with CA 2- 3 

Protocol Comnnenta: Hasty completion of some figures, 
ISAonltDred some errors* Unable to recognize that his 
figures were different froiTi th© stimulus figures* 
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SivaroU Sight Word Test 



Test Resulte 

Level Sight Word Accuracy Word Atia^k Accuracy . 



Pre--primer ' 100% 100% 

Primer 85% 100% 

I 75% Q0% 

g 85% lO0% 

3 75% S5% 

4 65% ^5% 



NOTEs The SilvaroU Sight Word Test criterion of 7594 accuracy indicates the 
. instructional l^vsl for sight words ^ 



Protocol Commentst Most of the errors recorded were a result of vpwel 
confusion and lack of phonic skills, 

Betts Spelling Inventory (Date of Testing: October 30, 19765 



Test Results 

Level Perctnt Correct 

a 90 Achlevennenfc and Instructional Uew&l 

Q 60 
4 3S 



NOTE: The purpose of the Betts Spelling Inventory is to obtain ths achlevernent 
and InGtructlonal levels of the subject in spelling. The achlevennent level 
is the highest level at which he spells correctly 39 - 100% of the words* 
The instructional level j the level mt which the child should be taught 
spelltng, is the highest level at which he spells correctly 74 - 08% of the 
wD rds, . 

Protocol Comments* Lack of phonic skills evident and Inability to apply 
syllabication rules, 

Illinois Test of PsyohoUngulstic Abilities CDate of Tssttng! October SO, 1976) 
Test Results 

CAi 10 - I PLQ 90 (IQ Rqutvalent) 

Pupil's Mean Scaled Score 35 
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Grannmle Closure 34 

Visual Ciosure . 25 

Auditory Sequential Memory 45 

Visual Sequential Memory 25 

Auditory Closure 36 

Sound Blending . -. '1 34 

Devereux Elementary School Behavior Rating Scale 

Date of Ratlngi November 5, 1975 

Completecl byi Mrs. Howard^ Homeroom Teacher 

Test Resulti 

Behavior Factor , Raw Score Stendard Score 



U Classrocm Disturbance 9 0 

a* Impatience 16 +1 SD 

3. Disrespect ^ Defiance 5 0 

4. EKternitl Blame 8 - 0 

5. Achievement AnKiety 17 +2 SD 

6. External Reliance 12 0 

7. Comprehension ' 10 0 

8. Inattentwe - Withdrawn II 0 

9. Irrelevant Responsiveness 8 0 

10, Creative Initiative 20. +2 SD 
(coope rates ^ pa r t:i ci pa tes 

in clasaj 

11. Need clcseness to teacher 19 +1 SD 
Addlttonal i tema i 

Unable to change 2 0 

■ Quits 7 +aSD 

Slow Work 3 0 



Subtest Scaled Scores 



Auditory Reception 38 

Visual Reeeptlon 32 

Auditory Association 40 

Visual ABaoclatton 27 

Verbal Expression 42 

Manual Expr&saicn 22 
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Side S 



TEST RESULTS 
Intelltgence Testing 



Date 
Results: 


Test Name 


wwf 1 imsr 1 • 




Interpretation: 



Individual 



Date 



SLOSSON INTELLIGENCE TEST 



Resul tsi 
CA MA 



IQ 



Percentile 



SD 



Interpretatton: 



Commentsi 



Date 



VN/echsler IntaUigsnce Scale for Children 



Comments^ 



Verbal lOjos. Performance IQlgO Full Scale IQ105 

SD within 



Information 10 
ConHprehenston II 
Arithmetic 10 
Simllartties Ij^ 
Vocabulary 14 
(Digit Span) 9 



within +1 SD of the nOfpms 
Picture Completion 12 
Picture Arrangemen t 11 
Block Design 10 - 
Object Assembly IS 
Coding 5 
(Mazes) 



Interpretation: 



Other Test 



Date 



Resul ts I 



Test Name 



Comments^ 



Interpretation: 
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Side 3 


Achtevement Testing 




Date 


Tast Name 


Commentsi 








• 


Results 1 






Interpretatloni 





ERIC 



Date 


Wide Ranqe Achievement Test 


Comments: 




Resul ts* 


Srade S Score Percentile 




Reading (Word Pronunctafcton) 




Spelling 






Arithmettc 






InterprefcatiQni 





Data 



Peabody Ind ividual Achievement Test 



Results* 
/Mathematics 
Reading Recognition 
Reading Comprehension 
Spelling 

General Infornnation 
Total Test 



©rade Standard Score Percentile 
125 95 



88 



88 



4,6 



26 



56 



97 



42 



Interpretations Overall achievement at grade level with 

math the strongest are as^ however^ compared to tlie 
other areas r eadina app ears low. 



Comments^ 



Diagnostic Testing 



Date 


Tast NiirneSilvaroli Sight Word Te 


atComments: 




PP 


SW 100% 


WA 100% 


Most of the errors^ 


Rasultsi Level 


P 
I 

a 


85% 
78% 
66% 


90% 
95% 
75% 


vowel confusion and lack 
of phonic skills 


Interpretation: 











Date 

Resuitsi Level 2 
Level 3 
Level 4 


Tast Name Setts Spellina Inventors 


^ Comments: 

Lack of phonio skllla and 

inability to apply 

syllabication rul©s 

evident* 


Percent Correct 90 
Percent Correct 60 
Percent Correct 32 


Interpretation: Level S is both the instructional and 
achievernant levels* 
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Correlate Testing 
(Visual Perception, Auditory Percaption^ 
Language^ Motor Skills, Behavior Ratings) 



Date 



Test Name Developmental Test of Visual-Motor 



Rssul tsi 



Integration 
VMI Raw Score 
VMI Age Equivalent 



15 

7=-l0 



Interpretation: A significant discrepancy CS years 3 months) 
.bstA/aen CA and VMI age equivalent, Erro^^s sNmrm a 
funotion of diffiGulties In visual-motor Integration and 
haaty complotion ■ .. 



Date 



Test Nam e Illinois Test of Psychollnguistic 
— ^ Abilities 



Resultsi CA lO-l PLQ 90 (IQ EquivalenO 

PLA 9-\ 

(Profile of subtest scaled scores 
would be attached) 



Ihterpretattoni Variation in subtest scaled scores suggests 
a visual-motor channel deficit, ^^^^^ 



Date 



Test Name Devereux Elementary School 



Behavior 



Results: 

Impatience 

Aohlevement 

Anxiety 

Creative-- 

Initiative 



+1 SD Needs Closeness to Teacher +1 SD 

+2 SD Quits +2 SD 

(Profile of complete ratings 
+2 SD would be attached) 



Interpretation: Difficulty completing tasks and monttoring 
mistakes^ anKlous about nneeting the demands of the school 
aatting. Participates and Is involved in class. 



Comments* Hastily 
completed some of the 
figures * Monitored 
some erroraj y©t unable 
to recognize that his 
figure was not the same 
as the stimulus rtgure 
in some instanoea. 




Comments: Completed 
by Mrs. Howard^ CarVs 
homeroom teacher. 
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RECORDING THE RESULTS OF INFORMAL ASSESSMSNT 



S.5t How are the results of informal assessment to be recorded on aide 5 of 
the Diagnostic Information Workshest? 

In addiMon to formal assessment Instruments ^ your assessment may have 
included Informal procedures and/or the coUectlon of samples of tht student's 
worki 

A simplified format is provided on the upper portion of side 5 of the worksheet 
for recording results and descripttve informatiori obtained through Wis form of 



aassssment. 




Side 5 


Informal Work 


Date 


Description of Procedures and Results 







In reoording your results in Lhls sectlonj it is suggested that you include the 
foUowing informations 

1. the date of the assessment 

2. a brief description of the procedureCs) 

3. results 

The particular format you use to record this information wlU depend on the 
assessment procedures employed and types of information obtained*. 

Three types of recording formats generally follow from Informal assessment 
procedures. Vou mtay choose to record some information as a descriptive 
narrative . 
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EXAMPLE 5. 5. A* 



[ Date 


iDescrtption of Proctdyre and Results 


10/15/75 


Femftid Mini Teaching U®saqn, 

Fi« words were taught by a visual-auditory^tactUe 
kin#:^th6tlc method. Jud>^ wm Interested in tins task and 
tra^^d! each word as dira^todf, She was good at ccordinating 
the ®0Mnd with the letterv Sh©; had a tendency to reverse 
the as she traced shm nnoved ewtftly over the letters* 
WhW ^he began writing th^ letter "a" she started to reverse 

raoh^Oks (given by the lear^ntng dtsablUttes teacher In her 
aohcpQt)^ she was able tc recall all five words. She ldentl=- 
fled th#m by sounding out mmh word rather than by eight 
remix , She appears to hav© ^ strength in sounding words 
and remembering the sounds ^ 



For other informatlom,^ actual sarnples of th« atudent's work may be Included. 



EKAMPUE 5,S.B* 



Date 


iD#jSerlptlon of Prooadyr^s and Results 


1^/1/75 


v.lob wmm asked to copy thm foitowlng sentencei 
The dog runs ^way. 



Samples of studwt work can be attacha^d to the rorm with a description 
oP t>ie procedure and W interpretation of strengths and weaknesses recorded 
directly on the form^ 

Still other li formation may require the r«acordlng of performance levels 
a© well as the descrtp.tton of errors. 
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Date 



OctQbar SO, 1975 



Description of Procedures and Results 



Subjective Reading Inventory 

A spHes of reading selections on progressive levels of 
dimculty* as determined by readability formulas were 
^mlntatered. The first part of each selection was read 
silently. The secone part was read orally* By using the 
following criteria^ scores for Independent, instructional, 
and fru^fcratlon reading levels were obtained* 



CriterfSsS 
Level 

Independent 

InstrMOrtonal 

Frustration 

Test Results 



Comprehension 
90% 
75% 
50% 



Accuracy 
98 - 100% 
95% 
90% 



Pre'-'Prlmer 
Primer 
First Reader 
Second Reader (I) 



20% ' 88% 
40% 85% 

70% Listening Connprehension 
5% 



SubsWtutions and repetitions were frequent. The 
substttMtions were generally words of sinriilar configu- 
ration beginning with same initial cc^:r- onant such as 
penny f^r pony* Also common was : ;^ititutlon of 
varb^ of the wrong tense. (E.g*, came for come;, 
ran for run^ did for do,) 

Nq IriBtructional level could be established as he 
did not meet the criteria* 
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U r:^CQrdhriQ your findings fronn infornnal assessnnent on side 5 of the 
Diagnustlc Information Worksheet the following information should be included^ 

1. the date of the assessment recorded in the column on 
the left, 

2, a brief description of the procedure^ e,g.^ mini'-lesson, 
seatwork exercise^ subjective inventory* 

3* samples of the student's work if possible. 
4, assessmer results and interpretations. 

The specific procedures used and the type of information obtained will suggest 
thm way in which you ^^^Ul record the results, e.g. , narration^ samples of work, 
performance levels^ or combinations of these* 

EKERCiSE 5*5. Recording Informal Assessment Information on the 
Diagnostic Information Worksheet, 

The following page contains a blank copy of side 5 of the Diagnostic 
Information Worksheet. 



Directions: Summarize the information suppUed below on this blank fornn. 
When you have completed recording this information turn back to this page 
to check your response to determine if, * . 

1. the data has been recorded in the correct column 

2. a brief description of the assessment procedure 
employed has been recorded 

3. samples or illustrations of the student's work htwe been 
provided where appropriate 

4* assessment results and your Interpretations are clear 
5, the Information has beer^ recorded in a format 

suggested by the procedures used and the type of 

results obtained* 
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Responses to this exercise are provided on page 94. 



UPON COMPLETING THIS SECTION OF SIDE 5, FILE THIS PAGE AT 
THE END OF SECTION 5.6. AFTER PAGE 74. 



Subjective Reading Inventory Cadministered on October 15^ 1975) 

Test Results 



Level 



Comprehension 
85% 
45% 
70% 

35% 
55% 



Accuracy 
95% 

3a% 

S3% 
S9% 



Comprehension Errors 



Level 
I 



Main 

Idea 



3I 

2 

3 (Ustenlng) 



Noting 
Detail J 

I 

I 

2 

I 

I 



Inferred 
Meaning 

I 
I 

2 

2 



Organization Vocabulary 



2 



2 
I' 
4 
I 



TOTAL 



8 



Accuracy Errors 



Level 

1, 



Repetitionf 

a 

# 

7 

24 



Substitutions 
4 
2 
6 
5 



Omissions 
0 
3 
0 
I 



Additions 
I 
3 
2 
5 



TOTAL 



40 



17 



4 



U 
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Side 5 






Informal Work 


P— 

Date 


Description of Procedur^es and Results 







Date 


Location Description of Behavior 






Type o^ E'rh^vior 












^\ i ^ j'" 1 I 

A\pproppiaLe3 
Inappropriate Q 












Appr-cprlate j~i 
Inappropriate ^2 












Appropriable j"/) 
Inappropriate 












Appropriate 
Inappropriate Q 












Approprtate 
inappropriate Q 












Appropriate (~t 
Inappropriate 










\ 


AppropriaLe 
Inappropriate 
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Thri following test administered to Carl on November 24^ 1975 

'^iest of Word Recognition Skills (an indlviduaUy adr ' stered test oF visual and 
auditory discrimination skills from the level of reat ng readiness through 
level 3^^ using nonsense syllables in the 22 subtests to measure the child s 
word attach skills). 

Test Results 

Adequate Skills 
Visual Discrimination 
Auditory Discrimination 
Initial Consonants 
Long and Short Vowels 

Deficient Skills 
Final Consonants 
Consonant Blends 
Consonant Digraphs 
Principle of Closed Syllable 
Principle of Open Syllable 
"R" Controller 
"A" Followed by ^'L^^ or ^*W" 
Vower Digraphs 
Final "E** Principle 
Three'- Letter Blends 
Dipth' jngs 

Hard and Soft Sounds of "C" and ^^G^' 
Two Consonant Letter and Final "E" 
Syllabication Principle No, i 
Syllabication Principle No. 2 
Syllabication Principle No, 3 
Schwa'- sound 



COMPLETING THE OBSERVATIONS OF BEHAVIOR SECTION 

5,6, How is the Observations of Behavior section on side 5 or the worksheet 
compleLed? 

Observation data from the testing session and other settings provides you 
addiUdnal Inrormatlon concerning the puoiU It also provides for validation 
referral reports and the results of other forms of assessment* 

You probably will have, already noted certain behaviors exhibited by the child 
relative to specific tests on Sides 2, 3, and 4 of this form, Hovs/ever, the lower 
portion of Side 5 of the Diagnostic Information Worksheet provides you a structured 
ipor^mat for recording significant behaviors eKhibited by the child during the testing 
session and in other relevant settings, 

70 



Percent Correct 
100 
80 
100 
100 



Percent Correct 
60 
60 
0 
10 
60 
40 
10 
10 

o 

90 
0 
10 
10 
?0 
0 
10 
10 
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Date 


Location 


! 1 ■ 

Description Of behavior | Frequency j Duration 


Type of Behavior 








1 

1 


Appropriate Q 
Inappropriate Q 








1 

1 


Appropriate Q 
Inappropriate Q 








1 
1 


Appnoprlats Q 
Inappropriate p 








1 
1 


Appropriate Q 
' ^appropriate Q 








1 

1 


\ppropriate Q 
Inappropriate Q 








1 
1 


Appropriate p 
Inappropriate Q 








1 
1 


Appropriate Q 
Inappropriate Q 



The Hates of the observations are recorded in the left column. Should 
Infon nation rrom only one observation be recorded^ it Vv/ould be neceasary to 
rc .jord the date only once. 



EXAMPLE 5, 6, A, 



Date 



L 



December 2/ 1975 



In some instances you will have conducted several observations at varying times 
during the same day* After having rscorded the date Initiall'/^ you may wish to 
Indicate only the times the observations occurred in the subst^quent spaces. 



EXAMPL.E 5.6.B. 





— 1 


Date 




December 2 


, 1975 


9:00 a.m* 


10! 00 



The exact location in which the behavior was exhibited is recorded in the 
column to the right of the date. In addition to recording the specific sotting, 
e.g., classroomj playground, testing room, it may be desirable to note where 
within that setting the behavior occurred. 
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'"XAMPLE 5.6.C. 



Date 


Location 




Classroom at the 
learning center 



In the u.ectlon located to the right of the l^ox £ clfylng location, a description 
of the significant behaviors exhibited is recorded. Significant behaviors des^ 
crtbed may Include appropriate and inappropriate behaviors displayed as well 
as the way the pupil approached tasks ^ solved problems and reacted to directions 
in general. The behaviors should be described In precise and objective terms. 



EXAMPLE 5.6. D. 

He coughed throughout the test. The frequency Increased during oral 
reading* He subvocallzed and pointed with his finger to each word as hm read. 

If a formal observation system is being used, this should be indicated In this box. 

As a result of some observational techniques and depending on the purpose of 
your observation, you may want to record some measure of the degree to which 
thie behavior occurred. Space Is provided to the right of your d .i criptlon of the 
behavior to record either the frequency or duration of behavior* 



Date 


Location 


Description of Behavior 


Frequency jDuration j 


Ty\m of Behavior 








1 

■ ■ ' - 


Appropriate □ 
Inappropriate O 








1 
I 


Appropriate p ^ 
Inappropriate 








1 

1 


Appropriate ^ 
I napp rop rla te □ 








1 

1 


App rop rlate □ 
Inappropriate Q 








1 

1 


App rop rla te Q 
Inappropriate Q 








1 
1 


Appropriate Q 
Inappropriate □ 








1 

I 


Appropriate Q 
I napp rop r I a te p 
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For some behaviors ^ the total number of times the behavior occurred during the 
observation period or the rate at which the behavior occurred over varying 
observations wtU be racorded. 



EXAMPLE 5.6. E, 



Description of Behavior Frequency 

participated In the class 10 times 

discussion 15 minute period 

talked out without 5 times 

permission per minute 



Other behaviors will require the recording of duration, Ue,^ the length of 
time the behavior occurred. 



EXAMPLE 5.6. F. 



Description of Behavior 


j Duration 


remained <nt his desk and 
worked on assigned task 


1 15 minutes 

1 


stopped working and looked 
around the room 


1 10 minutes 

1 



After you have described the behavior and recorded the degree to which it 
occurred^ space is provided for identifying the nature of the observed behavior* 
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Date 


Location 


Description of Behavior 


Frequency Duration 


Type of Behavior 










Appropriate O 
Inappropriate □ 








] 


Appropriate O 
Inappropriate □ | 










Appropriate Q S 
Inappropriate Q 1 








/ j 


Appropriate □ | 
Inappropriate Q 1 








/ 1 


Appropriate Q 
Inappropriate □ 








1 


Appropriate □ 
Inappropriate 








1 _ — 


Appropriate ^ 
Inappropriate □ 



A check is placed ih the box indicating whether the descritaed behavior was 
judged appropri-ae or Inappropriate for the specific situation setting* 

Thus/ a completed recording of dc^ta fronn observationi^ would be as follows: 



Date " 


Location 


Description of Behavior 


Frequt 


Duration 


Type of Behavior 


1975 


Classroonnt 
Group Dlfj^ 
cusslon 


Participated in classroom: 
discussion: volunteered 
information on the topic 
discussed 


10 1 

1 




Appropriate j^f 
Inappropriate □ 


Dec. 
1975 


PI ayq round 
Swings 


Pushed child out of 
swing to get turn 
swinging 


, 6 

1 




Appropriate □ 
Inappropriate ET 


Dec. 2^ 
1975 


Classroom: 


Gi>/en sealwork 
assignment, left 
desk^ wandered 
around room, 
stared out the 
window 




10 

min* 


Appropriate □ 
Inappropriate ^ 



EXAMPLE 3.6.G. 
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Summary 

The previously described ^ir'rr^vit and recording prof;edures are used for 
recording obsarvatton inforrr^r ' ^ 'm on DtacjnD^tic Information Worksheet. 
Specific Gteps in rmeiorr'ing yoi^r Ending:* fbltowi 
U Record the locationCs) in wnich th^ obsrHwaUors wers 

done by placing a check in trm ,:^ppropriate box, 
2* Record, the date on which the ob^^f vation occurred* 

3, r 5cord the specific location wnaro the behavior 
occurred, 

4. Describe the observed behaviors in terms as precise 
and objective as possible. 

5. Record the degree to which the behavior occurred. 

6, Indicate whether the described behavior was 
appropriate or inappropriate for the setting or situation 
in which it occurred. 

Of the various tasks you are asked to perform In recording Information on the 
form, the specification of behavior in precise and objective terms is probably 
the most compleK. The following brief discussion has been included at this point 
to provide you with guidelines for this task. 

Recording behaviors in precise and objective terms describes exactly what 
the learner did rather than interpretations of the behavior. For ei<ample^ the 
following descriptions identify what the learner Is dolngr 

looks away froin test page J ' 

throws the blocks ^n the floor - _ „ 

correctly sounds 14 cf 16 ending sounds^ ^ 
ErrorS"ll in ^*grilP^ pronounced as u, 
and r in "tar" pronounced as sh 
These behaviors are directly observable and, therefore, can be easily described 

In objective terms. 

Statements of motives, feelings, or causes of behavior are interpretations 
rather than observable descriptions. Such terms as "agresslve," "hostile," 
"resistive," "anxious," "apprehensive," "lazy" describe motives or feelings 
and are open to various Interpretations, Thus, measurement oP these te-ms ^ 
requires careful operational definitions. For emmple, resistive behavior would 
Include observable verbal behavior such as "1 won't," "refusals," and so on. 
The behaviors which imply these terms must be precisely identified through 
descriptions of obserable behaviors. 

******** 
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EXERCISE 5,6^ Recording the Results of Observations of Behavior on Side 5 
of the Diagnostic Information WDrksheet, 



Directions^ The copy of side 5 of the Diagnostic Infornnatlon Worksheet you used 
In completing EKercise 5,5* should now be located at the end of this section. Record 
the significant information provided below in observable terms In the Observations 
of Behavior section * ^ 

Responses to this exercise are provided on page 77, 

UPON COMPLETION OF THIS EXERCISE, FILE THE COMPLETED SIDE 5 
IN SECTION 5,9, BEHIND SIDE 4, 



CarUs Behavior During. Testing November 24, 1975, 
NOTES I 

Staff Comments — cooperativGj pleasant, well'-mannered^ confident, eager to 
please, 

persistent with the task at hand, all tasks yet if not know the answer very 
quick to admit it ('^I don't know*^')- Good at monitoring mistakes. Examples 
made a meaningless mistake in oral reading — *;That doesn't sound right." 

Anxiety Increases as more challenging tasks (reading particularly) presented. 
Wiggled in seat, twisted hair, pulled knuckles, yawned, became very tired. 
Asked such questions as, 'When are we going to finish?*' or, ''How much more 
do we have to go?" Also rested head on left hand. 

Worked very quickly on the majority of tasks. Many times at the cost of 
being careless. Answers and responses usually very quick. 

Used several ald^s in working the tasks, (i) help add — ^ tapped beside each 
number with pencil (mi ml), (S) subvocalized a queFrlon before answering (once). 

SUM/V^ARIZING ASSESSMENT DATA 

5.7* Will be able to sun marU;e data or rh^. assessment profile located on side 6 
of the worksheet, 

A profile of the learner's performance levels relative to his overall academic 
ability is an effective procedure to use in summarizing diagnostic information. 
The translation of instructlonally relevant appraisal Information into an assess-* 
ment profile provides you a description of the learner, allows various comparisons 
to be made^ and comnriunlcates your assessment findings In an easily understood 

The grids on side 6 of the worksjheet provide you a format for developing a 
summary profile from your assessment findings,. 
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ASSESSMENT PROFILE 









Below 


— 1 — 

1 


Above 


Vision 


Deficit 


Corrected 


Normal 


Ovirall Intellectual Functioning 


Aviragi 


Average 
1 _ 


Average 


Scriening Hearing 


Deficit 


Corrs 


cted 


Normal 


Academic Areas Assessed 


Wea 
1 i 


k 


Str 
4 


^o.^;g 
5 


Grade 


11 

Agi 


Corrslate Areas Assesse£_ 


W 

! 


eal 


< £ 
I 3 


Str 


■ : 


9 


1 




al 


Reading 
















Audit' '^v Perception 


















Word Recognition 


















'ifi c'' H;-rception 


















Oral Comprehension 


















^oii Motor Coordination 


















Silent CompreHension 
Listeninq Comprehension 
Arithmetic 
















Oral Language Comprihensioi 
Oral Lanquagi Expression _ 
















.lilt. 


Arithmetic Computation 
ArithmGtic Reasoninq 
Spelling 






1 








Q 

c 


iDeech fArticulation) 
;Qcial Emotional 


















" ' ' ' Appropriate 1 


3e 


hi 


vio 


rs 










Inappropriate i 


ishaviors 





































Balow 
Average 




Bslow 


Vision 


Deficit 


Corrected 


Normal 


Overall Intellectual Functioning 


Average 

i - 


Average 


Screining Hering 


Deficit 


Corrected 


Normal 
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The Btepm raqulred for translating appraisal information into a profile follow, 
niustratlons usmg sannple appraisal data are provided to guide you in the 
recording procedure^ 

The top section of the profile provides space for indicating a description of 
the learner^ G overall academic ability and the results of vision and hearing 
screening. 

Refer to bottom of page 77, 

The rating classifications for overall intellectual functioning represent the 
following numerical .*alues. 



Classification 
Below Average 



Below 
Ave rage 


Average 


Above 
Average 


The next four figure 


s refer to the 


Below 

Ave rage 


Average 


Above 
Average 




Below 
Ave rage 


Average 


A^bove ■ 
Average { 




Below 

Ave rage 


Average 


Above j 
Average ] 




P Belov 

{Average 


Average 


Above 
Ave rage 


Above Average 


Below 
Average 


Average 


Above 
Average 



Interilgence Quotient 



70 and below 



71 - 85 



86 - 100 



101 - 115 



116 - 100 



131 and above 



The range of scores indicated in each classification are provided only as guidelines. 

For local diacrict purposes and consistency in comrfiunlcatiQn between teachers 

£nd appraisal personnel, state or district classification cutoff scores should be used, 

To record the sstimate of the learner's overall ablUty, place a check (vO in the 
appropriate box. Should local district policy or procedures require the recording 
of a test score, the score can easily be recorded in the box provided for the check 
mark. 
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EXAMPLE 5, 7. A 

The student^ 5 fuU scale IQ score is tOI 



Overall Int ^^lecfcual Functioning 



Below 
Average 



Av^^ge 



or 



Above 
Average 





Below 




Above 


O^/eraU Intellectual Functioning 


Average 


Av^^^e 


Average 



The results of vision and hearing screening are recorded in the area directly 
to the right of overall acsdemic a^llty* To record the results, place a check ( ) 
in the appropriate box. 





Vision 


Deficit 


C^^ected 


Normal 


Scroenlnq 




Omclt 


Corrected 


Nofr^al 



The mldcJie section of the ' e provldc-iw an area for summarizing the 
learner's overall strengths and ■weaknesses and for recording his performance 
levels In academic and correlate areas. 

Refer to cop of page 77. 

The first section of this profilo that you should complete -s the grids. 

In plotting assessmGnt information on the grid portion of Lhis section the 
learnar is used as his own reference. His performance le^'sl is a specific 
area is compared with his chronological age. The resultat.t discrGpancyj if 
any, is used to determine If the area represents astrengtii or weakness for 
this learner, 

A scale ranging from I to 5 is provided on the grid for indicating relative 
strengths and weaknesses. 

Refer- to top of page 77 . 

Since the instruments you will have used throughout your- e.ssessmen', yield 
different types of scores, it is necessary'to identify a consistent basis for 
translating your findings onto this grid. It is necessar-y that age equivalents 
be used as they appear to be the most easily obtained scores. Age equivalents 
for performance levels will either b© given in th' '-"'^ — nuals or an estimated 
age equivalent can be derived by adding 5. a yea -ade equivalent score . 

For* assessment instruments which yield qualitrv. ^ ■ - ' 9, such as the Purdue 
Perceptual Motor Survey, it will be necessary fo? : raly on your previous 

exper-iences with children's perrbrm.ince on the u,. /.,--jment to make a subjective 
estimate of age equivp.le(ic® . The primary reference to which the performance 
levet is compared is chronological age. 
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A point system, corresponding to the scale on the grtd, Is used to ©sslst you 
in translating and recording your assessrnent, findings. Ths Uarner^s strengths 
and weaknesses are determined relative to the degree discrepancy between 
chnanologlcal age and performance levels specified by &ge equivalents. The 
points^ ranging from 1 to 5, are used to express this discrepancy, 

Points 1 and 2 Indicate perfornnance levels below the learner's 
chronological age * 

A point rating of 3 indicates a performanoe level within I year 
below and I yean above the learner* s chronological age, 

Points 4 and 5 Indicate a performancie lev^l above the learner^s 
chronologicai age , 

The fonowlng guidelines are provided to s^sslst you In translating your 
assessment findings Into information for the grid, 

Discrepancy between chronological age Point 
and performance level 

(CA and test age equivalents) 

2i0 or more years below CA ^ 

1,1 years to U9 years below CA 2 

1 ,0 bclo\A/ to UO above CA ® 

1 a to U9 above CA ^ 

2 years or more above CA ® 

The following illustrates the translation of sannple test scores Into points 
ready for recordtng on the gridi 

EXAMPLE 5*7, C. 

Test ResuUss (CA ^ 11^0) 

Wise Full Scale IQ 83 

ITPA PsychoUgulstlc Age - 9-1 

C3oldman-Frlstoe--Woodcoc(< Auditory Discrimination Test ^ 1 error^ 

63 percentile (adequate for CA) 
Davelopnnental Test of Visual Motor Integnatlon - 

Raw Score - 13 VMI age - 6-10 
Purdue Perceptual Motor Survey - Areas administeredi 
GrDBs Motor Skills, Fine Motor Skills 
Ratings for subareas were 3s and 4s , 
Feabody individual achievement test 

Raw Score Age Equivalent 
40 9 ^2 

39 9 -6 



Math 

Reading Conriprehension 

Reading Vocabulary 32 8 -6 



Spelling 



27 7 - 
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Area Assessed 


Age Equivalent 






Pol nt 


Auditory Perception 


Adequate For 
CA (11— 0) 


11-0 


D yrs • and 
sj rr IDs ■ 


3 


Visual Perception 


6-10 


U-0 


--4 yrs * / 

^ 1 1 i 


1 


CSross Motor PerfornnariCe 


Adequate For 
CA aga; ratings 


U-O 


-+Q yr . ^ 


3 


Language Perfornnanc© 


9-1 




-I yr./ 
U mos. 


2 


Reading Comprehension 


9-5 


U-O 


-I yr./ 

f f 1 |U/^ ■ 


2 


Reading Vocabulary 


8-6 


ll-O 


w rr 1 • 




Arithmetic Performance 


9-S 


U-O 


-I yr./ 
10 mos* 


2 


Spelling PerFormance 


7-9 


ll-O 


--3 yrs,/ 
3 mos. 


1 



The results of this assessment are rxosN ready to be recorded on the grid, 
An X Is placed on the dash intersecting the appropriste point rating ton each 
category assessed . 
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EXAMPLE 5,^, D,* 



Acadeniie Areis Assissec 



Readirig 



Word Rscogriition 



Oril Oomprsherigton 



Si I gnt Compr shenglon 
Ustening CQmpreheneion 



Weak Strong 
1 2 3 4 B 



Arithmetic 



Arithrnstic ComputatiOf^ 
Arlthiinsti e'RissQning 
Spiliing 




E 



Qhadi 



Corrslata Areas Assf ssed 



Weak Strong 



Auditory Percgption,, 
Visual Pircsptlon 



Grois Motor CoordlniElon 



F ine Motor Compreheni ion 
"Or al Language Co mp rshension 
nral Language ENpreegiOn 



Written Language EKprseslon 
Sp eech fArtlculition) 
Social Emotional 



Livel 



a 



Gridi 



Agg_ 



* Information for seveml areas indicated on the grid was not obtained, information relivant 
to all the mm indicated on the grid may not bs required for a comprehansivi and relivant 
appralial of svify learner's Initructionii niidi , 
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The Poilowlng exercise has been tncluded at this point to provlda you practice 
In recording aisassment resuUs on a grid. Using the following test data, record 
the information on the eicample grid provided. 



EXERCISE 5.7 .A, 
CA; ll-O 



Grade: 5 



Test Results 

Wise 

Full Scala 

Verbal 

Performance 



WRAT 



Grade Level 



85 


Reading 


g.5 




Arithmetic 




90_ 


Spalling 





A rea 
Assessed 



Perfcnrnanca Age 
Equivalent 



Referenca 
CA 



Discrepancy 



Point: 



Academlo Areas Assessed 


Weak ' 




Strong 






a 




\ ' .5 


Grade 




Reading 




















Word ReaQgnltion 




















Oral Compr&henslon 




















Silent Comprehension 




















Uistening Comprehension 




















AritKimetlc 




















Arithmetic CorTDUtation 




















ArUhmetic Reasoning 




















SpeUlng 
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ReapGnses to EXERCISE 5, 7. A, are provided on page 93 , 
FoUowiiig the coryipletion of the grid, the performance levQls attained In the 
areas assessed are recDrded In the column direcfcly to the right of each grid, 
Pnovlston is mad^ for rsccrding aimer grade or mQB equtvalent score, whichever 
Is most applicable* 

Sea fcllDwing page for EKample 5*7. E, 

The final section of th© assessment profile provides space for you to sum-- 
rnanlaa the results of your assessment in behaviorsl areas recorded on side 5. 
It iseKpec t^d th^t you will make interpretations based on actual behavior 
reCQnded on side 5* 



Appropriate BehaviQns 


Inappropriate Behaviors 







Th# significant appropniate and inappropriate behaviors the child eKhlbite 
during the observation periods are recorded in the designated areas. 



EKAAAPLE 5,7. P. 


/Approprlat© Behaviors 


InappnQprlate Behaviors 


Attends to tasks 


Does not connplete assigned tar.ks 


Parttoipafces In class dtscusslons 


Physically strikes others whar provoked 


Cooperates with pGers \A/hen in class 


Talks to others during seat%A/crl< 


VVorks Independent!/ 


Disrupts class by banging on desk 
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EXAMPLE 5.?, 

Information from E)^MPLE Is recorded bslowi 



1 - 

Acadsmie Areas Assesaed 


w 

vv 


eak Strong 

[2 3 4 5 


Lev 

,Qr§d|^ 


el 


Corrilats Areis /^ssesaeo 


W 
I 


ee 
2 


k£ 


i 


on 

! 




Grade 


I 

Aqe 


Rssding 


















Auditor/ Psrcsptlon 
Visual Psrciption 




i 




t 








H 


n/Vord Recognition 
Oral Compriheniion 

" Silsnt Comprehension 
Listening CQmprshenston 




\. 










4.3 




Gross Motor Coordlnitlon 
Fine Motor Coordination 
Oral Languiga Comprehension 
Oral Language Expression 






( 










IK. 
H- 


Arithmetic 

"Arithmetic Compytation 
Arithmetic Reasoning 
SpeUlng 


1 

/ 


\ 


(- 








If 




Writtin Languigi Expresilon 
Speech fArticulation) 
Social Emotional 



















CO 
01 
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Surmmany 

The assessment profile on side 6 of tha Diagnostic Information Worksheot 
provldss a format for summarUtng your aaseasment procedures. 

Spaciflc steps tn recording your asaessment findings on the profile ihclucia 



I. Record the leamer'a intellejctual functioning by 

placing a check 5/) or by recording the test Gcora in the 
appropriate box. 
a. Record the results of vision and hearing screening by 

placing a check ^ in the appropKate boxes . 
a. Plot ths learner's performance levels In acadernic and 
correlate areas using the point sy'stem suggested in the 
manual. Performance levels are expressed as age 
equivalent scores and are compared to chronological 
age. The discrepancies indicating strengths and 
weaknesses are markad on tha grid provided . ' . 

4. Record the grand and/or age squivalent for each 
academic and correlate area assessed. 

5. Record the sigmflcant appropriate and Inappropriate 
behavlora the learner exhibited. 

EXERCISE 5.7. B. Summarizing Assesannent Information Profile Fornri . 

The following page contalna a blank copy of side 6 of the Diagnostic 
Information Worksheet, 
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sides 



ASSESSMENT PR 



Ovirill IntelUctull Funotlonlng 



Acadsmic Areas Aisassed 



Reading 



Word Recognition 



Oral Comprihansion 



HlentCQmprehsnsion 



Listening Comp rehanslon 
Arithmetic 



Aritlimetic Computation, 



Arithmetic Reascning 
Spelling 



Be-low 
Avirags 



Weak Strong 
1 2 3 4 5 



Ave rags 



^bovs 
Aviragi 



Live! 



Ag^ 



ap propriate Behavigrg.. 



Concluiionsi 



Recomnnendationi 

□ Further riferral toi. 



O Eligible for spsciai educition 3crvtciS!_ 
p Notiliglble for spsclal education isrvicai 



Educational Diagnostician, 



ARDComniittii Staffing Date , 



Vision Deflcti 
Screening 'Hsaring Deficit 



Co rrelate Arsas Ase issed 
Auditory "Percaption 



Visyal Perception 
Iross Motor CoDrdinition 



Fine Moto r Comprehshslon 
Ipral Langu ags ComprshensiQn^ 
Oril Language EKpreaelon 



Written Lan qyaqs Expression, 
Speech (Articulation) 



Social Emotional 



Corracted 

Corrected 



Weak Strong 
1 2 3 4 5 



Normal 



Normal 



Level 



Grade 



Age 



Inappro priate Sahaviors 



pSpiciil considirition 
□Re-ivaluationi (date) ^ 
□Other.-^ — ^ 



Dits, 



Diciiion 



Report AttiChed □ 



Directions- Turn to the end of section 6,9, of this chapter and remove your 
completed sldea 1,2,3,4, and 5 of the Diagnostic Information Worksheet. Using 
the cumulative Information for our sample child contained on these sheets, com- 
plete the assessment profile contained on the following page, 
Responaes to this exercise are provided on page 99 . 



UPON COMPUETING THE ASSESSMENT PROFILE SECTION OF SIDE 6, 
FILE IT AT THE END OF SECTION 5.8. REFILE SIDES I THROUGH 5 
AT THE END OF SECTION 5.9, 



CO/MPLE-^.NG RECOMMENDATIONS AND CONCLUSIONS SECTION 

5,8. What information Is recorded In the conclusions and recommendations 
sections on side 6 of the worksheet? 

At this point you have recorded the complete findings of your aasessment on 
the Diagnostic Information Worksheet. Levels of Intellectural and academic 
functioning and learning strengths and weaknesses have been summarized into 
an assessment profile. You are now ready to formulate some conclustonss about 
the learner which will assist you in suggesting an Instructional placement re- 
sponsive to his needs. These conclusions and the subsequent recommendation 
are recorded on side 6 of the Diagnostic Information Worksheet directly below 
the assessnnent profile. 



Conclusions: 



Recommendation! 

a Further referral toi • Q Special conaideratio 

□ Eligible for special education servlcesi . Q Re-evaluatlon Cdate) 

□ Not eligible for Q Other 

special education servlcesi . 



The most significant test results accompanied by relevant interpretations are 
stated in two to three sentences. This Information is recorded in the conclusion 
section of the summary area. 
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The diffloultlei Jim im experiencing In achool appaan not to be a function of 
laol< Qf over-aU acaderritQ ability as he has the capaoity to do at least avsnage 
stmr^H, His current aehlev&rnent appears to be hampered by the following 
faotors; a severa diftGlt in visual perception skilla/ tnadaquate preparation 
tn /Fundarnantals of reading and eKtramely high parenteV e><p#ctetlons. Am a 
result of the connbl nation of tfnis^ factors^ Jim's performance In his present 
tnatructional setting Is greatly/ Irnpaired 



This oonclse aumnnar^ of your aas^ssnrient findings should support your eligibility 
and plaoannent recomrnetndatlan to the ARD committee « The recommendations 
iectlon of this iummary area providaa predeaignated opttons to faotUtate con-- 
vaying your reconrimendatloni^i 



Reconnmendatl cni 




□ F^urtPier rifer^ral to: 


^ □Special ocns ids ration 


□ Eligible fbr acaQlal education aarv^cesr 


^ ^ □ Re-e valuation (date) ^ 


□ ISrot eligible for special edLrcation 


nother 


services 





To r-ecord your neGommendaticn In thie section place a chacN CvO on the line 
to the left cf the appropriate ^t^tennent. Then record in the designated blank 
any ^inther Infornnstlon nee^deid te complete the statement. 

E>CA./MPUE 5,8* B, 



Eligible for spaoial education servlcesi 
rasouree roorn 



Sonne options may require additional ©xplanatory information although tha basis 
for your recommandation shouild be clear from your concluding statement» 



>^.. F'ijrtK^.r refer ral tot 
^ projeatlv€ testing 



psychologist for 



-^^-u Spialal conslderatton ( the chtld^s sliK siblinqa are all 
^^^^ecet\idna spioial education services- 



Re-evatuationi fdate) Novernber 25, 1972 
Lthi.gtudent is currently aftending a special 
kitor lng p^r^ojeGt) 



as 
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materials wllV be specified on the Educational Program Plan formulated by you v > 
and the other members of the EB^'S team . With your conclusions and recommen- 
dattons recorded, the Diagnostic Information Worksheet Is completed with your 
signature and the date. 

Summary . . j- 

The final step in compietlng the Dlagnoatlc Information Worksheet la recording 

your eonclustons and recomnnendations on side 6. 
Specific steps In reoordlng this Information followi 
Step I. Summarize the most significant test resuits and 
their Interpretations in two or thrae statemants, 
Step 2. Record the Iriformatlon slated tn step 1 In the 

space labelled CONCUUSIONS . 
Step 3. Record your reconnmendatlon to the AR^ 

oommittee by placing o chack (✓) to the left of the 
' appropriate option. Record additional explanatory 

Information, IP necessary. • 
Stec 4- Add your signature and the date. 

EXERCISE 5.8. Recording CQncluslons and Recommendations 



Directions- Retrieve the copy of side S of the Diagnostic Information Worksheet 
you used in completing Exercise B.7. Using the cumulative Information presented 
for the sample student, complete the conclusion and raconnnnendations sections 
on this form. Responses to this exarclse are found on page 



UPON COMPLETING THIS EXERCISE RUE VOUR COMPLETED SIDE 6 IN 
SECTION 5.9. BEHIND SIDE S. VOU WILL THEN HAVE A COMPLETED 
COPY OF THE DIAGNOSTIC INFORNAATI ON WORKSHEET LOCATED IN 
SECTION 5.9. OF THIS CHAPTER IN THE NAANUAL . , 



THE CCMPUETED WORKSHEET 

5.0. What information win a completed Diagnostic Infornnatlon Worksheet contali 

Sections 8.3.. 5.4., 5.B. , 5.6., B.T., B.B. of this chapter have provided you 
apaciflc directions for completing each section of the Diagnostic Information 
Worksheet, This section had been Included to provide a review of the completed 
fornn. 
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Through completion of the eKerctses at the QDnGlyslon of each of the precadipg 
seGtlcns, you have CDmpleted the anttr© worksheets Upon completlpn of each side 
of »ie wor-ksheet, you were directed to fit© the sidei sequentially In this section. 
Thus, this B&ction of the manual should now captain your completed DUgnQStic 
Information Worksheet. i ^ 

It is suggested that you briefly skim this section as a review of the eonnpleted 
form. If quastlor^ arise concerning the recording of particular Informatton, 
refer back to ttie appropriate section oF this chapter. Chapter sections describing 
the compUtion of specific parts of the Fornn are mm foUowsj 

5*3* Recording identification, referraU and background ^ 
data - Side 1 

S.4» Recording the results from assessnnent Instruments - 

Sides 2^ and 4 . 
5.5* Recording the results of tnfornnal ass^ssmerit 

procedures - Side 5, upper section 
5, 6, Recording the results of observations - Side 5^ 

lower section 

5.7* SumniarUlng data on an assessment profile Side 6^ 

upper section 
5.8. Recording conclusions and reccmmendatlons - 

Side S, lower section 

DISSEMINATION PROCEDURES 
5,10. What ts the dissemination procedure for this form? 

The completed Diagnostic Informatton WorNsheet provides a resourca for 
presenting tha results of your assessment to the ARD committee. Relevant 
assessment information is necessary For the committee to make decisions oon- 
cerntng eUglblilty and placement. 

Two options are available to you for forwandlng this form to the ARD committee. 
OPTlOfS 1 The form may be taken to the ARD committee 
staffing and used as a baaia for your presenta- 
tion of relevant assessrnent findings 
or 

OPTION 2 The form may be forvvarded directly/ to the ARD 
committee in care of the destgneted appraisal 
person, should you not be in attendance at the 
stafTlng conference. 
The option chosen wlU vary with local situations and specific circunnstances . 
FoUowing the ARD committee's dell barationa, the staffing date, and eUgi- 
blllty and placement decisions are recorded at the bottom of aide S of the form. 
Should a copy of the ARD committee's complete report be Included as a perma- 
nent record, a checK C^) is placed In the box tndicatitig report attached. 

Ill 
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ARD Committee Stamng Data 



□actsior 



Raport Attached □ r." 



Tha completed worksheet also provides a nesouree for prasentlng the resulte 
of your assessment procedures to the EBAS teann. The extent of your* testing 
must provide the team with sufficient diagnoatlc infornnatlon from which to derive 
an e<Jucatlohal plan and begin instructional programining. 
' The I nforn-iatton recorded on the Diagnostic Inforniation Worksh^^^^ 
part of the student's curnulatlve school racord, Thua, following the ARD connmUt 
staffing and the fornnulatlon of the Educational Prog rann Plan by the'EBAS taam, 
will forward the Dlagnoatlc Information VWorksheet to your district's desigriated 
office or personnel for filing In the student's pernnanerit reoopd*^^. 
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Initial EvaluatiotTj El 
R#-Evaluation Q 



Diagnostic Information Workshaet 



Date! 



/ 7 



/ / 



Referral Date 10 20 75 School Princeton Jr. High Gmtim< 1_ 

Refe rrftd by Mrs. Ho\A/ard, Hor neroom teagbg i'" ^ - - 



Reason tor Referral To deter mtna factors in readtnq failurei Carl g tvaa up, 
easily or falters when niven assignm antB requiring rea dtng. — ' 



On -kg round Irkforrnationj 

Carl Is the only child in a family in whtch both parents are preserit in t3ie 
home. The prlnnary language spoken at htrn la English. 

Visual and auditory screening, conductad in Novennber, 1975 indicated hearing 
to be normal, Vtslon is corrected with glaases. No significant health or 
physical problems are noted. 

Prior to this referral , Carl has not been refarred for nor has ever received 
special education services. 

His current school placement Is fourth grade in a semi-departmentalized 
instructional setting, Mrs. Howard, Carl's homeroonn teacher, descrtbes him 
as being eager to try difficult tasks, yet gis^lng up easily and faltering as the, 
difficulty increases. She noted that Carl rnakes friends easily and quickly and 
is highly cornpetl live. BehavtoraUy, Carl vvas described as wanting things to 
go his way and to be first in whatever ha nnay be doing and defending himself 
or finding a seapegoat for his actions when criticized, Teafther conferences 
with Carl's parents Indicated that the parents were quite concerned and 
attempted to help him. 



F=revlous Testing: 

Previous testing revealed overall average intellectual functioning and 
mastery of the prerequisite sKills for acadennic tasks . Achievement tasting 
Indicated consistent performance generally below the 60th percentile over a 
two year period. Specific scores are available In Carl's cumulBtlve record. 
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• Responses t6 EXERCISE S.S, 



Sides 

Infornnal Work 



Date 


Description of Procedures and Results 


2-15-73 
2-16-73 


Sublactive Reading Inventoryi A aeries of neading selections on pro- 
gressive levels, oF diPflculty as determined by reBdablUty forrnLilas 
were administered. The first part of each selection was read silentlyi 
the second part, orally. 

Results were as foUov/S: Level Comprehension Accuracy 

1 SB54 95% 

2 ' 4.5?4 99% 

2 TQ% 93% 

3 3B54 89% 
S (Listening) 5694 

Repetitions 5 substitutional and addttlorfS were frequent. Carl usually 
got the main idea of what he was reading. His frustration lev^el is 2 5 
Instructional level is I and no independent level was obtained, 

' Test of Word RQCoanition Skillsi This test of visual and auditory 


discrimination skills From reading readiness through grade 3 uses 
nonsense syllables in the 22 subteata to meaaure word attack skills. 
Results Indicated the follo\A/ing skills to be adequate: visual and 
auditory discrimination^ initial consonants^ and long and short vowels. 
The following skills were defictent: final consonants, consonant blends 
and digraphs , the principles of open and closed syllables, "R" con- 

"A" fniiftw^ri h\y or "W" . vowel dioraphs , the final 
and sllant ^'QH" prlrwlples^ ayllablcatton principles l,^ S*^ 3,, three- 
letter blends, dtpthongs, hard and soft sounds of ^'C» and "G^S I^a/d 
consonant letters and final "E*% and *'schwa*^ sound. 
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Date 


Location 


□ascf^tptton of Behavior 


Frequency Duration Type of Behavion 








j Inappropriate □ 








1 Inappropriate Q 






— . — — — — — 


1 ADDroprlate PI 
j Inappropriate 








j Inappropriate Q 








1 Approprtate |j 
j Inappropriate □ 








j Inappropriate □ 








1 Appropriate Q 
1 Inapprop rlate Q 
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,;.;'--.:,Besporises to EXERCISE 6.6, . ■ .-■■..•^sft 



side 6 ■ InformatWork 



Ombe Pcscrtptton ef Proceduras and Results 



a-l5-73 Subjecttvs Reading Inventory i A series of reading salections on 
progr^essiwe levels of difficulty 

formulas ware administered. The fHrst part of each sttlectlori 
was read slleritlyi the second part,, orally. 

Results vvere as follows: Levei Comprehension Accunafty 

1 85% . em 

2 4B% 02% 

2 70% 93% 

3 m% 89% 
3 (Ustenlng) 65% 

Repfttlttoris, SLibstltutions, and addlttons vvere f^^ Carl 
usualiy got the main idea of what he was rsadlng, His frustration 
level Is Instnsjctlonal level is I and no independent level was 
obtatned. ■ 

2-10-73 Test of Word Recognition Skills ; This test of visual and auditory 
dlsorirrilnatlon skills frorn reading readiness through grado 3 uses 
nonsense syllabi ea In the 22 subtests to nnaasure word attack skills. 
Results tridtcated tlie following skills to be adequate: visual and 
auditory discrimination. Initial consonants, and long and short 
vowels. The following skills were deficient! final consonants, 
consonant Wends and digraphs, the prlrictples of open and closed - 
syllabtes, "R" controller, "A" followed by " U" or "W", vowel 
digraphs, the final "E" and silent "GH" principles, syllabication 
. principles I. ^ 2., 3., three-letter blends, dipthongs, hard and 
soft sounds of "C" and "G", two consonant letters and final "E", 
and ^'sohvwa" sound. 
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Is 



i 


Date 


Location 


Ljescniptiwn wi i^ei iwv twi 


^ 1 

, Frequency j 


Duration 


Type of Behavior 


k 

r 


2-21-73 


Testing 
Room 


Persisted with task at 
hand for all tasK given 




Appropriate |^ 
Inappropriate Q 


ft 


It 


Oral readlngi "That 
doesn't sound right*" 


1 




Appropriate pST 
Inappropriate Q 


11 


ft 


Wiggled In seati twisted 
hair, and pulled knuckles 
as tasks became difficult 


1 




Appropriate Q 
Inapp rop rlate ftST^ 


II 


11 


"When are we galng to 
finish?" or "How nnuch 
more do we have to go?" 


1 




Appropriate Q 
Inappropriate 




It 


Addltton problems: 
tapped pencil beside 
aach number 


.0 




Appropriate [Pf 
Inappropriate Q 


ff 


if 


Subvocalized some 
questions before 
answertng 




1 


Appropriate 
Inappropriate Q 


ft 


if 


Quickly completes tasks 
at the cost of being 
careless 




1 


Appropriate Q 
Inappropriate fpy^ 



4 



97 



Responses to EXERCISE a. 7. A, 



Assesaeci 


Parformance Ags 
Equivalent 


Refa rence 
CA 


Discrepancy 


Point 


R^adlmg 








I 


Arlthmatlc 


9.1 


12-3 


3-2 


2 


Spelling 


a, 9 




s-e 


I 



Academic Areas Assessed 


We 
1 


ak Strong 

12 3 4 5 


Lev 

Grade 


m\ 

Aqe 


Reading 




s 














Word Recognition 


















"Oral CDrnprehensian 


















Silent CDrnprehenslon 


















Listening c3ompnehensic>n 


















Arithmetic 




-J 














Arithmetic Computation 


















Arithmetio Reascnlng 


















Spelling 
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Side I A 



ASSm^m PROFILE 



Ovirill Intilltetual Functioning 


Bslo^ 
Avsrig€ 


^ — |- — ; 

f Abo\^e 
^vapagi Average 


Vision . 


1 

Dsftcit 


Corr'ictsd 


Normal 


ScpfBning Hearing 


DificlC 


Corrsctsd 


Normal 


Acidsmlc Areas Assesssd 


¥ 


/lak Str 
a 3 ^ 


t 5 






Corrslati Anas Aiiisssd 


Veak Stf! 
12 3^ 


t 6 


Lin 
Gride 


/ii 
Aqe 


Rsading 




























m ~* 






vvQrc ReGOgniton 


* -Ir 












3i 5 














m « * 






Oral CQmprihenslon 


















Rrn^q f\/btrsr noorriinaticn 








i * 


« Hif 






SUertCQmprsheniiori 


t m 












3,3 




Fine Motors Comprshgnsion_ _ 








■ # 


^ * F 






Listening Conprshension 


















Oral Language Comprshenslon 












Aritiiniitic 


















Oral Languiga E^prssiion 


4 « 










«i 




AritFimitic Cofmputation 
















Written Languigs E)sprissiQri 


^ P 












Aritiimittc Rsisoning 














9.6 




Spiich (Articulation) 


i m 
1 * 


i -i 












Spilling 














3J 




Sociil "Emotional 









Approprlats Behaviors 


Inippropriats Bshavlors 


Used aids, sucli as tapping pencil to add, subyocalizing 


Wigglsd in seat, twistid halPj and pulled kntjeklBS as 


queitions, in working problsms. 


tasks bscime mors difficult, 


Coinplstid all tasks. 


Sulckly completes tasks at ths sost ef being carsliss ^ 


jVlqnitored own mistakes "That doein't sound right, " 
^. ^ Particlpitis in clasii 






Conclusions; 



Carl's academic difficulties appear to bi i ftjnction Of the following factors rathir t\m lack of overill 
intillectual ft^nctioning; dlfflcultlsi in visual'-motor intigration skills, inadaquati phonic skills, and parental 
pressure to achieve. As a rasult of the oomblnatiDn of thess factprs , Carl's psrformancs in reading is impairsd. 



Ricorrniendition' 
□ Furtiier riferral tot 
p Eligtbli for spicial iducation sarvicas: 
Q Hot altgibls for special sduoation iirvieii 



OSpiclal considi ration 
P Re-evaluation (data) 
0 Other 



Educationil Disgnqsticlan 



ARDConnmittei Staffing Date 
o 

FRIC 



Deti I I 



Decision 



Report Atteehid p 
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ASSESftNT PROFILE 



OviriU InteUectual Functioning 



Academic Aress Assessed 



Reading 



Word Recognition 



O ral Comprehension 
Silent Comprehinsion 



Listsning CG mprehension 
Artthmitio 
Aritiimitic Connputation 



Arithmetic Reaioning 



SpilUng 



Averige 



Wsak Strong 
1^345 



Avsrsge 



Abovs 

Aviragi 



Uavsl 



Grade 



3.5 



3,3 



9.B 
3,6 



'Ags 



Vialon 



Screening 



HsaKng 



Deficit 



Deficit 



Corrioted 



Correctid 



Corrsliti Anal As sssild 



Auditory Psrception 



Visual Percsption^ 
Gross Motor Coordlnitwn 



Fins Motor Comprihiniion 



Oral Language Comprahansion 



Oral Lang ua ge EKpresalon 
Written Language Expraijigi 
Speech (Articulation) 



Social-Emotional 



Weak Strong 
1 2 3 4 5 



Nofm. 



Normal 



Lsvil 



Grade 



Age 



7-10 



9-1 



Appropriate Behaviors 



Usid aids, such as tapping pencil to add, lubvocallzlng 
questions j in working problemi, 
Completed all taski. 

Monitored own mlstakis "That dossn't lound right." 
Participitii In clais. 



Insppropniits Bihiviors 



Iggled in leat, bA/istsd halrj and pulled knuckles as 
tasks becamt mori difficult, 
Quickly completss tasks it the cost of bilng carstess, 



Conclusions; , ^, , * * - 

Carl's academic difficult!,, appear to to a function of the following factors rathe, than lack of j 1 
intellectol functionlngi difficulties m visual-mctor integration skills, madequ* phonie skills, and iranta 
* uTt 2 1. As a reauit of die combination of this, factor.. Carl's performance in reading is >mpatred. 



Recommenditlon! 



; ;^ ■ ,'-rz ^"~* pSpeclftl consldsratlon 

Further rsferral to: , ^, .... 

□EllgibiaForspsciaUdycatlonsirvicii! ^ □Ri-eN^luationi (dati). 

□ Not eligible for speolil education seMcsf ' QOthir. 




' Educational Diagnostician 

., ARDCommitteB Staffing Pats J / -Dtclsion "J^ ^ ReportAteohidD 

::; • g j^^^mmendatlons section should bi completed relative to looil district services and 
•:2|»wmria for el 



Last First Program 

Plan - EBAS 

irthdate . 



arent or Guardian 



Name"" Address 
,ome Language _. 



'lacement ~. - — - . . — — 

O^te Bulging Principal 

:ducational Based Appraisal System (EBAS) Tsim 

Nin^e Room Numb" 



Diagnostician 

Regular Teacher 

Support Teacher 

ahers (Specify position below.) 



Nams A ' .. _. Educational ^ 0 




"LaP First Program 

Plan - EBAS 

Birthdate 



Assessment Profili (Summary of Strengtiii and Wiaknesiss) 



Acadimlc Arias Aassised 



Raiding 



Word Ricognition 



Oral Comprehension 



Silent Comprihenston 



Listening Comprihension 



Arithmfitic 



Arithmetic Computation 
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SpsUing 
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Level 



Grada 



Appropriate Behaviors 
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Correlate Arsas Assesiid 



Wiak Strong 
2 3 4 5 



Auditory Perceptton, 
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Grose Motor CDordination 
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Skills Mastered 



Skills to be Mastirid 



i 
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L 
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> 

D 



0 



•0 

Id 
u 
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> 



Basic Instructional Stpatiglis 



0 

1 



Strategies for l^namna Initructlon (Motivattonal Tschnigues, Arrangsments, Phyeieal Envlronmsng 



Strategiii for Prasflnt ina Instruction (Inetruettonal Pr ocedures and Media) 
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Initpuetl|jBl Program 




Yearlong Educational Program Dirtctions 



Instructional Goals 
First Thne Months 

to 



Instructional Goils 
r Second Three Months 



C 



c 



to 



Initructional Goals 



Third Thrse 



to 



Commintsj 



19.0 



6.0 Educational Program Plan 
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EDUCATIONAL PROGRAM PLAN 



To assist the dlagnosttctan in providing leadership in the formulation and use 

or the Educational Program Plan. 

The Educational Progrann Plan Is the first of two forms used In the activation 
of the Education Based Appraisal System. This form provides a format for the 
translation of Instructlonally relevant assessment Information into Initial instruc- 
tional strategies and goals that are responsiva to the learner's educatlpnal needs. 
It also provides the EBAS team a frame of reference from vvhlch cpntlnuous 
Instructional programming evolves. 

Completed jointly by the EBAS team during the Initial planning conference, 
this form contains a summary of the learner's strengths and weaknesses in 
academic and social areas, an analysis of his skills In specific areas of concern, 
suggested Instructional strategies, year-long educational program directions, 
and Instructional goals identified for an initial three-month period. Once EBAS 
has become operational, subsequent Instructional goals and revised strategies, 
designated by the EBAS team at three-month intervals, are recorded on the 
form. Thus, tine completed Educational Program Plan evolves through the 
Implementation of EBAS and describes the learner's actual instructional program. 

A sample Educational Program Plan form is provided at the beginning of this 
chapter. It is suggested that you look over it briefly, as you did the Diagnostic 
Information Worksheet to gain an overall concept of the form prior to continuing. 
The remainder of the chapter will describe each area In detail. You will pro- 
bably Find it helpful to occasionally refer back to this sample form as you proceed 
through the chapter to view each section rslatlve to the total form . 



THE EBAS CONCEPT OF AN EDUCATIONAL PLAN 
6.1 How does the concept of an educational plan relate to EBAS? 

Typically, an educational plan reflects the translation of assessment information 
into a series of Instructional and behavioral recommendations. These recommende 
tlons are designed to assist the teacher in facilitating tha particular learner's 
academic and social growth. Once Implemented the plan remains In effect until 
required re-assessment occura and a new plan Is developed. 

The preceding concept of an educational plan tmplies a rather static nature. 
Such a concept Is contrary to a basic premise of EBAS. Through the use of 
EBAS, evaluation becomes a continuous process which provides feedback for 
ttne revision and progressive development of the learner's Instructional program. 

The EBAS plan continues to reflect the translation of assessment results into 
instructional strategies responsive to the educational needs of a particular learner, 
This process Is viewed as developmental rather than static. 
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Several factors, found within the learner and EB^S, contribute to the need for 
such a view of the educational plan. First, the learner does not remain static 
vvtthln the learning setting. Changes occur within him as result of Instruction 
and/or maturation. Secondly, through the utilization of EBAS, continuous and 
Instructionally relevant information Is available which provides Increased know- 
ledge related to the learner and his changing Inatruotlonal needs. Continuous 
feedback Is readily available for revision and modification of current instructional 
goals and practices and for subsequent instructional planning. Thus, for an 
educational plan to continue to be responsive to the learner's needs, its complete 
development must be viewed as a progressive, continuous process involving all 
personnel responsible for the learner's Instruction. 

It was with this concept of an educational plan as a frame of reference that the 
Educational Program Plan form for EBAS was conceived and the procedures for 

Its completion developed. cr a e 

Your understanding of this concept of the educational plan as it relates to EBAS 
provides you a sound basis from which to coordinate the efforts of the EBAS team 
In completing the Educational Program Plan during the initial and subsequent 
team conferences. 



DESCRIPTION OF THE EDUCATIONAL PROGRAM PL^N 



6.2, 



What are the areas contained on the Educational Program Plan? 



■ The Educational Program Plan form, designed as a tabbed file folder, 
servss as the divider for the student EBAS record. Printed on heavy paper, 
the form contains three working surfaces. 



ERIC 



103 

133 



side I - Identification Information 

Side 2 - Assessment profile, skill analysis and basic 

Instructional strategies 
Side 3 - Instructional progrann 

You may find It helpful at this point to refer to the sample Educational 
Program Plan form located at the beginning of this chapter to gain an overall 
concept of the form and briefly skim each of the above sides prior to continuing, 



Side l 

Side l is the area on which you and/or the EB^S team record relevant 
identification information about the student's parent or guardian, assigned 
placement and the EBAS team.' 



Parent or Guardian 












Name Address 




Phone 




Home Lanquage 


Ethnic 


Sex 









Placement 



Date Building Principal 

Educational Based Appraisal System (E^S) Team 

Name 

Diagnostician ^ — — 

Regular Teacher 

Sp, Ed, Teacher 



Room Number 



Grade 



Others (Specity position below) 
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The following date Is recorded on this side of the Educational Program Plani 
parent or guardian^ s name^ address and phone number 
primary language spoken In the home 
stajdent's ethnic background 
student*s seK 
placement date 

current placement buUding^ prlncipaU gnado 
position, name and room number of the members 
of the student's EBAS team 



Side 2 

Side 2 provides areas for recording an assessment profile of the student, the 
results of skill analyses in academic and behavioral areas, and the basic In- 
structional strategies designed to facilitate his instructional program. 
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1 1 1 













A half tab for recording the student's name and blrthdate is provided at the 
top of side 2, The use of a half tab facilitates the use of the plan as a file 
divider In the student's EBA»S record 

The area located directly below the tab and extending across the top of side 
is an assessment profile summarizing the learner's overall academic ability 
and strengths and weaknesses in specific academic, social, and behavioral 
performance areas, 
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First 



Educational 
Program 
Plan - EBAS 



nent Profile Summary of Strengthi and Wsaknssies 



Intellectual Functioning 


Above 
Avsrage 


Averaga 


Below 

A V© rage 


Screening ^ 


Vision 


Deficit 


Corrected 


Normal 


Hearing 


Deflc 


at 


■Correoted 


Normal 


W 

: Areas Assessed 


eak Strong 
I 2* 3 4 5 


L( 
Gra 


iVi 

de 


I 

Age__ 


Correlati Areai Aasasied 




^ea 


k£ 

I a 


str 
A 


on 

• . 1 


g 


Lev 
Grade 


el 

Aqe 


















AudltGrv PercaptiQn 


















BCoqnition 
















Visual Peraeption.^.;. ^ 


















mprehenslon 
















Gross Motor Coordinatton 


















Jomprehension 
















Fine Motor Coordination' 


















\g Comprehension 
















Oral Language Comprahanston 


















itic 
















Oral Languaqe E>cprgasion 


















itic Computation 
















Written Lanquaqi Expression 


















itic Reasoning 
















Speech (Articulatlort 


















3 
















Social Emotional 



















propriate Behaviors 



Inappropriate Behaviors 
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This Is a raproductlon of the assessment profile located on side 6 of 
that fbrm. 

The top section of the profile is for recording the estlnnate of the learner's 
overall Intellectual functioning and the results of vision and hearing screenlngi 

Refer to top of page 109, 

The center section of the profile contains grids for recording the learneHs 
strengths and weaknesses In the speclrtc areas assessed. The column provided 
to the right of each grid is for recording tine student^s actual performance level* 

Refer to bottom of page 109, 

The bottom section of the profile is for recording the student's appropriate 
and inappropriate behaviors. 



Appropriate Behaviors 


Inappropriate Behaviors 























The central area on side 2^ located directly below the assessment profile^ 
Is for recording the results of skill analysis • Skills and subskllls mastered 
and not mastered are recorded for specific academic and behavioral areas of 
concern to you ^nd the teacher* 

The two columns on tine left are for recording specific academic skills and 
subskllls mastered and to be mastered* The * column directly to the right of 
the skills to be mastered area is for indicating later mastery of the skill* 

The area directly to the right is for recording specific behavioral skills and 
subskiUs. the same format is provided. 
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UvirSill InffilliCtUQt ruiiwwLWfiifiy 


Below 


Ave rags 


Above 
Avirage 


Vlilon 


Dsflcit 


Corrtctsd 


Normit 


Screening Hearing 


Dsflcit 


CorriCtsd 


Normal 





Weak Stron 


3 


Lev 


il 


Corrilati Anas Assessed 


W 


ia 


k 


Strong 


U 


ivel 


Academic Areas Assesssd 


I 


2 a 




5 


Grids 


Age 






£ 


i 


i 






Grade 


Aqs 


Rsadinq _ _ _ 


















Auditory Pirception 


















Word Rscognition 


















Viiual Perception 


















Oral Cpmprihension 


















dross Motor Coordination 


















Silent Comprehension 


















Fini Motor Coordination 


















Listening Comprshsnsion^ 


















Oral Linguagi Comprihinsion_ 


















Arithmetic 


















Oral Langyaai Expression 


















Aritiimetie Computation _ 


















Writtin Lanquagi EKprission 


















Arithmetic Reasoning _ 


















Speech CArticulation) 


















Spelling 


















Social Emotlonil 
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Academle 



Academic 



BahaN4or 



Behavior 



Behavior 
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= The final area on this side is for recording basic instructional strategies 
\ designed to faclUtate the learnar^s ability to profit from Instruction, 

Strategies for managing Instruction^ such as motivational techniques^ 
inatructlpnal arrangements, and modlflcaLtlons of thm physical environment 
are recorded In the upper section of this area. 

The lower section Is for recording suggested Instructional procedures, 
techniques and media* 



Baste Instructional Strategies ^ " 

Strategies for Managing Instruction (Motivational Techniques , Arrangements, 
Physical Environment) . 



Strategies for Presenting Instruction (Instructional Procedures and Media) 



Key * A check (mO Indicates the skill 

has been mastered 
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Summary 

Side a of the Educational Program Plan includes ereas for recording the 
Allowing datai ; 
student* s nanne and birthdate 
student's overall Intellectual functioning 
vision and hearing screening resulta 

strengths and weaknesses of specific performance areas 
student's appropriate and inappropriate behaviors 
academic and behavioral areas of concern 
- skills mastered in areas of concern 

skills to be mastered in areas of concern ; 
basic instructional strategies ^ 

Side 3 . 

Side 3 provides areas for specifying the learner's Instructional program. 
It is on this side of the form that the EB^S team specifies instructional goals 
initially and at periodic intervmls throughout the year, 

/ I 



Year-long educational program directions are recorded in the top section on 
this side. 

Year*Long Educational Program Directions 
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Instructional goals specified by the EB^S team are recorded In the area 
directly below the educational program directions area. 

The area on the left Is for recording the date of the time period (S-month 
Interval) which the goals covers 

Directly to the right Is the area for specifying the Instructional goals for 
thci dealgnsted time period. 



Instructional Goals 
First Three Months 

to 



Instructional Goals 
Second Three Months 
to 



Instructional Goals 
Third Three Months 
to 



Instruatlonal goals are specified at 3«month Intervals and are recorded on 

Une form at that time . 

The final area provided on side 3 of the form is for recording any additional 
comments concerning the learnar's instructional program. This space may be 
used at the end of the year to note the need for re-evaluatlon or to record 
suggestions for the subsequent year's educational program* 



Comments: 



Summary 

Side 3 of the Hducational Program Plan Is used for recording the following 
datai 

year--long program directions 

Instructional goals for three 3--month periods 

additional comments concerning the student's Instructional program 
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The preceding description of the Educational Progrann Plan form has been 
provided to give you an overview of the complete form and a detailed description 

of each section. ' .... 

This form is completed collectively by the EBAS team during the imtial 
plahning conference. The next four sections of this chapter provide you back- 
ground skills for collaborating with the other team members In the completion 
of She form. The final section will provide the actual sequence of steps required 
for completion and a description of dissemination procedures, 

INTERPRETATION OF THE ASSESSMENT PROFIL.E 

6.3. What types of information can the EBAS team derive from the assessment 
profile contained on the Educational Program Plan? 

Foliowlng the recording of identification information on side I and the tabbed 
portion of side 2, the initial section of the Educational Program Plan that you 
will complete at the initial EBAS team meeting Is the assessment profile. 

This profile has been provided as a functional means of reporting your assess- 
ment findings concerning the learner to those responsible for his instruction. 
It should be completed at the Initial EBAS team conference. Since you will have 
already completed an assessment profile on side 6 of the Diagnostic rnformation 
Worksheet form, you will need only to transfer tine information from the worksheet 
onto this section of the Educational Program Plan. During the conference, the 
information conveyed by the profile plus other assessment results should assist ^ 
you and the other team members in formulating the handicapped child's educa- 
tional program. . ^ . 

The assessment profile on the Educational Program Plan allows you to derive 
certain types of relevant information not readily apparent when assessment results 
are reported in other forms. Such information assists you in translating your 
findings to the team and assists in the decisions to be made in formulating the 
remainder of the Educational Program Plan. 

Specific Information derived from this profile Includes; 

1. The learner's performance levels In the areas assessed. 

2. The degree of discrepancy in the learner's performance In 
the areas assessed. 

3. Comparison of performance between academic, correlate, 
and social areas. 

4. Comparison of performance between and within various 
subject matter areas, 

5. Identification of the learner's strength and weaknesses 
relative to his chronological age. 

6. Identification of patterns of weakness--l.e., weakness in 
the areas of spelling, language, and oral and listening 
comprehension may represent a pattern of difficulties In 
auditory processing. 
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7, idsntlficatloh of the tnterrelatlonship of various weak 
araas~i*©., Reading, spelling, and language ar® low. 
Rsadlng vocabulary may be affecting the other two areas. 

8. Identification of priority instructional weaknesses— 
area(s) of greatest weakness or weakness In prerequisite 
skills 

From such Information, relevant areas can be identified and anal^ed to 
deternnlne the content of the child^s instructtonal program. 

OOMPUETION OF THE SKILL ANALYSIS SECTION 

6.4. How will the EBAS team complete the skill analysis section of the 
Educational Program Plan? 

The completed assessment profile providfis you and the team with cues to 
instructional areas of concern and general behavioral competencies* Instruc- 
tional areas of concern are apparent. In these areas, specific competencies 
are assessed during the child^s diagnostic or skill analysis. The, results of 
such analysis are recorded on side 2 of the Educational Proaram Plan at the 
Initial EBAS team conference and provide a basis for formulating Instruc-^ 
tiDnal goals. 

Skill or performance analysis is the determinatlbn of the degree to which 
the learner has mastered a given learning task. Specifically ^ skill analysis 
identifies the skill and subsklUs the learner has mastered^ and those skills 
and subskllls stlU to be mastered. From such an analysis » Instructional 
objectives become apparent* 

The process of skill analysis is not complicated. An analysis of skills can 
be obtained for any area—academic , correlate, or behavloral™Usted on the 
assessment profile. The specific steps in the process followr 

1, A global skill or process is Identified. Generally this 
skill or process represents an area of concern identified 
by you or the teacher. 



Academic Areas Assessed 


Weak Str 
12 3^ 


■•ong 
\- 5 


Grade 


m\ 

1 Age 


Reading 


















Word Recognition 




< 










2.3 




Oral^ Comprehension 


















Silent Comprehension 






< 








3,3 




Listening Comprehension 














4.2 




Arithmetic 


















.Arithmetic Computation 








< 






4.8 




Arithmetic Reasoning 








c 






4.5 




Spelling 




> 


d 








3,8, 





147 



ERIC 



lis 



The preceding assessnnent profile teUs you that this 
learner Is reading at a level below what can be axpected 
for his chronological age, with word recogmtion definite 
weakness. This Infornnatlon offers only limited Infor-- 
mation for actual instructional programming^ However, 
It does identify reading as an area of concern* Thus, 
additional information about the learners reading skills 
would be valuable to the team in specifying instructional 
goals* 

2. The global skill Is analysed to Identify the specific 
components. Textbooks^ sequence and scope charts^ 
rating scales, checklists, and diagnostic tests 
represent resources which Identify and break down 
academic and social skills into their components or 
subskllls* For example, components of the reading 
process, specifically word recognition, would includei 
left"to-rlght progression, recognition of initial sounds^ 
sound blending, sound-symbol relationship, naming 
letters, and auditory discrimination* 

3, The learner* s performance on the components is 
assessed. Diagnostic tests, check lists, analysis of 
errors on achievement tests, Infornrial testing pro« 
cedures, and review of the learner's dally ^classroom 
work or behavior can be used to assess the components 
of global skills or processes. 

Using the example given In the preceding step, an 
informal reading check list might yield the following 
resultsi 
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Skin 


Mastery 




"oor 


^ksj^ r Adf^ 


Good 










left t© right progression 








names letters 








aasoclatss sound with symbol 








recognizes single Initial consonants 








b k q _ w + 
d 1 + r + K 

f m s + y _ 
h + u t + z 








blends k sequence of sounds into word 








discriminates phonemes In the 

Initial 

medial 

flnal 
position 









Note: This eKample represents an abbravlated 
listing of the component behaviors of word 
recognition skills which would be assessed 
In an actual skill analysis. 
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4. Basic sklUs and subskiUs mastered are Identified.- -'^ . 
Skills the learner in the preceding example has 
mastered are left-to-rlght progression, naming 
letters, auditory discrimination, and recpgnitlon 

of the foUowlng initial single consonantss 

h J, I, r, s, t, w, 2. . 

5, Basic skills and subskiUs to be mastered are identified. 

Skills to be mastered by the learner in our example are 

sound-symbol association, recognition of the following 

single initial consonants — b, d, f, k m, u, p, q, v, x, 

and y — • and sound blending. 
Basic skills and subskills mastered and those to be mastered are factors 
to be considered in instructional programming. Skills to be mastered are 
directly translated into instructional goals. For example, the basic subskill 
to be mastered of sound-symbol association becomes the foUowing instruc- 
tional goal: 

Instructional Goab To assist the student to associate tlie sound of 
consonants with their written symbols, 

Skills mastered represent entry behaviors. They identify where instruction 
begins. These skills may also provide effective means for reinforcing instryc- 
tion in the weak areas. In the preceding example, we know that the learner can 
discriminate sounds and name letters. Therefore, instruction begins with teaching 
him to actually associate the sound he hears with the letter he can name. Initial 
consonant sounds he does recognize can be used in presenting the concept of 
sound— symbol association. . 

The following examples of skill analyses are.lncluded to Illustrate the smrious 
areas in which skill analyses can be done. Analyses have been done m each of 
the major areas usually assessed — academic, correlate, social, and behavioral. 
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EXAMPLE 6. 4. A . Skill Analysis for Arithmetic 



Diagnostic Information 




Stanford Diagnostic Arithmetic Test - Level 1, Form W 


Test 


Raw Score Stanin© 


Number System i Counting 
Op© rations 

Decimal, Place Value 


IS 3 
7 2 
13 3 


wonnpuuaLiQn 
Addition 
Subtraction 
fviu L tip I icaLiQn 
Dlvlston 


10 \ 

6 2 
Not Given 
Not Given 


3. Number Facts 
Addition 
Set I 

_ Set 2 _ _ 


Rating 

on A 

20 . 


Subtraction 
Set I 
Set 2 


19 C 
11 


Total Scores I Test Raw Score 


Grade Equivalent Stanlne 


1 38 

2 A & B 16 


2.5 a 
a. 7 I 


Review of the test items and identification of types of items correct and types 
of items incorrect yielded the following skill analyst 


Skills Mastered 
Addition facts 


SkiUs to be Mastered 
Subtraction facts greater than 10 


Subtraction facte through 10 


Count by 2s ^ Ss, 3s 


Cardinal numbers of sets of objects 


Label points on a number line 


Count forward by Is through 100 


Cumulative property of addition 


Count forward by 10s through 100 


Associative property of addition 
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Knowledge of the Inverse relation of 
rnddltlon and subtraction 

Write dictated numerals 

Record correct numerals represented 
on an abacus 

Add 2 place problems 5 no carrying 
Subtract 2 place problems^ no ^ 



Canampt of p\aQ& vaVye inr resorting ' " 
numerals (84 + 130 + 6 recorded as: 

84 
ISO 
+5) 

Addition of 2 and 3 digit problems with 
carrying 

Subtraction of 2 and 3 digit problenns 
with borrowing 



borrowing 

EXAMPLE e,4*B* Skill Analysis for Auditory Processing 



Diagnostic Information 

Goldman-Fristoe-'Woodcock Test of Auditory Discrimination™ 

Without noise subtest - (high) 

— ^ NQtse-Subtest Cl^vvJ—"— ^ ^~ - — 

Wepman Test of Auditory Dlscrlmtnatlon 10 x errors 
Illinois Test of psychoUngulstlo Abilities 

Auditory Subtests Scaled Score 

Auditory Reception 30 

Auditory Association 31 , 

Qrammatlc Closure 30 Mean scaled score - 36 

Auditory Sequential Memory 25 
Auditory Closure 29 
Sound Blending 28 
Informal assessmenti 

Discrimination of gross sounds* Identify the sounds yoij heari 

dog's bark+, kitten's meovv +^ hammering +|. sawing +1 door bell ^h, 
whistle +* 

Following directions* 

+ 1, Put the ball on the table* 
+ 2, Close the door. 

- 3, Get^tine blue book on the table + and take it to Bob*-- 

- 4, Bounce the ball 3 times +, then throw it to me,- 

- 5. Close the door, pick up the balU bounce it 2 times and throw it to me. 
What Is your name? + Where do you live? + 

Tell me the story of the Three Bears . Correct elements and sequence * 
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SI<Uls Mastered 

Can locate sound heard auditory 
focusing (Observation during testing) 

Can identify sounds from non human 
sources — (Auditory discrimination of 
grosa sounds " Informal assessment) 

Discrirnlnates between words 
CGolclman--FrtstQe--Woodcock) 



Can follow directions one step^ 
retailing story, InformafclQn about 
— namej address 

Understands what hears (ITPA — 
auditory reception) 

Classifies and idantifles relationships 
In information presented auditorily 
CAudltory Integration ™ ITPA). 



Sfettls to be /Vtasterad 
Differentiate betwvean letter sounds 
Cauditory dlscrlml nation of phoname 

Identic stimulus sound through 
background noise or incomplete 
stimuli CSoldman-FristO€--Woodcock — 
auditory figure — ground and ITPA>, 

Ropeat auditory stimuli In correct 
sequence (ITPA — auditory sequential 
memory). 

Blend Isolated sourids presented 
auditorily Into a word CITPA)* 



EXAMPUE 6. Skill Analysis for Social Skills 



Results of Informal Rating Scale Cdeslgned to assess cooperation,) 

Ratings Very Poq4 seldom or never suggests or exhibits ways of coDperation. 

Low ratings ~ holds out for his own way, brags about individual accomplish- 
ments, distracts other students during group projects* downgrades 
group accomplishments. 

Average rating Ask to participate in group activities and projects, asks to 
share work but usually does it alone ^ 



Skills AAastered 

Asks to participate In group activities 
and projects 

Exhibits an Interest In grouip activities 
Shares the work in group projects 



Skills to be Mastered 
Compromise 

Work vv^lth others rather than alone 
Minimize own accompUshments 
Emphasis group accompUshments 
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E>C^MPLE S,4.D. Skltl Analysis for BehavioraT Ar^m — Completion of 

Assigned Tasks _ 



Obsenvatton Infcrrnatloni 

Quay Observation Sy^stem 

25/30 off tasks — bahavtors recorded out of seat and 90 seated turn body* 

Taachar cornrnents! Bob doesn't sit in his seat for very long, doesn^t 
raise his hand to receive peritiisslon to leave seat* He will return 
to his seat when called* When given a simple task on his level j he 
will work on it for 2 or Q minutes then ts up out of his seat and wan- 
dering around the room- 



SkiUs fw^stered 

Comes when called and takes his seat 

Renriatns in seat 2 to 3 minutes, 

— —Attends- to-stmple task on le ve^l f o r 
2 to a minutes 



Skins to be Mastered 
Remain in seat 5 to 15 minutes 

Raise hand when wish to leave seat* 

Conr^plete simple 5 minute task on - 
his level* 

Complete conriplex 5 minute teisk 
on his level. 



Summary 

Skill analysis Identifies sWlls and subskllls mastered, and to be mastered^ 
Steps in the analysis prDcees follow: 

0) Identic/ tine area of conGsm — the global skill 
or process • 

^ C2D Analyze the global skill to determine components 
(subskills)* 

C3D Assess the learner's performance on the components, 

^4^ Identify skills and subskllls nriastered, 

^5) Identify skills and subskllls to be mastered. 
The results of skills analysts can be diractly translated into instructional goals* 

Skill analysis of areas of conoern identified by you or the teachers are recorded 
on this seotion of the Educational Prograrn Plan* 
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Skill Analysis (For Areas of Concern) 
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Completion of this section will inlttally be based on your assessment Findings and 
supportive or additional information provided by the referring and resource teachers. 
Since the referring teacher has been responslbla for the learner's instruction In the 
designated areas, she will have some knowledge of the skills he has not mastered. 
In some iiistances, the Special Education tescher may have already begun working 
with the learner either on an informal basis or through a formal diagnostic teach- 
Irig arrangerYient. Once EBAS beconnas operational the special education and 
regular teachers will be able to provida evaluative feedback during the re-evaluatlon 
conference related to the subsequent skills to be mastered. They will also be able 
to Indicate when a previously unmagtered skill has been mastered. This Information 
U recorded on the E'ducationnl Program Plan by placing a check C^5 In the starred 
eolurrin ne3<t to Hie skill. Additional skills to be mastered may be recorded at this 
time. Thus J actual completion of this section la progressive and represents a 
cooperative endeavor of the EBAS team. 
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EXERCISE 6.4, Completing a Skill Analysts 



Diractionss _ ... 
Using tiie learner's responses on the following Infor-mal test of computatton 
skills In arithrnetic, identify the skills nnastered (entry behaviors) and the skills 
to be mastered. 



Instructional Areas: Arithmetic — Addition and Subtraction 
Addition 



6 

42 
8 



3 

+ 5 
8 



4 

+ 0 



10 

+ 4 



8 

+ 3 IK 
II 



II 

+ 3 
16 



17 21 17 

4 em + 18 4 65 

112 36 79 



Subtraction 

6 2 6 

-4 - 2 -0 

"1" 0 5 

10 15 28 

-3 -7 -22 

13 la 06 



11 43 623 

12 4 8 /// 4 169 "/ 

+ 8 l\ __2 



IS ■ 97 46 
-a -5 -31 

IS 92 15 



6-6= O 



17 - U = 



60 



18 - S = 




176 252 
- 36 -88 
^^0 236 
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Skills- to &^ Amsteredr 



157 



ERIC 



125 



Responses to EXERCISE 6.4. 



Skills Mastered 

Addition facts through sums of 10 

One-column addition problems 

Two-column addition problems not 
requiring carrying 

Subtraction facts through 8 



SKUls to be Mastered 

Addition facta for sums greater 

than 10 

Concept of carrying In addition 

Subtraction facts greater than 8 

Computation of subtraction 
problems presented horlzontaUy 

Concept of borrowing in subtraction 

Subtraction problems contelning a 
two-digit upper nunnbsr and a one- 
dlglt lower number 



COMPLETING THE INSTRUCTIONAL STRATfc.GIES SECTION 
e;57 WhlTt rnformaKon 

instructional Strategies section of the Educational Program Plan? 

Basic instructional strategies refer to procedures which facilitate the learner's 
ability to benefit from instruction. Strategies differ from activities In that they 
are not goal related, but rather learner related. These procedures are not 
restricted to specific goals or designated actlsHtles. Thus, they are applicable 
to all instructional goals specified for a particular learner and represent basic 
considerations in the selection and/or development of activities and materials 
designed to meet the learner's needs. 

Instructional strategies can be divided into two categories based on their 
Implications for the Instructional process ™ strategies for managing instruc- 
tion and strategies for presenting Instruction. 

Strategies for managing instruction refer to those procedures which assist 
the teacher In organizing instruction, feedback, and the Instructional environ- 
ment for the learner. Suggested strategies included In this category are modiri- 
catlon of the learner's physical environment through the use of study carrels 
and quiet corners, use of various Instructional arrangements including small 
group instruction, independent activities, one to one instruction, peer tutoring, 
and motivational techniques such as, modtflcatlons of time requlrennents through 
the variation of types of activities and planned interruptions , type of reinforce- 
ment, and reinforcement systems including token economies and contingency 
contracting (work contra cts5» 
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strategies for presenting Instruction refer to instructional procedures , 
techniques, and media designed to engage the learner's attention and Interest 
on tti© learning tasH. instructional procadures and technlquea include unit 
teaching, Indlvldualiaad instruction^ utilization of a multlsensory approach, 
use of the preferred modalities Cthe comnnunicfttlon modality for input that 
rnajelmlzes the learner's reception of information and for output that maxi- 
mizes the learner's eppropriate response), group projects, practical situa- 
tions, and method of presentation. Strategies related to the use of media 
Include the use of concrete or manipulative materisls, programmed mate- 
rials, game formats fsn activities, taachlng machines, and audio-visual 
equipment. Specific nfiatjerials or programs are not necessarily specified 
but types or approaches are suggested. 

The strategies listed here by no means exhaust the strategies available 
for enabling a learner to profit from Instruction, The preceding examples 
have been Included to clari^ the type of information recorded in the Basic 
Instructional Strategies section of the Educational Program Plan. 



Basic Instructional Strategies 



Strategies for Managing Instruction (Motl\«tlonal Techniques, 
Arrangements, Physical Environment), 



Strategies for Presenting Instruction (Instructional Procedures and Media) 



^slc instructtonal strategies effective for a particular learner are Identified 
cooperatively by you &nd other members of the EBAS team. You and tiie referring 
teacher have knowledge of the learner's significant characteristics and needs 
while the resource teacher possesses knowledge of instructional strategies effec- 
tive for specific types of learriers and learning problems. 

Summary 

The following chart summarises basic Instructional strategies. 
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Basic Instructional Strategies 



STRATEGIES FOR 

MANAGING 

INSTRUCTION 



Reinforces 
Reinforcement 
Systems and 
Motis^tional 
Techniques 



A r range me n ts 



Physical Envinonrnerit 



STRATEGIES FDR 

PRESENTING 

INSTRUCTION 



((continued) 



Instructional 
Procedures and 
Techniques 



Variation of types of ^ctivitii 

Planned Interruptions 

Shortened assignments 

Social Interaction 

Manlpulatives 

Activities 

Tokens 

Feedback 

Intrinsic Motivation 
Token economics 
Contingency Contracting 
Work Contracts 



Small group Instruction 
One-^to--one Instruction 
Peer tutoring 



Study Carrels 

Cubicle^ 

Quiet Corners 
AmpUficatlon Equipmen t 



Individualized instruction 
Fernald V--A--T--K 
Multlsensory Approach 
Modality Preference — 
Input! Visual 

Auditory 
Tactile 
Kinestinetlc 
Combination 
Outpub Vocal 
Motor 
Group Discussion 
Method of Presentation 

Provide Self-Instructional Material 
Explain " describe the objective or 

process 
Command — ^'come here J* 
"What Is the answer?" 
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STRATEGIES POR 
PRESENTIN© 
INSTRUCTiCN 
(continued) 




Demonstrate — show desired 
performance 

Cbmblned ! 
r^rQjSGts 
Unit Teaching 
Practical Situations 




Instructional Media 


Uarge Print Books 






Programmed Materials 






Game Format 






Teaching Machines — controlled 






readers 






Systems 80 . 






AudlQ--'^/isual equipment 






Overhead transparency 






Fllmstrips 












Audio Flashcard Reader 






Manlpulatives - 



Basic Instructional strategies are specific to the learner and are determined 
from Informatiop concerning slgnif icanj Jearner characterLStics . _ These_stra- 
tegles do not represent instructional goals, activities or materials but are 
procedures which faclUtate the learner's ability to profit from the instructional 
process * . 

COMPUETION OF THE INSTRUCTIONAL PROGRAM SECTION 

6.6. How will the team complete the Instructional Program section of the 
Educational Program Plan? 

As the SBAS team forrnulates the learner's instructional program, planning 
decisions will result in the specification of certain educational objectives. 

Specification of EducatiDnal and Instructional Goals 

The Inptructlonal program you and the other EB^.S team members will develop 
for the learner contains three levels of educational objectives — G) long-rang© 
objectives designated on the Educational Program Plan as year-long educational 
program dlractions; (2) middle-range objectives designated as Instructional goals 
on both me Educational Program Plan and the Teacher's Instructional Planj and 
(3) short-range or irnmediate objectives designatf.id as Instructional objectives 
on the Teacher's Instructional Plan, 
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In EB^^S, year-long program directions refer to goals estabUah^d by tha EBAS 
te^m which guide the laarner's total instructional program. In part, these reflect 
the qeneral goals for all learners developad by state education agencies and local 
districts. Yearly program goals may designate r ;even.ent of sWlla neoe_ssary 
for the learner to be ultimately successful in hi. jnctlonal environment. These 
may include such areas as functional language and nnathQnnatics, inwrpersonal 
relationship skills, and skills required to carry out one's reaponsiblUties as a 
citizen in the larger society. These general educational goals remain constant 
am the learner progresses through tine educational system and thus ^©present 
terminal behaviors projected beyond one year. 

While these general goals underUe every learner's instructionat program, the 
emphasis in BBAS is on the development of more specific year-long program 
directions derived from assessment Information about the parttculsr learner. 
Based upon information concerning the learner's estimated overall ability and 
Identified strengths and weaknesses, priority Instructional « ^ identmed . 

Priority instructional areas are those areas designated by the EBAS team to 
receive major emphasis during the year. Terminal behaviors or goals started 
in general terms, are specified for these areas. These speclflad ^oals indicate 
the directions this learner's total instructional program wlU take during the ye^r. 
Thus, year-long educational dirsctlons reflect the major emphasis cleaigna.ed for 
the learner's total Instructional program. 

Instructional goals specify the direction and latitudeofWne teach^r^a instruc-^^^^ 
lion "In^EB^S Instructional goals do not pertain to the student's total program 
for year-long program directions have been previously specified. Instructional 
goals will pertain primarily to areas of concern. Each set of spootrwd goals 
should cover a three-month instructional period. Obviously this represents an 
estimate. In EBAS, instructional goals are derived from two sourc^es. Initially, 
your assessment results of the learner's performance on the componant behaviors 
Of designated areas of concern are directly translated Into instructional goals . 
Once EBAS Is In use and the teachers are using the TIF^^ form, Information on 
student performance regarding designated goals routinely becomes available. 

Each instructional goal represents a point of departure from which more spe- 
cific and complete Instructional objectives can be developed. This mil occur 
when ttia Teacher's Instructional Plan forms are completed, Instructional ob- 
iactives refer to enabling or enroute objectives which directly relate to the 
instructional goal . This level of objective, development representis the specifi- 
oatlon of successive approximations of the Instructional goal. 

The specification of Instructional goals and objectives requires th« EBAS team 
to establish priorities for tine student's learning. Of the many goals which can 
be Identified for a particular learner as a result of assessment information and = 
curriculum guidelines, a decision must be made concerning which goals wiU 
receive instructional emphasis. Priority instructional areas ara idwtifiea in 
determining year-long educational program directions. In the specification of 
Instructional goals for th& three-month instructional period, it is evicK-.nt that 
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selection of a few goals (6 tO 8) for extensive developnn^nt is both practical and 
efficient. Although other gm\& wlU receive leas ej^tmslve development* pri- 
orities must be established as to which goals form the primary basis for 
instruction for each desigmted period. 



Determination of Program Directions and Inatructional Goals 

In establishing priorities for the learner's Instruction, two factors are con- 
sidered (I) the degree of educational relevance of the area or goal for the 
learner and (2) the degr&e to which the area or goal ta critical to the learner's 
progress. 

Program directions and Instructional goals formtng the basis for the Imrtmr's 
active instructional program must be educatiomUy relevant for the particular 
learner. Relevance is defcisrmlnad In terms of the learner's specific iriisferuc- • 
tional 'needs, instruction, on thm appreciation Of Amarlcan literature, whUe a 
valid instructional area and goal, has limited educational relevance for the 
ler'^ner who is experiencing difFiculty in reading and Im two or more years 
beiow grade level expectancy. The degrerj to which tm area or goal is designed 
to facilitate the learner's: efrectlve functioning In whatever situation is appro- 
priate for his needs, l.e.A regulor class, resourca room, determines the 
educational relevance of mm area or goal. For ©5<amEle^ social a^^^ 
Wther than academic skiU® may represent a priority Instructional area as 
appropriate classroom behRvlor will facilitote the learner's later acqutsltton 
of academic skills. Thus^ tin© following question can bfi asked in determtning 
the educational relevance '»f an area or goal for a le^rneri Will mastery in this 
area or of this goal facilitate this learner's succesaful Punctloning in whatever 
situation Is most appropriate for his education*,! needs? 

The second factor considered Is the degree to which the area or goal Is critical 
to the learner's progress* It Is necessary to determine which of the areas iden- 
tified and which of the goi&la specified within an araa are most critical to the 
learner's progress. Th® fallowing guidelines provide » basis for identirying 
critical behaviors or goals* 

1, Area of concern (weakness or inappropriate 
behavior): The ar@a, or goal identified 
represents an area Of concern relative to 
the learner's lnstrM«tton. 

2. Degree of weakness Or InappropriGte behavior; 
Several areas of weakness or several weak 
skills within an arisa may be Identified. Therefore, 
the severity of the weakness becomes the critical 
factor. 

S. Interrelationship of weaknesses or sklUas 
Weaknesses In on® mm& or one cluster of 
subskllls may be affecting other areas. For 
eKample, difficulties in reading may affect 
other subject mattar *reas requiring reading* 
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4, Prerequisite areas or skiUs: The area or goalC©) 

represent prerequisites fof subsequent learning. 

The Instructional goals, "to assist the learner in , 

computing simple one-digit addition problems and 

to assist the learner In understanding the concept of 

place values" are prerequisites for the subsequent 

instructional goali "to assist the learner In com- 

puting two-digit addition problems requiring carrying,.'' 
Using the preceding guidelines m points for discussion, th» team can identify 
program directions and instructional goals which represant priorities for the 
learner's instructional program^ 

Summary ^ .. , _ 

Two levels of educational objecttves are Included on tm Educational Program 

Plan. 

U Year-long Educational Program Directions long-^mngm 
objectives 

2 Instructional Goals — middle-range goals 

The third level of educational objectives. Instructional otojectives, are 
specified on the Teacher's InstK^Wtlonal Plan which la discussed In Chapter' 7. 
Appendix C, Instructional Objectives, provides a resoura for the specification 

-of'ObleGtlve& at thls4evel ^^-~-~^^^ V - — — ™^ 

In specifying program directions and goals, priorities nnust be established. 
Factors to consider In establlshtng Instructional goals fpUow; 
U The degree to which ma$t# ry of the goal will facilitate 
the learner's effective fwhCtlonlng In situations 
appropriate for his educAtional heeds . 
2. The degree to v/hich the goal is critical to the learner's 
progress , 

Is It an area of concern? 
Is the weakness In this slkiU area severe? 
Is the weakness In this skill eirea affecting 
other skill areas? 

Is mastery of this goal op ftrea a required 

prerequisite for subsequent relevant goals? 
PrlorlW year-long education»l program dirsctlons and initial priority 
instructional goals are specified toy the EBAS team durSr^g the Initial E^S 
conference These are recorded on Side 3 of the Educational Program Plan. 
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Instruetional Program 

Year- Long Educational Program Dtrections 



Inatruetlonal Goals 
First Three Months 
to 



Instruotional Goals 
Ssoond Three \Months 
to 



Instructlpnal Goals 
Third Three Months 
to 



Commentsj 



Suhsequent instructional goals and objectives are Identified and racorded at 
the Re^Evaluatlon Conferences conducted at the three-'month Intervals. The 
speclfleaitlDn of appropriate Instructional goals and objectives Is crucial be^ 
cause objectives become tine basis for the presentation of the instructional 
program* 
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COMPUETION AND DISSEMINATION PROCEDURES 

6.7. What are tha steps for completion of the form and dlsserhinatlon procedures? 

The Educational Program Plan fornn is coUecttvely connpleted by the E.BAS tearn 
at the Initial conference foUowlrig the ARD committee's deterrntnatlan of pupil 
eUglblllty and tnatructlonal placemont. The educational tmpUcattons of the avaU- 
able assessment and Instructional Infornnatlon are dlscusaed"and lead to the 
development of the learner's Initial Instructional program. This cumulative; 
Information la racordad on two Educational Progrann Plan forms. You, the 
support teacher j and the regular teacher each complete a form. 

The saquenc© of steps fer cornpletlng the Educational Program Plan follow- 
Starred * steps deslgnato the procedures for which you have primary respon- 
sibility and/or Input, Two starred ** steps represent team decisions and input, 
*Step I - Racord Identification Infornnation on side 1 and 
the tab on side 2 of three Educational Program 
Plan forms. This could be done immediately 
following the ARD committee stefftng as the 
necessary info rnhati on would be available, 
♦step 2 - Record assesament findings on the assessment 
* profile on side 2 of the form . 

**Step 3 - Record the results of skill analysis for areas of 

concern identified by you and the teachers~tt Is 

suggested that both acadannic and social behavior 

areas be considered, 
**Step 4 - Specify and record basic Instructional strategies 

for managing and presenting instruction. 
**Step 5 - Identify and record year-long educational progrann 

directions, 

**Step 6 - Identify and record 6 to 8 priority instructional 
goals for the Initial three-month instructional 
period. 

Following this initial EBAS conference, completed Educational Program Plan 
forms to go to the support teacher and regular teacher who use them as the file 
divider In tine student EBAS record. The other completed form you keep and 
file in the records you are responsible for maintaining on the student for the 
ARD committee. 

At this point, the Educational Program Plan Is complete until subsequent 
EBAS re-evaluatlon conferences. At that time additional evaluative information. 
Including skills which have been mastered, new skills to be mastered, addi- 
tional instructional strategies, and the Instructional goals specified for the 
subsequent Unree-month Instructional period will be recorded. 
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7*0 Teacher's InKtruQttQnal Plan 
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The student will be able toi 
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TEACHER'S INSTRUCTIONAL PLAN 



7. To asisist the diagnostician In becoming familiar vvith the Teachar-'s Instructional 
Plan, 

TheTaacher's instructional Plan CTIP) form, consisting of a two-part foldout 
file folder. Is the basic connponent of the Educational Based Appraisal Systenn, 
It Is the second of the two forrTis used in the activation of the system. The EBAS 
team completes the Initial TIP form during the first EBAS team meeting. This 
form designates the student's Initial Instructtonal sequence, through the specifi- 
cation of ore Instructional goal and a cluster of five Instructional objectlvas . 

Once the teacher Implements EBAS, It is on this form that instructional goals, 
objectives, activities, sample 'Items, n-iatarlals, relnforcers, and evaluation date 
are specified, Thii' form is designed tofacUltate its distribution to you, other 
teachers j paner.tSj and the student through the use of a self-carbon Ing overlay. 

^ saP^pt^ Teacher's Instructional Plan form is provided at the beginning of the 
chapter. It is suggested that you look over It briefly to gain an overall concept 
of the form prior to continuing. The remainder of this chapter will describe 
each area. You will probably find It helpful to occasionally refer back to this 
sample form as you proceed through the chapter to view each section relative 
to the total form. 



DeSCRIPTlON OF THE TE/^CHER'S INSTRUCTIONAL PLAN 
What areas are contained in the Teacher's Irstructlonal Plan? 

The Teacher's Instructional Plan Is a two-part file folder containing four 
■working surfaces, 
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side 1 - statement Of goals and objectives 

Side 2 - statement of acttvltlos, materials, arid relnforcers 

Side S - profile grid 

Side 4 - notes to tiia teacher 

Side 1 

Side I is the area on which the team Initially and later the teachers mdapend- 
ently will initially specify tlie student's instructional plan, beginning with the 
blecked off Imb on the S5<t:renne left side of the folder. 

The lower end of the tab is for recording Vnm student's name and the teacher»s 

name. 

In the center of the tab, the Instructional area and tim dates the TIP plan v/as , 
begun and completed na/IU be entered. 

The final area of the teb at the extreme upper left hand corner Is for recording 
the instructional goir.ls and corresponding Instructional goal code number. There 
Is no systematic coding numbar system for the instructional goals , Instead, the 
instructional goal number represents the goal number In the sequence of student 
goals. If this is the first Teacher's Instructlofial Plan form for the student then 
the goal number la I. Another student may work on the same goal later. If It 
is ms student's third goal, then for this student the goal number is 3. A stern, 
'•To assist the student in," is provided in the instructional goal space in order to 
facilitate a consistent format among tnstructiorial goals, 



F'upil Name; 



Teacher Name; 



Insfcructional Area^ 
TSaK™"— lUate 
Started: . {Stopped- 



Inatructional Goal! 



To assist the student : 



in 



The area in the center of side \ Is assigned to the restetement of the instrijctional 
^oal wittn the instructional objective statBrnents follovw'lng beneath. 

Focusing on the left hand perlm ^iter of this central area is an objective coding 
column. Here the team records the numeral assigned to an Instructional goal 
which they have already recorded on the tab after elthar selecting a cluster 
from the bank or writing it themselves. This number is follow&<! toy a decimal, 
then a second numeral which indicates the sequence of the instructional objecttyes 
withf '! the cluster. For e?<ample , if Instructional goal number 8 was selected 
from the bank, a 6 would bo entered both on the tab and in the coding bo?<es. 
Following each numeral Is a decimal and a number Indicating the objective . 
sequence within the cluster. 
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instructlorial Goal 

To assist the student int 




Ch^Dk for 
Summary 

Asaessment 




Check fen 
Summary 



The student will be able %oi 



Th# studGnt wil l be able to^ 




Chock for 
Summary 
Assessrrient 



The student will be able to: 




Check for 
Summary/ 
Assessrrient 



The student will be able to: 




Check for 
Summary 
Assessment 



The student will be able tax 
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The second area In tin© coding colufnn underneath the slash Indicates the 
ot^ective's position In the student's entire instructional sequence. At any time, 
one glance will tell you how many objectives hmm been attempted thus far. 



Code No. 




Check for 
Summary 

Assessmant 




Check for 
Summary 
Assessnnent 



The box below is for checking objectives for future use In summary assessment. 
As objectives are encountered which appear to be relevant to the student and 
exhibit high priority in his instructional progrann, they are tagged by placing 
an X in the sunnnnary boK* 
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Check for 
Sunnmary 
Assessnnent 
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To the right of the code number Is an area for stating the instructional 
objectives, A lead-in statennent, "the student will be able to," Is included 
here also to provide urntPormlty and reduce time consunnlng recopy work. 




The student will be able toi 



The student will be able to; 



The student will be able tOi 



The student will be able to: 



The area at the extreme right of side I is for rating the pupn's performeince 
on each objective. The IS selections are divided into three distinct categories- 
what happened to the instructional objectives, what the teacher is going to do 
next, and why, Or.e bo>e In the first category will always be nnarked--eiW-ier 
box {, 2, on 3— what happened. If the child did not nneBt the objective (box 3 
is checked) or made progress (box 2 is checked), one box in the next category 
will be complet©d--etther box 4, 5, or 6 — what to do next. If the objective 
has either been droppsd (box 6 is checked) or tine teacher plans to carry it over 
at a later time <boK 6 is checked) as many of the boxes in the next category as 
appropriate will be cornpleted — Boxes, 7, 8, 19, 10, 11, and 12 — - why the 
objective Is not being continued. Linnlted apace is provided below the ratings 
for comments. Othar reasons for not continuing with objectives that are not 
listed In boxes 7-12 are included in the comments. After completing each 
Instructional objective, simple x' the appropriate box, Linnited space is pro- 
vided below the rating for your comments. 
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TEACHER'S INS'^RUCTEO^ML PLAN 



Instr^uotional Goal 



To assist the student in: 



The student will be able toi 
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Comments: 



The second area two-thirds down side I is for recording "carry over objeettves J' 
That ts an Instructional objective which for some reason was not met and has been 
reinserted Into a later Teacher^s Instructional Plan, ^ 



Carry Ov er Objactlvesr 



The student will be able tot 
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Comments: 



Th6 student will be able to; 
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The final arest at the bottom of side one Is for indicating who received copies 
of thB instructional objectives and the date they were, distributed. Again^ a 
check-mark Is all that is required to complete this area. 



Copiea sent to^ 



Regular Class Teacher 
Spscial Education Teacher 
Parent 

Dtagnostician 
Principal 
Student 
Other 
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Summary 

In surrimary, side one of the Teacher^s instructional Plan Includes areas for 
recording the foUowlng dmtmi 



1. 


Student's name 


2* 


subject area 


3. 


Instructlorial goal 


4. 


Instruottonal goal and instructional objective code 




numbers 


5, 


student code number indicating instructional sequence 


8, 


instructional objectives 


7. 


cprnrnents 


8, 


objaotlva rating 


9, 


carry over objactts/es 


10. 


to whom copies are distributed 



Side a 

Slda a^, as it lays when folded out, and viewed jointly with side l^ constitutes 
a dasortpMon of the instructional plana* Side a is divided into three areas* 
Activities^ Materials, and Reinforcers* Refer to page I4a--a, l42--b, 143. 

Column f r The first column^ at the left of side 2 provides space for tiie 
teacher to rmoor^d specific teaching activltieas to be used in meeting the 
instructional objectives along with sample items for measuring attainment. 
Also QOntainsd in this area are two spaces for indicating the effectiveness or 
ineffeotts/'^nass of each activity. Refer to left side of page 142A 

The ara^ under the activity column toward the bottom of side 2 Con the same 
line as the carry over objective on side I) is for recording teaching activities 
specific to the carry over objectives* Refer to right side of page \42a 

CoVumn lis At the right of side 2 space is provided for identitying materials 
which ooorclinate with the previously described activities. Again^ some guideli 
for the teacher and checks for effectiveness are included. Toward the bottom 
(as with gi^ctivities) is space for describing materials particular to the carry 
over Objectives* Refer to top of page 143, 



175 



ERIC 



Activities 



1 rVi t-h^ aeti\/itles aDnear meaninaful and apDroprlate to 
tha students abllitv level? 

2. Did you use sufftcient narrative to make the activities 
usable by other teachers? 

3. Are the activities listed In the sequence that ycu would 
anticipate using them? 
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Carry Over Objectlvesi 
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RainfOfcirs 

Use this irei to describe reinforcirs which may be usedl with thi ibovi activitiss. 

1, Doftg U reinforcsr(s) rekti to Ihi target bihavior tisscribsd in ths 
instWGtionil objectivss? 

2, Did p chick a category of riinfDfcirSj thsn further dsscribe it? 
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NAATERIALS 



I, Old you include corrirnepciaL ana ceat^ner riis^^^ 1^*1^, 
0 r^rs rn^t^nlAl^ annsar aDDroDriate to the described 

^ . 1 -icj Lri^ iTIawCi Lots et^^&si tAj^'j^^i wj=^i t^^*-'^ 

eHiH&nh*^ ^hilitv/ and Interest levels? 
3 Are the materials available, if so^ from what source? 


! Effective 


Non effective 

































The first area at the extreme bottom of side 2 is assigned to the description 
of relnforcers a teacher might use to enhance the behaN'iors described in the^ 
Instructional objectives. Four categories of relnforcers typicany used in class- 
rooms are listed. It is only necessary to check (v^ the appropriate box. The 
remaining Br^m Is for a more precise description of th.e reinforcement system 
used. The reinforcer sentlon is smaller than the activity and matorlals section 
as it is assumed that a slmiiar reinforcement system, as found to be most 
effective, would likely be used for several activities. Sides 1 and 2 provide 
space for ttie delineation of instructional goals and objectives, paralleled wiWi 
instructional activities, materials, and reinforcers. 

Summary 

In summary, side 2 of the Teacher's Instructional Plan includes areas for 
recording the following data: 

1 , activities 

2, materials 

3, reinforcers 

4, checks for effectiveness of I, 2, and 3 above 

5, carry over activities, materials, relnforcers, and their 
effectiveness . 

Side 3 

Side 3, the cluster profile, is located on the inside loft of the Teacher u 
■ Instructional Plan. 
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CLUSTER PROFILE 



Use the Cluster Profile to rGcord the number of lessons devoted to each objective, 
YI^Q result is a time line description of objective progress • Use the key at the 
bottom to code the status of the Final lesson in each proftte , Start with lesson one 
at th& left of the grid. Extend a line along the center of each grid to the inter- 
section representing the final lesson. 
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Carry Over Qbiectives 



6 7 
Lessons 




Check for 
Summary 

Assessment 
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Side 3 



S - Objective Satisfied 

O - Objective Dropped 

C - Objective Carried Over 
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The cluster profile Is used for Indicating when each instructional objectiv© is 
satisfied or dropped. This results tn a time line record of pepformance by 
using the number of lessons as a reference* The teachers draw a line along 
the center line of each grid^ stopping on the intersectton which r epresents the 
final lesson, A lesSQn is defined us being any meaningful attempt to Instruct, 

Directly below the profile is a key to the symbol f? d by the teacher to chart 
progress specific to each instructional objective. 



s - 


Objective Satisfied 


D 


Objecti^'^ Dropped 


C - 


Objecti%.^ Carried Ch/mr 



The boxes at the left of the profile are the same coding boKes used frir the 
instructional objective numbers. This allows the same numbers to be used to 
describe both the instructLonal objectives on page 1 and the corresporwAng 
profile on page 3* 



Objective 
Code No*^ 




Check for 
Summary 
Asseasmen t 



Finally^ the box directly beneath each coding box Is for tagging objuctives whi 
NiM be/compiled at a lat^^ date to yield a summary essessment instrument* 



Check for 
Summary 

i - jsessment 



Summary 

In summary, side 3 is used for recording the following datai 
U when an objective was satisfied 
2* when an objective was dropped 

3, when an objective was carried over 

4, the instructional objective code number 

5, objectives selected for summary assessment 
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side 4 

Th'3 fourth sid© of the Teacher^s Instructional Plan is compDsed of a narrative 
and f.^ , et of guidelines to serve as a checkUst In the Innplennentatlon and utiliza-- 
tvon or the Teacher*s Instructional Plan, As the tea the teacher independently 

completes and distributes each instructional plan, u> M 4 can be used as a resource. 
Directly below the guldeUnes Is a space reserved for specific notes regar^ding the 
plan^ the student's performance^ reminders^ etc. 

General directions for using the reacher^s Instructional Plan: 

Side I Includes the instructional goal and the cluster of five insf.:ructiT;na'L 
objectives. You may select the clusters from the EBAS Objsctls/a Bank as a 
reference. Also on page I Is a rating for reporting what happen^td to each 
instructional objective * Complete the rating by placing an X over one number 
In each of the three sections representfng (I) what happened^ (2) what will 
happen next, and (3) v\/hy. 

As carbons are made and distributed^ indicate the recipient of each with a 
check at the bottom of side 1 , 

Side II includes a description of the Instructional activities and materials ^<>u 
plan to use in meeting the Instructional objectives. Following instruction^ 
each activity and material I?, evaluated in terms of their effectiveness by 
' placing an X in the appropriate column, 

Relnforcers are described at the bottom of side 1. 

Side ni Includes the ^^Cluster Profile^'- a grapiiic illustration of the student's 
performance on the Instructional objectives. 

The box beneath each InstrucLior.al objective code numbur Is 'jsed to tag 
objectives for summary assessment. 

' Side IV Includes space for recording your comments throughout the 
j instructional period. 



NOTESi 



The preceding description of the Teacher's Instructional Plan Is intended 
only as an overview. You, as a diagnostician, are not directly responsible 
for Independently completing this form* Familiarity witin its contents and 
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their funetions will assist you in determining relevant assessment Information 
to transmit to the teacher In provi-'mg support in the initial completion of the 
form as a member of the EBAS teamj, and in providing subsequent consultation 
in mm use of EBAS. 

Appendix C, Instructional Objectives, has been included as a resource for 
you In assisting teachers in developing the cluster of objectives recorded on 
this form. 

DESCRIPTION AND USE OF THE TEACHER»S 
INSTRUCTIONJAL PLAN OVERLAY 

7,2. What is the TeacherVs Instructional Plan Ov^erlay? 

In yQun role as diagnostician^ you will probably assume the responsibiUty 
of monitoring the student's progress and determining the effectiven^ of his 
educational plan. Thus, It is ijssential that you remain in close communication 
with the tethers using EBAS concerning the student^ s Instructional program* 
To facilitate this communication^ without placing undue demands c i either you 
or thi*:. teachers, a self'-carboning overlay will be provided for the first page of 
the Teacher's Instructional Plan* 

The self-carboning overlay will serve several purposes. One, this form 
will Glimtnate thic need for time consuming recopytng. The number of overlays 
needed for dissemination can be completed simultaneously as each Teacher»s 
Instructtonal Plan form is completed by the team or by the teacher independently. 
Refer to page 135* 

SercvJly^ the bottom half of the overlay will include provisions for indicating 
the ^ actpient of the information and for specifying the intended use to be made 
of iu 



Copies sent to: 

Regular Clast. Teacher 
Special Education Teacher 
Parent 

Diagnostician 
Principal 
Student 
Otlner 
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Periodicaily (as new clusters of objectives are specified)^ the teachers using 
EB^S will be sending you a copy of the student's completed TIP form and in 
certain cases when deemed appropriate, a copy of his new Instructional goal 
anu objective cluster. This Information should be reviewed as requested on the 
lower half of the overlay. Copies of the overlay for your information only^ do 
not require review or reply and are filed with the student's Educational Program 
Plan, This procedure assists you in maintaining records on the student's 
instructional program for the ARD committee* ^ is same form may also be sent 
requestln:,! you to evaluate the content and return ne form with comments and 
recommendations , 

This self-carboning overlay will also facilitate communicatiQn among the student's 
Immediate Instructional personnel^ l.e.^ regular teacher^ support teacher^ speech 
therapist^ and so on* However, Its use is not limited to those directly responsible 
for the student's instructional program* It will generally be agreed that communica-- 
tion wnth parents and students is as vital as communication with other Instructional 
perscnneU As a result, the forms are also applicable as a method of informing 
parents and students of instructional goals and objectives. This latter ir-e will 
generally be to provide information only* However, there may be occasions when 
the parents' response may be valuable* 

Summary 

A self^carboning overlay designed to yield copies of the front pr.rjo of the 
Teacher's Instructional Plan will be provided* Copies can be prepared without 
time consuming recQpying by the teacher and disseminated to others directly 
Involved in or responsible for maintaining records o: the student's instructional 
program* 

DISSEMINATION PROCEDURES 

7,3. What are the dissemination procedures for the Ti^ac^ar's 
Instructional Plan? 

The first Teacher's Instructional Plan form is completed in conjunction with 
the Educational Program Plan form by the EBAS team during the initial EBAS 
conference. The first cluster of objectives to be used wi^h the student is re-- 
corded on the original form which goes to the Special Education teacher who 
Itaplements the system* The diagnostician^ regular teachers ^ and other 
deslgnr.ted personnel receive carbon copies of this initial objective cluster 
along with any suggested activities he will undertake. Since the regular 
teacher has also elected to participate actively in E^^S through using the ' 
Teacher's Instructional Plan forms and maintaining an EBAS record on the 
student^ an addition^ cluster of objectives is specified by tine EBAS team and 
Is recorded on a new Teacher^ s Instruction^ Plan form. You and the support 
teacher also receive carbon copies of tine regular teacher's TIP form. 
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Once EBAS Is operattonal, each teacher using the TIP form forwards a 
self-carbonlng overlay of each completed and/or new objective cluster to 
you and each other* These copies are filed with your copy of the student's 
EduQational Program Plan* 
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8.0 Summary Evaluation Report 
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i '^ARYEVAI^'i - REPORT 

Current Date - 

Date of initial EBAS tiim conferance 



Date 0* most recent EB4S tsam confsrenca ^ 

EBAS TEAM MEMBERS Using Teacher's Instructional Plan Form 

SpiCiil Education Teacher___ _ , '""^ □ no p 

Rgqular Teacher ' " .«.»^ygsD no □ 

Oiagnoatictan ^„ „_ 

Other . 

Numbsr of additional personal contacts anwiQ mmm during the 3 month psriod: ^ 



Student's Name 
School 



Objectivs Inventory: 
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Code numbers of objectives found to bi Isast difficult. 



Cods numbers of objectivss found to be most difficult. 



Comments; 
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SUM^A^RY EVALUATION REPORT 



8, To assist the diagnostician in preparing summary reporte on the 
student's progress. 

One of your major responsibilities in the appraisal process is monitoring the 
continuous effectiveness of the learner's lnstruGtior:il placement and educational 
program by conducting three-^month assessments r- n© learner's performance. 
The Educational Based Appraisal System provide:.'^ j resource for fulfilling t^nts 
responsibility. The concept of periodic retrieval of summary evaluation infor--' 
matlon is incorporated in EBAS, A three-month reassessment function is built 
into the system for the EBAS team. These summary assessments allow for 
consistent and periodic rhecks of the learner^s progress directly related to his 
instructional program. 

In data for this summa*v assessment evolves from the sequential 

cumulation of tine Teacher-s Instructional Plans which are incorporated into the 
system. Based on what the student has been taught and presumably learned, 
the cluster summary assessment represents a short form achievement test 
constructed by the teacher . The accumulated information from these sources 
provides a basis for the formulation of summary reports by the EBAS team. 
Theso reports can be used as suoplemental information to assist the team in 
reporting student progress, in modifying the s^jdent^s educational program 
and instruction^ and in making recommendatlorr ■ regarding placement* 

The results of thi^ periodic summary assesF rnent are reported on the Summary 
Evaluation Report form, A sample form Is pr rvsAdBd at the beginning of this 
chapter. It is suggested that you look over U briefly to gain an overall concept 
of the form prior to continuing. The remainrv,p of the chapter focuses on the 
completion and dissemination of this form, Vou will probably find it helpfiJl to 
occasionally refer back to this sample form -^^3 you proceed through the chapter 
fcii view each section relative to the total form, 

COMPLETION OF THE SUMMARY EVALUATION REPORT 

B/<. Mow t^Q Summary Evaluation Report form completed? 

A systematic and organised format for summarizing and reporting the results 
of summary assessment faciUtates decisions-making tasks for the EB^S team^ 
It also allows for systematic feedback to the ARD committee • The Summary 
Evaluation Report form provides such a format for submitting pupil progress 
report o^s^d on Information derived from the EBAS Teacher's Instructional 
Plan. 

The EBAS team jointly completes the Summary Evaluation Report form 
(during their re-'evaluation conference) as the culminating activity for each 
summary assessment cycle. It Is your primary responsibility as the appraisal 
member of tine team to guide thm team^s discussion and to elicit input from the. 
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other team members in completing the form. Additional responsibilities include 
supplying thk form and providing for the dissemination of the original fof^m and 
needed copies to the appropriate sources. Thca reminder of this discussion 
focuses on the steps required for the actual completion of the Summary Evalua- 
tion Report, 

The top section of the Summary Evaluation Report Identifies the student and 
the EDAS team. Rer Drdlng information on this section of the form is sel^- 
explanatory* 

Refer to top section page 150^ 
With one eKceptlon, cmn complete this first section prior to the re-evaluation 
conference. That the number of additional personal contacts which occurred 
among teachers during the three-month period will need to be obtained from the 
teachers during thie conference,* 

Actual summary information concerning the student's instructional program . 
during the three-month period Is recorded" on the Objective Inventory section 
of the form. 

Refer to bottom section of page 153* 

Information pertaining to the scope and mastery of instructional objectives 
designated for the student Is recorded on the grid located on the left of tlnls sec- 
tion. This grid provides a frequency d-^s -option of the student's instruction 
and progress relative to EBAS. Prow. iuM na^- baen made in constructing the 
grid to allow Input from both th^' - gule --acher and the support teacher. 
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In the CDlumn located to the left of the grid, instructional areas (reading , 
math, social behavior, and other) in which BBAS may be used are specified* 
These identify the grid rows* Across the top of the grid, categories are 
apsQlfled which Identify the grid columns. 

When reviewing the Teacher* s Instructional Plans which have been developed 
during the threft-month period^ the teacher* determines four things for each 
Instructional area in which EBAS was usedt (1) the number of objectives 
attempted, (2) the number of objectives completed Including ca^rry over ob-- 
jsctlves, (3) the number of objectives carried over^ and (4) the number &f 
objecttves dropped for at least the current three-month cycle * Specific 
steps in recording this information on the grid foltowi 
U The number of objectivea a.ttempted In each area is 
recorded in the appropriate space in the first cclumn* 



EXAMPLE 8, 1. A. 

Teacher A has attempted 4 clusters of objectives 
in reading and 5 clusters In social behavior v^ith 
student A during tho thr€e--montfi period , As each 
cluster contairis 5 objectives^ the following Infor-- 
matt on is recorded on the grid* 
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EXA/VIPUE S.l. B 

Teacher B has attempted 4 complete clusters and Is 
Gurrently teaching toward the third objectis^e in the 
ne5<t cluster in math. The number of objectives in 
this instance v/Quld be SO (representing the 4 com- 
plete clusters) plus the 2 objectives in the current 
cluster that have been attennpted with studert B* 

* In this CQnteKt teacher^ refers to those activeV participating in EBAS^ 
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EXAMPLE 8. UC. 

Teacher C has attempted 2 complete clusters in 
social studies * Howeverj after exiting (terminating 
Instruction prior to the objective being satisfied) the 
fourth objective of the next cluster^ she decidGd not 
to attempt the fifth objective as It would be too diffi- 
cult* This tnfornnatlon vyould be recorded as foUowsi 
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The number of objectives connpleted including carry 
oven objectives in each Instructional area is recorded 
In the appropriate space in the second colLimn* 

Using EXAMPLE S^l.A ,^ the teacher noted that 
student A connpleted 15 of the 20 objectives' attempted 
in reading and 10 of the 25 social behavtcr objectives * 
She elso determined that three carry over objectives in 
reading Nwere later satisfied while only two social be-- 
havior carry over objectwes had been satisfied « This 
information would be recorded as follows j 
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The number of Dbjectlves carried over in each 
instructional area is recorded in the appropriate space 
In the third column of the grid* 

EXAMPLE 8.UE. 

Again using Teacher A as our examplej it was 
determined that three objectives in reading were carried 
over. Five social objectives were also carried over. 
This information Is recorded as follows i 
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The number of objectives dropped for at least the 
current threa-month cycle is recorded in the appropriate 
space in the fourth colunrin of the grid. Dropped objec^ 
tives refer to abjectlves which have been attempted tout 
©Kited after having been deternnlned inapprpprlatej objec- 
tives which were specified but not attennpted, or objectives 
which have been carried over beyond the current three- 
month cycle p 

EXAMPUE 8,UF. 

Teacher A deternnlned that instnyctlon had not been 
given on tinre« carry over social objectives during the 
current instructional cycle* 
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After the frequency Information fan each instructional area 
has been recorded, a sub-^total Is obtained for each objective 
category* 

The preceding procedures are completed by each teacher actively using EBAS, 
The necessary tnformatton may have been determtned prior to the re=-evmlyatlon 
conferanoe but Is recorded on the Summary Evaluation Report during the con- 
fa rence. 

Following completton of this grld^ the sub-totals for each objective category 
are added and the result is recorded in the TOTAU box . 

The following chart and completed grid are included at this point to summarize 
the steps involved in completing the grid section of the Objective Inventoryi 



Step I Review the Teacher's Instructional Plans accumulated during the 
' tiiree-^nnonth period to determine 

' (I) the nunnber of objectives attennpted 

(2) the nunnber of objectives completed 
including carry over objectives 

(3) the number of objectives carried over 
within the current cycle 

(4) the nunnber of objectives dropped for 
the current three- month cycle 

for each instructional area in which EBAS is used^ 

Step 2 Record the number of objectives attempted in the first column* 

Step 3 Record tine number of objectives completed including carry o^mr 
objectives In the second column* 

Step 4 Record the number of objectives carried over In the third column. 

Step 5 Record the number of objectives dropped for at least three months 
in the fourth column. 

Step 6 Compute the sub-total for each objective category (grid column), 

fslOTE^ The preceding steps are completed by each teacher who is actively 

participating in EBAS^ This Infornnation is recorded on the Sumnnary 
Evaluatton Report fornn during the EB^S re-evaluation conference. 

Step 7 Add the sub-totals for each column and record the sum in the 
TOTAL boK, 
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A desGriptlve inventory is located to the right of the grid. It is composed 
of the certain objectives which comprised part of the student's instruction 
during the three- month Instrcjetional period* 

Two categories of relevant objectives are designated " (1) objectives found 
to be most difficult and (2) objectives found to be least difficult* After the 
teachers have identified relevant objectives for each of the categories ^ the 
pupil reference objective code numbers are recorded in the boxes on the form. 
Additional comments concerning either of these categories of objectives or 
the grid are recorded below the nunnber boxes. Refer to bottom of page ISO- 
Located directly below the Objective Inventory Is an area for rating the 
student^ a perfonmanQe and indicating a subsequent recommendation. 

Refer to page 160* 

The following ratings are used to indicate pupil performance or progressi 
EKceeded expectatlDns regarding goals 
Satisfied eKpectatlons regarding goals 

Mads progress but did not satisfy expectations regarding goals 
Did not make progress toward e^cpectations regarding goals 
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Exceidid s)(psctations Satlifiid i^psctitlons 



rigirdlm goa' 



regarding goi 



Mid'i phogra.^s but did 
not iitlsfy W(psctitions 



Did not make progpiss 
towird eKpeetations 



ragifd 



nq goils 
M 



m R - Reading M - Mathimatlcs 5 - Socii llhavion 



RECOMMENDATIONS: . ^ . . 

Continusd priient placement Rsfirral to ARD Committei for Rsferril to ARD Committsi for 

Q placimint chingi or mQdlficitlon U raippraisal of ilig 



□ 



ERIC 



The ©tudfent'a perForrnance i© rated aeparately in each Instructtonal area* The 
foilovnng key la provided at th<a bottom of the formi 



M math 



social behavior 



Tha mting is recorded by plarfng a check Q/) in the appropriate bo^ foUowing 
the cJaalgnated rating, - ^ 

After having rated the student*^ performance^ the tsam determines a 
recommendation concerning th^ ttudent*s placement to the ARD committee. 
Thr^a pptions are available* 

(1) Continue present placement 

(2) referral to ARP committor fop placement change or modificatlDn 

(3) r©f^rral to ARD comnntttee for re-'appraisal of eUgibllity 

Onca tha team has considered th^ availpble evaluation and tnstructtonal infor- 
mation^ their recommendafclon im recorded by checking 0/) the bo^ neKt to 
thetr selection* 



COM/S/lESNDATlONS: 

Continue present placement Q R^f<Qrral to ARD Committee O 

for placement change or 
modiricatlon 



Referral to ARD □ 
Comrnl ttee for re- 
appraisal of 
eligibil ity 



Th0 fihat area of the Summary Evaluation Report provides space for 
recording additional comnnwts th© team may wish to Include* 



EEAS T^am Comments: 
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Information which mtght be included foUowsi 

(1) clarification of information contained In previous areas of the report 
(2) anecdotal lnPormatic|n 
<3) speciat considerations 

Space has bmn provided at the bottom of the form for designating to whom 
copies will ba forwarded* 



DISSEMINATtON PROCEDURES 
8.2, What ar© the dissemination procedures for the Summary Evaluation Report? 

Tha Summary Evaluation Report contains the summation of the student's 
instructional program and a record of his progress for the designated threes- 
month period.* It provides a resourc© of Infornnation essential to those directly 
Involved with Wne student's instruction « This form serves as a valuable resource 
to the ARD committee as they monitor the student^ s progress. The report can ba 
used as partial evidence for determining the need for a change In placement and 
for determining his continued ellgibilifcy for special education services. 

Following oompletion of the report by the EBAS team, the original copy of 
the Summary Evaluation Report is either forwarded directly to the ARD committer 
chairman on the report is presented by you during an ARD committee meeting* 
Should tm KBAS team have recommendfei re-evaluation to determine continued 
eligibility or canslderatlon of a possible change in placement^ the report is 
accompanied by a Referral for Re«EvalMation cover page and reports of other 
assessment procedures or supportive Information. This specific dispersal 
procedure may vary dependent upon procedures already established by your 
local distriot. 

Three copies of this Summary Evaluation Report are retained by the EBAS 
team. You retain a carbon for the stwdent^s cumulative files, each teacher 
receives a QOpy for the student*s EBAS record or file. 



REFERRAL FOR RE-- EVALUATION 

8*3* What ar^ tha dissemination proQadures of the Referral for 
Re-- Evra I ua tion? 

The Referral for Re--Evaluatton form is a single page form designated to 
serve as tha oover page for referral information submitted to the ARD committer 
by the EBAS team. The form contains a routing designation and four major 
Informational areas. 
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Tci Admission, ReWieiA? srtd pismssal Conrirnifet^^ 



R^f^r^r^l for Re— Es^aluatiOn 



Student's hJam^ 



Date initially PlaCid in Spe^tal EducatiQr 
Current Plaearnent 



Buiidlng 



Prtricipal 



Regular Ta^chah Sp^OLal Education T%sc;Ner^ 

Date placed in OuhrSnt plac^nnent 
Raason for Rafirr^l: 



Forms A ttached: 

Sumnna ry Evalu^W^h Repo^rt Ponm 



Chart . . ^ 



Additlaneil Supportive Jhf^nnnp.tlon: 



Educational tBa^ed Appraisal Tear 
Educatiorial Dlsgnos tia ian ^ 
Regular "Tiaiehtfr 
SpBcial Education Teacher 
Date Submittedi 
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. The t^p Isft corta=^r thttf Form the rou ting destanatten, TOi 

Adrnls^forij RgvHivvaf^«d DLsnrifessat C^riml«ii * 

U^Mtiid dir^icitiy baicw the f^orrr» tltta Is the first rriajor Informatioriai areia* 
This ai^a contains stu<iint Id^ntlPtcatLon aind pT^acfem tnftormnatloi-i, TNi 
atudent^^ name ^ hm a»ts l^i Nvai Lmitl^lly, p^ace^ ir^ s^selal edujcatlo^n, his 
Duirnertt p\&^mmmr^t ld%ntlflied ais to^ prognanm, building /prlr^olpal^ regular* 
to^ehet^^ and support wacMsr^^ andl the data the^tuedealvw^a placed I rtHa eurr^nt 
plaeernent are record 

Bfelovs/tha pl^cawehfilnfiorrtna thi r^sason for referral for re--iv^W 

Lj^tlon l& stated. 

The final ar^a Qm th ts torrn proMdei^ spauci tc reeG rd In^crmatlori tHe tearn 
c^nsld^r^ supportis/e of thie rie6d f^r r^a-appral^sal* LoGat^d rilrectl/ belcw 
th^ r^e^sori for rfiP^^rJ^^lar^a art t-wo faOKe^ In wMlch ^outc^n Indicati EEitf^S 
aurnrn^ry repo^ W N^hich w ill toe iri-clucfad vw^ith tSiis covar^ sHiet* S^lowtHs 
ar^ea i% -a larger ar-aa in vsrftlcHyoij earn specify adaitlcDna.1 suppor^tMe Inf^rin^tlcri 
sujch p^rant Wfecdb^ck, obs^rvatlonsl data^ r^iSLjlts of formsl ©na Infor'rnal 
a^seBSrrier^t procadlur^ai and samplas of tHse at^jdart's vv/orlKi 

Uinas are proMdIad intl^elowsr^ rigW cornar^oP th^ Fwrri F&ir the EB^Steann 
nf^^rnb^rs^ stgnatUn^eB ^nd ^tfia date tfm requgQib subrv^lttad ^ 

This form ii ec^mpl^ted by fihi EB^ S te^ni ai thclr^ thre^-rrnorith re--e\«iluatlcn 
Di^nfere^nce \A/hari swalL«tia*m d^ta ne«d for^ rfecorit^^ration of 

th« stud^ht's plac^m^rnt ar^d/o^r r&-'apprals^l of sllgltolUt/,. T"-fns r sheet 
along Vvith th^ spettlfi^d E BAS for^ ms tt>^ Sujmrriai^y eva^lua^tiCin Rapcrt — 
and othen eupporUs^a irfor^ mation mr^ fowsrde d tothi ARDcenniniLttee Eheir 
coins id^ratiori by you* A aant>on ^ opy ,of bh^ re^quast ma^^ b« kap t f«3r vo*^ ^ files. 
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APPENDIX A 



^ - . TEST INS/EMTORV- 

Under the general heading of »test tnv&rtCory" are Included a v^nlety of things. 
'n\mre is m series of test descniptlons. This Is followed by two charts detalUng 
the content of eacN test- Finally, there Is a aeries of subtest deicHptioM 

The interit of this appendtK Is to asalst you In becomirig avs/are of vaKous tasts 
useful in the duagnosttc process. Thare Is sufficient detail a\/allable so that ^/ou 
will ba Rble to select appropriate tasts for assessing various skills. As much as 
possible/ sa vera! procedures for assessing a particular skill are suggested. • 

The tests included in this resource by no means exhaust tHie list of quaXiti/ 
tests available for use In the aasesarnent prdcess nor do they reflect tests which 
are specifically racommendsd by the practicum director, Rathera they are a 
representative sample of the assessment instruments currently utilized for 
assessing the particular sWlla Identlftad- It ta suggfested that this appendix 
be used as a ourriulative resource . Space has been provided at the end of each 
section and on the grids for yog to Include assessment instrunnorits you are 
familiar With v^hich are not Includscl end to update this infornnation source as 
new Bssessnnent Instrumants becon-iB available, 



HOW TO USE THE TEST IMK/ENTORY 

The test descriptions, publisher's code, cost code, test content charts, 
and subtest dascrtptions era designed to be used as a coordinated package. 
As swoh they can be used In a variety of One way to use thenn coad 

be to start wltii perusal of the test descrtptions . These dascriptions give the 
following general information on the test: 1) test name, £> pubUsher, 3D date 
of publication, 4) cost, 53 purpos©, 6) the aga group the test is appropriate 
for, 7D InformEtion on administration, 8> the tlnne It takes for admlni strati on, 
and S) the types of scores available fronn the test. All this infornnation Is 
directly on the test descriptions except the publtsher and the cost. These are 
listed in code. By turning to the end of the test descriptiona one can use the , 
Publisher's Code and Cost Coda to translate this tnfornnattori. 

One© i/OU hsvm looked at the test descriptiona you can move to the Test 
Content Charts to find out what specifLo subtests and skills are measured by 
partlcaar tests , Finally, you can turn to the Subtest Descriptions to assist 
you in deeermlning the precise definition of the subtests and sMll a found on - 
the Test Content Chart, 

While the above la a useful procedure, a mora useful. proceduf re is to start 
with the Test Content Chart. For Instance, if you wish to assess auditory 
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discrtmination In a chUd you can turn to the T^st Content Chart to firid bests 
that will measure this sWlU If you did this you would find that the VWeprrtan 
Test of Auditory Discrimlna'tiQn and Goldmari"FristQa--WQodcock Teat of 
Audifeory PlscKmination can be used* By turning to the Test Descriptions 
ycu W0uld tNen have Info frnatlori on botii these tests end could make a 
decision as to which v/QUld be niost appnoprmte for your partiGular situation. 



209 



TEST DESCRIPTIONS 



TESTS OF MENTAL AB: 



Tist 



' Ditroit Tssts cf 
Liarning 
Aptitude 



Pub, 



B-MC 



Vocabulary 
Tsfit 



Slosson 

Intilli- 

gince 

Test for 

Children 

and 

Adults 



ERIC 



Diti 



1967 



Coit 



AGS 



1955 



SEP 



1953 



S 



Diiignsd to meet the 
dsnnind ofpsychologlits 
whose task it is tosolvs 
chtldren's leirning pro- 
blsmi inpricticilways. 
It measur^es many special 
phisei of mentil ibilitisi 
wthin a pattern ofglniral 
gsnce 



Dsaigned to provide an 
sitinnatsof asubjsct's 
\^erbBl intelligsnci 
through meaiyring his 
hiaring vocibuliry. 
t hii two iqulvi- 
lint forrrii oftlii 
tsit, 

A sliort intilllgancs 
test uiiful as in 
irdlvlduil icrsining 
for both childrin 
andatfulti, Anindlvi- 
dual tiit, 



Agi Group 



Priichflo' 
high school, 



Prsichool 
to 

Adulthood. 



Adminiitration 



through Although compart- 
tivily simpli to 
admlniitsr ind to 
scori, only those 
psrsoni who are 
fully ftquipped by 
triining to admin'' 
isterand intsrpret 
piychologicil 
tssti cm expect to 
obtiin riliable and 
cohiistsnt results . 



About ens 
hour. 



Raqulfes no spa- 
cial preparation 
other thin com'^ 
piste famlliirity 
with the test 
nnalerials 



About 3 yiirs 
through adulthood, 



Can b% idminii- 
tirsd by tsichirf J 
ioctil works rS| 
gOGtori and 
othtrs svlth a 
bickground in 
tilting i 



Urtimsd, 

Tai<is 

about 

lO-^lS 

nf^inutiij 



About SO- 
SO min- 
utss, 



Mental sgii 

ftlsof ■ ' 

mtM V, 
ibilittss . 



Mental Ags 
pircsntile 



Mintal 
ApandlC 



I 



Test 



Pyb. 



Stanford-Sins t 
[nttniginci 
Scale CForm 



Dfe- 

Survey of 
Bisie 
Uarnarig 
Abilitits 



Intilli- 
ginci 
Scale for 
ChiWrsrt 



Dats 



HMC I960 



CPP 



1966 



Cost 



Purpose 



Diiigwd as an indiviciuiily Appf^opriite for miasur- 
idminlstirid tsst cl gsn- ing piople from age two 
M Intelligencs. through adulthood. 



B 



PC 



1949 



Age Sroup 



Ts provide an isssss* 
mint of critical liarn- 
ing ibllitisi that leads 
to remidiition. 



kf\ individually idmin- 
istirid test of Intelli- 
genci dsslgned to 
mmm verbal j per- 
torniince and total 



Admlrsiitration 



Timi 



Must bs adcninls 
tired byapirson 
with bacl<g round 
in testing and 
witli training in 
the administra- 
tion ind scor- 
ing ol^ this test, 



About Qri6 Mental Ags, 



Ages 6-15. 



|H6^iuifss no ipi" 
Sli?! training In 
test idministra* 
tlon. Individua! 
admlfiistritlon, 



A^gas 2-7. Uay bi 
uiid with slightl/ ■ 
gldir childriri if 
uisd for remsdiil 
purposeii 



Scons 



hour 



50-70 
iTilnutii , 



Must be idmtn- 
istirid by a 
pinon with 
bacl<ground in 
tsitlng and witli 
training in thi 
administration 
and scoring of 
this tsst, 



About 

ons 

hour 



andl.Q, 



No score! 
or normi, 



Scalsd icofss . 
for each subtait 
for ths vsrbal 
scale, per-, ;r 
formancs scale _ 
and full fcale, 
Alio gives a 
verbal I.Q. j a 
performance 
i.Q.janda 
full scale I.Q, 



Mi 



TESTS OF AOT..y'£MEMT 



I 



Pub, 



Date 



Coat 



CTB 



,957 



1955 



HBW 1959 



A 

for 
each 
bat- 
tiry 



J.I ji ■ff!i\'frnrrr^tr-^ 



Purpose 



A oomprehenslvi batti 
dsilgnid to maiiufi 
educational achlivemint 
and to provide an Indivh 
^ual inalysls of leamiiig 



fy Low 



difflcijltieii 



A 
for 

SI' 

bit- 
tsry 



for 
each 
bat- 
tery 



A seriis of tisti di*^ 
Signid to measure thi 
isic skills essintial 
for sucCiss in sny 
feype of school work, 



A coordlnatid smm of 
msasurss of achlevi* 
mint in the imporfcint 
skills and contsnt mm 
of the slementary ind 
junior high school 
curriculunn. Thra irs 
5 diffsrent batteries, 
sich for diffirint grade 
Isvsli, 



Agi Group 



en Hriniary- 
Qr, 1-a Uppir 
Primary Gp, 2.5- 
4,5 Elifnentary- 
Qridss 4-6 Junior 
High- Gr, 7-9 
AdvinQid-Gr, 944 



Administrttion 



Group adminis- 
tritlon. Rs - 
qutris no spr 
cial training, 



Grades 3-9 » 



Primary 1 - Gi^. l,& 
1.9 Prinniryll - Sr. 
a.O - 2.9 Elemen- 
tary -Qr, 3.0 -4J 
Intsrmidiata - Gr. 
6,0-6.9 Advancsd 
Gr. 7.0-9,9 



Group adminlr 
tration, Rs^ 
quirsi no spi- 
cial triining, 



Group adminii" 
tration. Re- 
quires no 
spiciil 
training 



Tinne 



From ^4- 
3 hours J 
depending 
on Isvil , 



From # 
5 hours 
for the 
complets 
battsry. 
Done In 

ssveril 
sittings, 



Pl-l^^hrs 
PU - 1 3/4 
hrs, 
Elem. - 
2 3/4 hrs. 
Int, 4^ 
hrs, 
Adv, * 
4^ hrs. 
Done in 
several 
sittings, 



Scores 



Grade plaCi- 

msnts and 
percintili 
ranks. • 



Grade equlv^ 
alents and 
percintilej^, 



Stindard 
scorss 
gridi equiv* 
altnt pir* ■ 
centiii rank 
and stanini 
of saoh 
itudint 
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Pub. 
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.ment 
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Date 



Coat 



1970 



CTD 



1963 



HBW 1964 



Purpose 

To provide a wide rangi 
screaning miiiuri of 
achievement In the arei 
of mathematics, read- 
ing, ipeUlng, and gen- 
eral Information, Pro- 
vides an ovirvliw of 
scholastic attilnment, 
Individually adminis- 
tered, 



Agu Gnoup 



Admlnlstritlon 



Approximate for 
chtldrsn in grades 
K-IQ 



B 



A coordinated iirlis of 
msasurss of achliver 
ment In the Important 
skills ind contsnt areas 
of the upper elemintary 
junior and ssnior higli 
ichool curriculum, 



B 

for 

each 
bat- 
liry 



A series of comprehen- 
Ive achievement tests 
developid to miasure 
ths important know- 
ledges , skills, and 
undirstandings com- 
monly accepted as de- 
sirable outcomes of the 
major branches of the 
elimentary curriculum 
There are five bat- 
teries, each for differ- 
int grade levels i 



Tlmi 



No formal 
training is 
required 



Levil 1 - Gr. 13-14 
l^ivil 2 - Qr, 10-12 
Livel3-Gr, 7-^9 
Usvel 4 - Gr. 4-6 



Primary 1 - Gr, 1,5 
to 2,5 Primary U " 
Qr. 2.5-3.9 
Intermediate 1 - Gr. 
4,0-5.5 

Intirmsdlata 11 ^ Qr, 
5,5-6.9 

Advancid-Gr, 7,0- 
9,9 



Group idmlnls- 
trition, No 
formal training 
Is required, 



Jl 



Unttmid, 
Power 
tiit takes 
about aO- 
40 min- 
utes to 
adminls- 
tar and 
scorii 



Seoris 



Raw scores, 

ags and grada 
equlval§tltS| 
age and gradt 
percentiles, 
These are for 
each of the 
subtests as 
well as for 
the total test, 
Also allow fo 
profile. 



1^ hours 
per tist, 



Group adminis- 
tration. Ri- 
qulris no spe= 
clal training. 



From 2 - 
5 hours, 
depindrng 
on lavil, 
Given In 
several 
sittings, 



Percintils 
bands 



Gradi scores 
percentile 
ranks and 
itanines for 
ich subtest. 
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Time 


Seorea 


Test 


Pub. 


Date 


Cost 


Purpose 


Acje Group 


Adrnintitration 


Wide Range 

Achiivement 

Test 


GA 


1965 


A 


An individuaUy idmin- 
istirad standardized 
miisurs of ichisvfi- 
msnt In the basic 
ichool subjects of 
reading, spelling, 
and arithmetic, 


Levil 1 - 5 years 
to 11 - 11 Level 11 
12-0 to adulthood 


Not nicesiary 
to have formal 
training in test 
administration, 


About SO- 
SO min- 
utes, 


Orade 

iquivitente, 

standard 
scores, and 
percentiles 
for each 
subtest. 


-4 










• 






■ 


i' 
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Test lib, Date 



Cost 
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AgiOroL^ I Administration 



Time 



lit 

DIAGNOSTIC TESTS 



Test 


Pub. 


Date 


Cost 


Purpose 


Aga Group 


Administration 


Time 


Scorii 


hrmll Analysis 
if Reading 
Dimculty 




I95S 


A 


To discover weaknesses 
and faulty habits in 
reading which may be 
corrected in i re- 
nnidlal program. 


Content of rsading 
ability from non- 
riading to sixth 
grade ability, 
Approprlats for 
all ags grcups when 
used for clinical and 
remidial purposis, 


Not necissiry 
to have formal 
training In test 
administration, 


about 
30- 
90 min- 
utes 


Grade squlv^ 
alints for 
each subtest 
Also, pro" 
vides a pro- 
fill of abili- 
tiei, 


latei-McKillop 
Isading Diagnostic 
Site 

id 


TCP 


1962 




This test is designed to 
answer the quistions of 
what particular riiding 
skillSj in a child, are 
underdeveloped and 
which are matured to a 
normal or supirior de- 
gree, On the basis of 
resultSj an instryc- 
tlonal program car bo 
planned, 


Content covired is 
inclusive of the 
elemintary grades, 
However, it is 
appropriati for all 
levels when used for 
clinicil and remidial 
purposes. 


Indlviduil admin- 
istration, Not 
necsssary to havi 
formal training 
in test admln« 
istration. It is 
suggested ttiat 
the examiner 
have a back- 
ground In reading 


About 30- 
45 min- 
utes. 


Grade equiv- 
alents and 
ability 
ratings for 
each subtest 


<sy Math 
Diagnostic 
Arithmetic 
Test 

ERIC 


AGS 


1971 


C 


Individual administired 
diagnostic assessmsnt 
of skill in mathematics. 
Provides four levels of 
assessment, each more 
specific than the pre- 
vious oni. Prepares 
a foundation for tailor-' 
ing arf instructional 
program. 


Preschool to Grade 
6. However J it is 
appropriate for all 
age groups when 
used for clinical 
and remedial pur-' 
poses, 


Not necessary 
to have formal 
training in teat 
administration. 


About 30 
minutes, 
Powir 
test, 


Grade iquiv* 
alints for 
each subtest 
and for total 
test. 

OOP 



f 



Test 



Ipachs Diagnostic 
^tading Sciles 



CTB 



Date 



1963 



Cost 



B 



Diagnoitic 
^rithmstie 
reit 

01 



BHW 19 



Purpois 

A isries of intsgrated 
testi devslopsd to pf 
vide a standardizsd 
valuition of oral and 
silent reading skills j 
auditory connprshin- 
sion and silfictad 
phonics skills. 



A ssrisi of miaiurss 
designed to idiritify 
needed areas of instruc- 
tion in arithmitic, It 
comes in two levels, It 
can be group or indivi- 
dually administered. 



Age Group 



For normal and rs- 
medial riadirs at 
the elsmintary ichool 
levels and for re- 
midial readers at 
junior and senior 
high school levels, 



Contint coverid from 
the latter part of 
grade two to ths mid- 
dle of grade 8, How- 
everj it may be used 
for all ages if uiid 
for clinlcil and re- 
medial purposes. 



Administration 



Not necessiry 
to have formal 
triining in test 
administration, 



Tims 



Not niceiiiry 
to havi formal 
training in test 
administration I 



About 30* 
45 min- 
utes for 
adminis* 
tration 
and 

scoring I 



ScoriS 



Grads iqulv- 
alsnts for 
instruction, 
indspendent 
and potintial 
reading leveli 
and for pho- 
nics skills. 
Alio, analyil 
3f oral read' 
ing ei^rors, 



Livsl I 
about 8 
hours and 
^ mln* 
utei. 
Dune in 
6 sittings 

Level II 
4 hours 
and SO 
minutss. 
Dons in 
ssven 
sittings. 



StanlniSj 
grids 
scoris, 
profile of 
abilities. 
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Dats 



Cost 



Purpoie 
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i. 



Administration 



0^ 



29 
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TEST OF UN^L '; FUNCTION 



Test 

ioshm Test of 
Basic Concipti 



Pub. 



Dits 



Cost 



PC 



1971 



Illinois Test of 

Ps^hoUnguisElc 

Abilitiii 



UIP 



1969 



"4 



230 



ERIC 



B 



Purpose 



Dssigned to miisuri 
children's mastery of 
concipti conslderid 
necsssary fot' achiivs- 
ment in ths first yaari 
of school, Results may 
bs ussd both to idanti^ 

hildrin with dsficenciss 
in this area, and to 

detitify Individuil con- 
cepts on which the child 
ren could profit from 
initructton. 



Designed to pinpoint ^to 9 ysars of age, 
specific language dis- 
abilities in childrsn. 
It is designed to auggest 
remediation 



T 



Ags Group 



Children in kinder- 
garten and grades 
one and two, 



Adminiitration 



Qroup or indi- 
vidual adminis- 
tration, Rs- 
qulrss no for- 
mal expsri- 
anci in test 
administration. 



Tims 



About 30^ 
40 min- 
utss, 



Must have ade= 
quati back- 
ground and 
should admin- 
ister a minimum 
of 10 practici 
tests bifors 
considered a 
valid examiner, 
Individual 
Administration. 



About 1 
hour 



Scorss 



Psr 



is. 



PsychO' 
linguistic 
age for each 
iub-tast, 
scaled scori 
for each sub 
Eist. Also, 
a pro 
abilities, 



s of 
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Date 



Cost 



Purposfe 



Age Grou»; 



i 



Adminlstritlen 



Tims 



233 



m 



TL;iTS OF PERCEPTUAL SKILLS 



Test 



Pub, 



Bandsr Gsstalt 
Ttit for yomq 
Children 



Bei 



(D 



sual 

'est 



231 



Dits 



Cost 



1966 



PC 



1963 



Purpose 



Age Group 



Administration 



To evaluati vliual- 
motor ftjnctioning in 
en 



This test is a cUnicil 
and risiarch tool ds- 
signid to asssss visual 
pirceptionj viiual 
memory and vliuo- 
conitructivs abilitiii, 



All chiidrin aged 5 
to 10 years of age. 



Childrsn and adults. 



Time 



Individually 
administered. 
Raquiris train- 
ing in test 
adminlitratloni 



Indlvisually 
adminlitrationi 
Administration is 
sinnplSj tntsr- 
pritatlon li a 
bit more com- 
plex, 



About 

one 

hoyr. 



About 1^ 
hours i 



Scores 



Compares . 
children with 
othsr child- , 
ren with the.,, 
sameCiA. 
or compires 
a child with ; 
other chiid- 
rin It sanne 
maturation " 
Isvil in 
visual-motor 
peresption ' 



Number of 
corrsct rs- , 
productions 
and error 
anal^iSi 
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Pub. 




Cost 


Pupposs 


'\gs Group 


Administration 


Time 


•Scores 


Divslopmsntal Tsst 






□ 

p 


A miaSUri ui ul5 wyiU 


Can hp sriminls"' 


Grouo or tndi- 


About 


Visual-lVlotor 


Or visual-'fViotor 








yL€n ^rvlLli VLSy^t IliUlWi 


terad to children 


viduil idminls*^ 


iS-30 


integration 


Intsgration 








intigpaUQni i nis is tne 


qu^u lwm uiryyyii 


Li €*LlWi 1 ■ i lUW 


min'^ 

i i 1 LI i 


aae souivaler 










iDUi^ to uiSi in an in- 








This is corn'* 












it* u/^^ rfpsisn^d DrH 


havfi formal 




^ pared to ths. . 










ana nnoior skuisi MisOj 


mar liy lUf s 


t! QL| {LI ly LI 1 L^v^^ 




child 










provides a isparats 

Sq^s^^I llSl hi Wi VlSUaL 


ichool and early 

yi kl 1 !@! ¥ ^{ 1 


adminiitration. 




chronological 
age* 










percsption and motor 
performance, Disignsd 
to ficilitate educational 


















n^^nnr^nnninQ. Ths viS" 






















































latid with ability to 
rsid", 










psvsli^mental Test 
of Visual Pirception 

0) 
0 

i 
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o 

ERIC 


CPP 


1966 


1 


A maaiurs of five 
opsrationiUy dsfinid 
visual psrceptual 
skills. Miybeussdas 
i scriining dsvici for 
primary aged childrsn 
or as a clinical avalua- 
tivt instrumsnt for 
older children with 
learning problsma. Can 
be individually or group 
administirid, 


Four to eight ysars 
oldSf 


Should bi ad- 
ministered 
and scorsd 
by an experl- 
inced sxamin= 
sr. 


30-45 

minutes 

for in- 

dividuil 

adminis' 

tration. 

About one 

hour for 

group id- 

ministra- 

tion. 


Perceptual ; 
agi scorif j ■ 
scaled score 
and percip- 
tual quotient; 

237 



t 



B 



Purposs 



Ths tiit Is diiignid 
to provlda measur'is of 
ipasch-sound dls- 
criminition ibilltyj 
relative unconfoundad 
by other factors, It 
provldei a meaiurs of 
auditory diicrlmlna- 
tion under idsal Usten- 
ing conditions plus a 
comparative miasuri of 
auditory diecrimination 
in the prisencs of con- 
trolled background nbiss 



Dasigned to idintify 
childrsn with psrcep- 
tual-motor bahavior 
problems and to identify 
thi probabli percsptual- 
motor difficulty, 



To determina the child's 
ability to recognize the 
fine diffirences that 
ixist bitwiin the 
phonemss usid in 
English spiech 



Age Sroup 



Test is disignsd 
for childrsn as 
young as four 
years of age , How" 
iver. It can also bs 
used with adults, 



Childrsn in grades 
oni through four, 



Childrin over 5 
years of ags, 



:5roup ii 
vidual ai 
tration, 



Adminlftratlon 



Individual or 
group admin- 
istration. 
Administration 
riqulres a min- 
imum of pra- 
paration and 
training for 
ths sxaminer. 



Time 



Scorif 



About 

go 



:es. 



Pii^cintile 

rink and 

T-scorsSi 

Also, 

analyiis of 
errors, 



i- 



About 45 
;gs 



Individually 
administerid, 
Requires no 
spscial training 
in tsst adminis- 
tration, 



otal errors. 
Scoring ts 
subjectivs, 
No norms* 



About 5 



;es, 



Problsms m 
dstsrminsd 
by the num- 
ber of errorf 
made. 
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Data 



Cost 



Purpoas 



Age Sro' 



Administration \ rtrne 



1 



Scores W'-- 
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TESTS OF MOTOR SKILLS 



■ Test 


Pub, 


Date 


Cost 


Purpose 


Age Group 


Administration 


Time 


ScorsS 


Ulncoln- 

Osiretsky 

Motor Divslopmint 

Scale 


CHS 


1954 


D 


Designid to test motor 
ability of childrin. It 
Is in individuaUy admin- 
istersd scili involving 
both unllatsral and bi- 
literil motor taskf , 
Should be of valus to 
and intsrest to thosa 
concerned with the 
individual child in 
clinici, schoolSj 
institutioni and in 
privats practicii 


Chllcren bebwien 
agss of 6 and 14* 


Indlviduil admin* 
iitratlon. Doii 
not require for- 
mal training In ■ 
test admlnistri- 
tlon» Ths6)<am- 
Inir should bi 
throughly femil- 

Laf W LU 1 U IP 

test, 


Lsss 
than 
oni 
hour. 


Pereentiles. 


The Purdue 

Perciptual'Motor 

Survsy 

Q) 

tt, . . . . 

ERIC 


CEM 


1966 




An instrument de- 
velopid to asstis 
qualitativily the per- 
csptuil-niotor abili- 
ties of childrsn in iirly 
gradeSi Uiefulfor 
planning a pircep- 
tual-motor training 
program for individual 
childrsn, There are 
U subtssts. 


Primarily for 
childrin agsd 6 to 9 
yiahi. However, 
whsn usid ai a 
clinical tool It li 
appropriate for all 
age groups, 


Riquirsino , 
ipiclal training 
In' test adminis- 
tration, Scoring 
is somswhat 
lubjectlvs 

• 


About 40- 
60 

minutes. 


Subjscttva 
ratingaof 
psrformanci 
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BEHAVIOR SCALES 



Tsst 


Pub. 


Date 


Cost 


Purposi 


Agi Group , 


Admlristnition 


Dime 


Scorii 


Deveruex 


DF 


1957 


A 


The scale was dsslgnsd 


Elementary school 


Rating is don§ 


About 15- 


A profil© 


Elementary 








to pravidi 1 profile of 


children, 


by the child's 


80 min- 


showing hov 


School Behavior 








11 diminsions of overt 




classroom 


utea, 


far from 


Rating Scale 








claisroom behavior 




teachir. Not 




the iverags 










problems. Nine of 




necessary to 




(in standarc 










these problem be- 




have formil 




deviation 










haviors have been 




training in teet 




units) the 










ihown to intsrfere 




administration, 




child is on 










with acadennic achisve- 








iach of thi 










niint, 1 nQ ocnsr wo 
faciUtite academiQ 
ichiivementi 








U gimBnslQr 


a 


















01 

■ 
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Date Cost 



Purpose Ags Groi 



Administration 



tlmi 
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TEST OF LEARNING STYLES 



Pub. 



Dite 



Cost 



MC 



1964 



25J) 

ERIC 



B 



Purpose 



To aid ths tiichir in 
detarrniriing the itu- 
dent'i ability to learn 
new words under dif- 
fsrsnt tiaching procf- 
duris (visual procedurij 
phonic procedure and 
combination procsdure), 
Basiciilyj It is i sariis 
of teaching lessons vytth 
testing to determlna 
immidiate and dilayid 
learning and the appro- 
priateness of the vari- 
Qus methods for differ- 
ent individuals, 



Age Group 



Content covers \ 
priiTier to 
third grade 
level. 



Administration 



Doss not require 
formal training 
in test adminis* 
trationi 



Scores 



Must bi 
adminis- 
tered on 
five COH'- 
secutive 
days. 30 
minutei 
each day. 



Raw scorti 
interprtti- 
tlon is sub- 
jectlvs. 
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Pub. 


Dats 


Cost 


PurpOie 




Administration 


Tlrn© 
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PUBLISHER'S CODE 



AGS American Guidance Service 
Publishers Building 
Circle Pines i Minnesota 55014 

OEM Charles E, MerrlU PubUshing Co* 
Columbus J Ohio 

CHS C, H. Stoeitlng Company 
424 North Homan Avenue 
Chicago^ IlUnois 60624 

CPP Consulting Psychological Press 
577 Collage Avenue 
Palo Alto^ CaUfornla 94306 

CTB California Test Bureau 
Manchester Road 
Manchester^ Missouri 630U 

CTD" Cooperative Te^^^ 

Educational Testing Service 
Princeton^ New Jersey 08540 

DF Devereu>< Foundation 
Devon * Pennsylvania 

EPS Educators Publtshing Service, Inc. 
75 Moulton Street 
Cambridge j Mass* 02138 

FEC Follett Educational Corporation 
lOlO W. Washington 
Chicago^ Illinois 60607 

GA Guidance Associates 
1526 Gilpin Avenue 
Wilmington, Delaware 

GS Grune and Stratton 

New York, New York 



EKLC 



254 

189 



HBW Harcourti brace and WoKd 
Test Department 
797 Thtrd Avenue 
New York^ New York 10017 

HMC Houghton Mifflin Company 
esse Oakbrook Blvd. 
Dallas, TsKas 75235 

LRA Language Research Associates 
ITS East Delaware Place 
Chicago^ lUinols 60611 

MC The Mills Center 
ISia East Broward 
Fort Lauderdale^ Florida 

PC Psychologioal Corporation 
304 East 4Sthj Street 
New York^ New York 



SEP Slosaon Educational Publications 
East Aurora, New York 



TCP Teachers College Press 

Teachers Collage, Colymbia University 
New York, New York 10027 

UIP University Of Illinois Pr^ss 
Urbana, Illinois 



COST CODE 



A. 


$1 


" $ 10 




U 


20 


c. 


at 


30 


D. 


31 


40 


E. 


41 


" ■ 50 


F. 


51 


- 60 


G, 


61 


70 


H. 


n 


- 80 


I. 


81 


SO 


J. 


91 


100 
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SUBTEST DESCRIPTIONS 



Auditory DlscrimLnation 

Thia is the abiUty to dlsGnlmlnate differences In various speech sounds. 
Deficits in speech-sound discrimination have been suggested to have great 
affectB In developing oral or writteh language. 

Tests nneasurtng this skill i - 

I , Ooldrnan-Fristoe^Woodcoclc Test of Auditory 

DtacrimlnatlDn 
S. VA^epman Test of Auditory Discrimination 

Visual Perception 

This is the abiU cy to perceive sinnllarities and differences in s^isually 
presented forms. Difficulties In visual perception have been noted in 
many childre.n \ >hc) have difficulty learning* 

Tests measuring Wnls skllU 

I, FroGtig DeveLopmantal Test of Visual Perception 
S* Develop nnental Test of Vlaual^Motor Integration 

3. Valett Developmental Si.'^my of Basic Uearnlng 
AblUtie^^ 

4. SltngeKand ScreBning Tests for Language Disability 

5. Purdue Perceptual Motor Survey 

Eye--MDtor Coordination 

The ability to integrate a visual perception and motor performance* An 
example would be to draw a continuous line between boundaries. This 
akill has been shown to have a high correlation with reading. 

Test measuring this skllli 

U Pros tig Developmental Test of Visual Perception 
2* Developnnental Test of Visual-Motor Integration 

3. Bendor^Gestalt Test for Young Children 

4. Valett Developmental Survey of Basic Uearnlng 
Abilities 

5. Benton Visual Retention Test 

6e Sllngerland Soreening Test of Language Disability 

Figure-Ground Percsptlon 

The ability to detect InCersecting and hidden geometric forms In Increasingly 
complex backgrourids., A disability here is often seen in children who cannot 
recognlza words* 

Tests measurltig this sklllt 

I. Frostlg Developmental Test of Visual Perception 
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Constancy of Shape 

The ability to recognize certain figures presented in a variety of sizes, 
shacilngs, te5<tures^ and positions In space, and their discrinntnatton from 
similar figures* Often^ a disability here Is seen in children who have 
difficulty recDgnl^lng a letter or word whan it is written In different sizes 
or colors . 

Tests maasurlng tinis sktlli 

U Frostlg Developmental Test of Visual Percaptlon 

Position in Space 

The ability to discriminate reversals and rotations of figures. Children 
with a deficit often produce letters and words in »»nnirrow writing." 

Tests measuring this skill i 

1^ Frostig Developnnental Test of Visual Perception 

Spatt'sl Relationships 

The ability to analyze simple forms and patterns and reproduce them by 
connecting dofcsp 

Tests measuring this sklUi 

U Frostig Developmental Test of Visual Perception 

Tracing 

The ability to follow a Una with a pencil p 

Tests measuring thus skilb 

U The Developmental Test of Visual -=Motor Integration 

TactLial Kinesthetic Sense 

The ability of the child to move his hand in a controlled manner^ to recog^ 
nlze movements of his own hand, and to be able to recognise vvhere and 
when he is being touched. 

Tests measuring this skilli 

U Uevelopmental Test of Visual Motor Integration 

2^ Valett Developmental Screening of Learning Abilities 

Motor Proficiency ' 

The ability to nnake basic motor responses 

Tests measuring this skill- 
U Developmental Test of Visual'-Motor Integration 
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Language De\/eloprnent 

The ability to use and manage effectively^ the various skills of oral and 
written language. 

Teats measuring this akilU 

1. Illinois Test of PsychoUnguistic AblUtiea 

2. Valett Developmental Survey of Basic Learning A^billtles 

Auditory Reception 

The ability of the child to derive meaning from verbally presented material. 

Tests measuring this sNllli 

U Illinois Test of Psychol inguistlc Abilities 
2* Datroit Test of Learning Aptitude 

Visual Recaption 

ITne ability of the child to derive meaning from verbally presented rnaterial. 

Testa nneasurtng this skllli 

U Illinois Test of Psychol Inguistlc Abilities 
2* Detroit Test of Learning Aptitude 

Aufdltory-Vocal Association 

The ability to relate or rrsanipulate ideas which one receives auditoraUy 
and eKpressed vocal ly* 

Tests nneasuring this skllh 

U Illinois Test of Psychcl Inguistlc Abilities 

Visual-Motor Association 

The ability t© nnanlpulate visual symbols* E^annples nnlght bmt visual 
classification, noting visual relationships^ pairing opposites. 

Tests rneasuring this skllh 

U Illinois Test of Psychollngulatlc AblUtiea 

Verbal EKprasslon 

The ability to use verbal symbols to communtcate ideas i This is done by 
desertbing objects^ tailing stories^ etc. 

Teats nneasuring this skllh 

U niinols Test of Psychollnguistlc Abilities 
2. Detroit Test of Learning Aptitude 
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Manual EKpresston 

The ability, to act out or pantomlne Ideas, 



Tests measuring this skillt 

I * lUinols Test of PsychoUnguistlc Abilities 

Gramnnatic Ctosure 

Th6 aWltty to handle language syntax and fill in missing parts of an expression. 

Testa nneasurlng this skill; 
I. Illinois Test of PsychoUnguistlc AblUties =^ . ^ 

Visual Closure 

The ablUt/ to identify an object fronn an incomplete visual presentation* 

Taats nneasuring this skilli 

l, Illinois Test of PsychoUngulstic Abilities 

Auditory Sequential Memory 

The ability to reproduce from memory digits presented orally. 

Tests measuring this skill: 
l, Illinois Test of PsychoUnguistic Abilities 
a, Slingerland Screening Test for Language DisablUty 

Visual Sequential Memory 

The ability to produce sequences of nonmeaningful figures from memory. 

Teats measuring this skilli 

I, Illinois Test of PsyGhoUnguistlc Abilities 

Concept Development 

ThB ability of the child to understand basic concepts assumed to be 
familiar to children first entering schools 

Tests measuring this skllli 

I, Boehm Test of Basic Concepts 

Concept of Space 

The ability to understand concepts of location^ direction, orientation* 
and dimensions. 

Tests measuring tt^ls skilli 

1, Boehm Test of Basic Concepts 

2, Detroit Test of Learning Aptitude 
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Concept of Quantity 

The ability of the child to understand basic conoepts of quantity and 
nunnbsr. 

Testa measuring this skill i 
I, Boehm Tsstof Basle Concepts 

Concept of Time 

TTna ability of tine child to understand basic time relationships. 

Tests measuring this sklUi 

U Boehm Test of Basic Concepts 
2# Detroit Test of Learning Aptitude 

Comprehension and Reasoning 

The ablUt/ to understand or comprehend problems with reasoning of 
relationships of elements to each other and to a total complex picture* 

Testa measuring this skill i 

l^ Detroit Test of Learning Aptitude 

Practical Judgem.ent 

An Important psychological function in many learning situations. Refers 
to the ability to use speed, accuracy> and wisdom in decisions. 

Tests measuring this aWUi 

U Detroit Test of Learning Aptitude 

Number Ability 

Tests the ability to know simple number concepts. 

Testa measuring this skill = 

I, Detroit Test of Learning Aptitude 

Auditory Sounds 

The ability of th© child to reproducei audltorally, words and phrases spoken 
by another person* 

Teste measuring this skill i 

U Sllngerland Screening Tests for Language Disability 

Auditory Learning 

The ability to learn a series of new words taught essentiaUy through a phonic 
method of Instruction* 

Teat measuring this ©klUi 
U Mills Learning Methods Test 
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Visual Laarnlng 

The ablU^ to learn a mmrim of new words taught essentiaUy through an 
instructional method that relies almost exclusively on the eye as a re- 
ceptor and means of Interpreting the printed symbol stimulus* 

Test© measuring this skill? 
I, MtUs Learning Methods Test 

Kinesthetio Learning 

The abtUty to learn a serl^a of new words taught essentially through an 
instruatlQnal method that focuses almost eKclusively on writing and tracing^ 

Testa measuring this skill? 
Mills Learning Methods Teats 

Combination Learning 

The ability to learn a series of new words taught through an instructional 
method using visual i auditory and kinesthetic channels. 

Tests measuring this skilli 
I* Mills Learning Methods Test 

Motor Development 

This refers to the ability of the child to demonstrate that he has acquired 
the requisite motor sKitla for his age* 

Testa measuring this skllU^ 

I* Llncoln^Oseretsky Motor Development Scale 
a# Purdue Perceptual Motor Survey 

Walking Board 

Refers to the ability to maintain general balance while walking on a 
narrow board. 

Jumping 

Refers to the ability of the ohild to jump In a coordinated fashion, 

Identlftoatipn of Body Parts 

This refers to the ability of the child to recognize and identify parts of 
his own body. 

Obstacle Courae 

This refers to the chlld^s aWU^ to react spatiaHy to objects in his 
environment, 

Kraus*^W#ber 

Tlnis refers to physical fitness, physical strength and muscular fitness* 
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Angel-ln-th#^ Snow 

Refers to the WentlficatiDn of limbs and movement of limbs In a 
coordinated fashion* . 

Chalkboard EKeroises 

Refers to the ability to make coordinated movements reflecting an awareness 

of dlrectlonaUy*^ 

Rhythmic Writing 

The abiUty of the child to perform a continuous^ reproductive task* 

Ocular Puraults 

Refers to VhB ability of the child to establish and maintain visual contact 
with a target. 

Visual Achiav^m^nt 

The ability to reproduce certain geometric forms. 

Classroom Dia^turbance 

This refars; to the extent to which the child's behavior Is active and disruptive 
in the olasaroom* 

Tests measuHng this skilli 

U Dev©reuK Elementary School Behavior Rating Scale 
a. Quay Cias&room Observation instrument 

Impatience 

Refers to tha extent to which children surge forward In their work, never 
looking hmok^ or thinking about the quality or neatness of the product* 



Tests measuHng this skill: 

U Daverw>^ Elementary School Behavior Rating Scale 

Dl s r e s pec t^^ Def ia nee 

This ref^r^s to the extent to which the child manifests open disrespect for 
or reslstenee to the school ^ the subject matter^ or the teacher* 

Tests measuring this skilh 

U DewreuK Elementary School Behavior Ratlnn Scale 

External Btam^ 

This ref^m to the extent to which the child expresses the feelings that it is 
external Circumstances which are the source of Lhis difficulties. 

Tests measuring this skilh 
U Dw^reu^ Elementary School Behavior Rating Scale 
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Aohi0vennent AnKiety 

This refers to an outward display of worry concerning the imbiUty to mmt 
achievement demands of the teacher or school situation. 

V 

T#«ts measuring this skllb 
1^ Devereux Elsmentary Schaol Behavior Rating Scale 

EKt^irnal Reliance 

This refers t© One degree to which tins child Is unable to make Independent 
d^<^lalonSj to hold opinions^ and to take independent action^ 

T^sts measuring this sktUi 
U Devereux Elementary School Behavior Retlng Scale 

Cornprehension 

This refers to the child having problems understanding the day-to--day work 
danr^ands of the teacher and the curriculum. 

Tests measuring this skill: 
1 ^ Devereux Elementary School Behavior Rating Scale 

Inatt^ntlve'-Wlthdrawn 

This refers to a tendency on the child's part to lose contact with what \m 
going on In the class. 

Tests measuring this skill: 

I* Devereux Elementary School Behmvlor Rating Scale 
a. Quay Classroom ©bservatton Instrument 

Irrelevant--Responslveness 

This refers to the extent to which the child's verbal responsea ara 
irrelevant^ Intrusice^ and/or exaggerated or untruthftjU 

Te^sts measuring this skill' 

Devereux Elementary School Behavior Rating Scale 
a. Quay Classroom Observation Instrument 

CreatiVB Initiative . 
This refers to the degree to which the child exHibits active personal 
mvolvement and positive motivation to contribute to the classroom 
lei^rnlng situation* 

T©^ts measuring this skill i 

Devereux Elementary School Behavior Rating Scale 
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Need for Closeness to T#$.oher 



This pmfmrm to me extent to which children ko b0 close to, seek outj 
^md offer to do Wiingp for the teacher, 

's^ists measuring this t^kiXXt 
I* DevereuK Elemantory School Behavior Rating Scale 
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INFORMAL ASSESSMENT 

Many times formal diagnostic tests are not available. This leaves the teacher 
or diagnostician in the position of coming up with her own information on a child 
to begin planning an educational program. This section of the manual will describe 
informal procedures to be used for this purpose. 

Specifically, tr la appendlK will discuss three informal assessment procedures. 
The first of these If an Informal reading survey designed to determine the child's 
abilities and difflcuuies In reading. The second Is an Informal arithmetic survey 
dfislqned to accomplish In arithmetic what the Informal reading survey Is designed 
to accomplish in readinr The third Is the utilization of diagnostic teaching as a 
diagnostic procedure, 

informal Reading Survey 

The purpose of the Infornial reading survey Is two-fold: (1) Is designed to 
provide an Instrument which will help appraise a chlld^s reading levels and (2) 
It 1^ designed to provide an Instrument which will help in more closely and clearly 
determining appropriate reading Instruction* 

Making an Informal Survey, Making an Informal survey is not difficult, Harris* 
defines such a procedure. Using a series of basal readers he shows how to select 
passages^ scoring criteria^ and administration and interpretation guidelines. From 
his procedures one can determine the child's Independent, Instructional and Frust- 
ration Levels in reading* 

Informal Arithmetic Survey 
One can follow the same procedures for des/eloplng an Informal arithmetic 
survey as were used In the informal ■reading survey* The major difference 
would be that nm would use an arithmetic basal series rather than a reading 
series. 

Diagnostic Teaching 
Many times, it is impossible for the teacher to get a complete formal dlag-- 
nostlc evaluation on a child. This could occur for several reasons* First of 
all^ a trained diagnostician may not be available* Second, if a diagnostician 
is available^ there may be an extensive waiting list for testing. As a result^ 
the teacher Is left In a position of needing to develop her ov^^n diagnostic in-- 
formation. 

Earlier, the development of Informal Instruments waLi discussed as a means 
of getting Informal diagnostic information. Another procedure that may be used 
by the teacher is ^'diagnostic teaching. Essentially, diagnostic teaching is a 
procedure for determining children's strengths and weaknesseii through the 
assignment of carefully planned lessons. 

* Harris, Albert J, Efmctlve Teaching of Reading* David McKay: New York, 
1962. Pp, 120 - 125. 
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SpecificaUy, the procedure Involves the foUowing mtapsi (1) the teacher 
Identifies a particular skiU that she wants to determine if the child can do, 
(2) the teacher identifies a format for the lesson (ot-SL^ recitation, seat work, 
etc*) she will use with the child to determine whether or not he can perform 
that skilU (3) the teacher prepares the less, (4) the teacher administers 
the lesson to the childp and (5) the teacher evaluates ti-s performance on the 
lesson. 

After tl-ie lesson is over. If the child did well, the teacher can go on to 
something else* However, If the child did poorly, then the teacher plans a 
series of ramedial lessons teaching him that particular skill. 

Smith and Neisworth* offer some useful criteria for selecting diagnostic 
activities. The diagnostic teacher would be well advised to read their chapter 



* Smltin, R* M, and Nelsworth, J. T, Fundamentals of Informal Asaessmer 
In Smltin, M. (Ed,)* Teacher Diagnosis of Educational Diffleultles « 
Columbus, Ohxoi Charles Merrill, 1969. Pp. I - 29. 
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INSTRUCTIONAL OBJECTIW^ 

Clusters of objectives rather than single Isolated objectives are incorporated 
into the Educational Based Appraisal System, The objective cluster approach 
involves W^o levels of specification 3 instructtonal goals and Instructional ob-^ 
jactives. The instructional goal specifies the terminal behavior to be achieved 
by the cumulative effect of the cluster of five objectives* Two options are 
available when developing clusters of lnstrucf:ional objectives. 

OPTION 1 - Selection of a cluster from the Objective Cluster Bank included 
in EB^S 

or 

OPTION 2 - Development of your own objective cluster 
The later option Is encouraged since it will result In a set of objectives specific 
to the particular learner* s needs. 

Development of objective clusters is the primary responsiblUty of the teach-- 
ers using EBAS, However, your role relative to cfie EB^.S team requires you 
to (I) collaborate with the tearn with the selection of clusters from the Objective 
Bank which parallel specified priority instructional goals^ (2) collaborate with 
Wie team In writing objective clusters and (3) serve as a consultant to the teach-^ 
ers in the use of EBAS. Skir( In writing Instructional objectives and specifying 
objective clusters should assist you in fulfiirmg these roles, 

RECOGNIZING INSTRUCTIONAL OBJECTr/ES 

Instructional objectives differ from Instructional goals , Instructional goals 
establish the direction and eKtent of the Instructional task, TF,e instructional 
goal statement provides a point of departure from which more specific and cor/:- 
plete inntructional objectives are derived. 

The term "Instructional Objective" is used to describe a statenient which 
speciflBS (1) what student behavior Is desired as a result of Instruction, (2) the 
conditiona under v^hich the student will perform the desired behavior, and (3) 
the degree of competency or frequency which will be accepted as an Indication 
of successful performance. These three specifications are the basic elements 
in all instructtonal objectives. They will be referred to as the descriptive, 
conditional i and evaluative elements. The remainder of this section focuses 
on the recognition of these basic elements in instructional objectives, 

THE DESCRIPTIS/E ELEMENT: The portion of the instructional objective 
which describes the behavior the student is to perform is the descriptive 
element. 

The descriptive element of an instructional objective answers the question 
WHAT DO I WANT THE STUDENT TO DO? and refers to the outcome of the 
instructional process. This element is usually an action word which describes 
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what the student is eKpected to do. EHhavions, such as list, alphabetize, 
coUect, measure^ nepcrt^ trace, and use are v3ry specific observable actions. 

However, some action words are vague and do not adequately describe pupil 
performance. For example, the act of computing may be interpreted as either 
a mental process, a writing process, or as a process requiring calculation 
equipment. In or " r to clarify the behavior, an explanatory phrase could be 
inserted J such as '^the student will compute, using an adding machine or the 
student will compute^ using pencil and paper," 

This additional description of the desired behavior thus increases the effec- 
tiveness of the objective statement. The more specific the descriptive ele- 
ment, the more measurable the outcome. 

Following is a resource of action words which could be used as the des- 
criptive element when writing Instructional objactivesi 



add 


laDe L 


alphabetise 


list 


answer 


listen 


build 


mark 


check 


measure 


choose 


multiply 


circle 


name 


complete 


practice 


compute 


read 


count 


record 


cut 


report 


demonstrate 


spell 


describe 


subtrrct 


discuss 


tell 


divide 


trace 


draw 


unde feline 


explain 


use 


find 


wait 


Identify 


write 



THE CONDITIONAL ELEMENT: The portion of the instructional cbjfjctlve 
which indicates the conditions under which the student will be eKpected to 
perform is the conditional element. 

The conditional elem.ent of ari instructional objective asks the question WHAT 
WILL THE STUDENT BE GIVEN AS A MEANS FOR DEMONSTRATING HIS 
PERFORMANCE? After stating that a student will circle, point, count, or name. 
It then becomes necessary to establish the conditions of the behavior. For example. 
If tine task is to compute subtraction problems, it is necessary to first determine 
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the fypm of probiems to be assigned, . Several questions are asked. WIU the 
problems consist of two colurnn subtracting? Will borrowing be required? 
Will fractions be included? In other words, what level of competency is 
expected of the student? 

In addition to specify the level of the instructional task or social behavior, 
it is irnportant to delineate the materials or equiprr it involved. Will the 
student be given a blackboard, pencil and paper, or an abacus? 

The conditions established for the demonstration of a behavior should be 
within tPie capabilities of the student yet still In agreement with the intent of 
the objective. 

Following is a list of phrases which could be used as the conditional element 
when writing Instructional objectives- 
... a worksheet , * . 

* , , given a list of . * , 

* * . given a picture , . . 

. . * using a telephone directory , * . 
, . * using a glossary . * . 
. . . using a newspaper . . . 

* * , with help . . . 

* * . without help , , * 

. * . in any given situation . . * 
, , * without hesitsttion . * . 
, , , from the following list . * . 
» . . given an assigned tmsk , , , 

* * * after a discussion of . . . 
. * , wlnen listening # . . 

. , * after the teacher orally reads . . . 
. s . when asked . * . 

* * , when presented with the following problems . * ^ 

* . , when standing in line . * . 

YHE EVALUATIVE ELEMENT: The portion of the instructional objective which 
establishes the minimum level of acceptable student performance is the 
evaluative element, 

1 ne evaluative element of an Instructional objective^ often called the criteria^ 
answers the question WHAT WILL I ACCEPT AS PROOF OF SATISFACTORY 
LEARNING? 

Specifying what will be considered acceptable performance in thm objective 
statement establishes a criterion measure by which the student^ s performance 
can be judged. 

Considering the following objective, »^the student will be able to locate his 
spelling words in the dictionary, " an acceptable level of ac^curacy must be 
established. Will the studant find all of the words, 75% of the words, or two 
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of tine words to demonstrate success? It must be remembered that to be of 
value the evaluation standard must be reaUstic. Standards set too high or 
too low will not be accurate determiners of mastery. 

The evmluative element can be specified in several ways. 

For example! 

Percentage of Accuracy - 75% accuracy 

2. Time Limitations - within 5 minutes 

3. Numerical Limitations at least two times 

4. Involvement Limitations - copies accurately and legibly 

The following is a list of evaluative element phrases which could be used as 
a resource In stating instructional objectives: 

* . , with 80% accuracy 
, * * 8 out of 10 

, , . at least 50% correct 

. , , 90% of the time 

^ , , without quitting 

, . . correctly 

, * * accurately 

, , . at least 6 times 

, ^ , make at least 1 verbal remark 

* , . during the school day 
. , , within 10 minutes 

Summary 

Instructional objectives specify the desired behavior the student will eKhibtt 
as evidence that he h -. learned. Three elements are basic to all instructional 
objectives — the (I) descriptive/ (2) conditional, and (3) evaluative elements. 
Thus, an instructional objective statement should answer the following questions^ 

1. What will the learner : 

2. Under what cond:::lnns v. i he do it? 

and 

3. What will indicate success? 

EXERCISE C/l Recognizing the descriptive, conditional and evaluative 
Instructional objective. 

Identify the descriptive, conditional and evaluative ele nents in each of the 
following objectives. Indicate the descriptive element with a D, the condi- 
tional element with a C, and the evaluative element with an 

U The student will be able to pick all the names referring 
to countries from a list cr 10 names including countries^ 
cities^ and states. 
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quietly whiie another child has his turn, 
3* The student will be able to complete a 5 nnlnute written 
assignment appropriate to his ability level while sitting 
at his desk. 

4. The student will be abla to determine the area of a 3^' 
square using pencil and paper by multiplying the two 
sides together* 

5, The student will be able to underline all the proper 
nouns in a list of 20 nouns, 

Responses to EXERCISE C*U 



^ D E 

U The student will be able to pick all the names referring 

C 

* to oountrles from a list of 10 rames inclut Ung 

countries^ cities, and states. 

D E 
2* The student will be able to wait for his turn by standing 

C 

quietly while another child has his turn, 

D ^ C 

3. The student will oe able to complete a 5 minute written 

assignment appropriate to his ability level while sitting 
E 

at his desk, 

D 

4* The student will be able to determine the area of l 

C 

square using pencil and paper by multiplying the hNO 

sides toget>ier* (Implied evaluative element,) 

D E 

5. The student will be able to underline all the proper 

*^ 

nouns in a Ust oF 20 nouns. 
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WriUng Instructionpt Objectives 



In addition to the Objective Ctui'-tar Bank component of EBAS there are many 
other sources of objectives availiiiblo. For ftx^mplQi objectives can be obtained 
from ourrtculum guides, teachsr^t ^nan» *^^1>^, an^ co.TimerciaUy prepared volumes 
of objectives* As the team gainia 1'. niUariLty with us;nn EBAS, you will be able 
bo Identify other aources of obj^nitivc^ whic^h Cc;n im u-^ed in the development of 
your own clusters of objectives. The t;eam Bhcula not ft^xpc^^.t find objective 
banks which are directly applicable to ihe r^^^ids of h spacif^c atud&nt. However^ 
using other banks of objectives^ the teair ca Lha teachers Independently will be 
able to revtae the objectives and orgamze Ihem into usable clusters. 

Various formats for writing objectives eKist. EBAS suggests the utilisa- 
tion of a simplified approach. The preci.^lor^ required in stating compleK in^^ 
structional objectives often represents av^ overburdening academic task, resulting 
in statements meaningful only tc the writer. Instructional objectives, written 
and shared by the EBAS team, can be meaningful without being complex. It is 
suggested that the language of the instructional objectives be purposefully simple^ 
straightforward, and free of educational jargon. 

The EBAS approach encourages the development of objectives precise enough 
to provide direction for preparing instructional tasks^ yet stated in an uncom-- 
plicated manner. While this does not reduce the need for precision and a 
consistent format. It does free the EBAS team to focus primarily on stating 
instructional objectives for student behavior to be affected rather than on the 
writing process Itself. This is particularly important follownng the initial 
EBAS team conferer:-.e when the teacher will at times be independently pre- 
paring her own cluster, ■ 

^me model suggested for writing instructional objectives includes the fol-^ 

lowing criteria^ 

U Describe the behavior the student Is to demonstrate 
using specific words which describe an obserable 
action. (Descriptive Element) 

2. Designate the conditions under which the student will 
be able to demonstrate the desired action, (Conditional 
Element) 

3. Specify the level of performance which will Indicate 
successful achievement of the objective, (Evaluative 
Element) 

4. Begin each Instructional objective with "The student 
will be able to. . J' This establishes consistency and 
uniformity among the objectives. 

6, Keep the language of the objective simple. The degree 
to which the scatement of the objective can be under-* 
stood by the student can be used as a guide. 
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If the team writes Instructional objectives which iUustrate each of the 
elements listed above and which are stated in a straightforward manner, 
then the intention of what is to be taught should be clear, 

EXERCISE C,2. Writing Instructional Objecttves 

The fQllowlng eKercnse is intanded to guide you through the fsteps of writing 
an instructional objective, A sample objective is developed sjlmultaneously 
for you. FoUow thu >teps outlined and generate your own sample objective 
in the space provided, 

U Subject areai 

example: Science 

diagnostician- s: 
2* Sub^area: 

example? Ecology 

diagnostician's: (derived from Subject area stated in first step) 

3, Descriptive Element: 

example I Write a report 

diagnostician's: ^ 

4* Conditional Element: 

example: A fter vlewtn ci a film ^^Protectian of our Na tural R esources" 
diagnostician^ s: ^ 

5, Evaluative Element; 

example: About 4 ways people are trying to conserve natural resources 
diagnostician's: ____ ___________^_________.^ 

6* Final Objective: p ut all the elements together _______________ 
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exampi©! The student will be able to write a report about 4 ways people are 
trying to concerve natural resources after viowlhg a film ^'Protection of Our 
Natural Resources p " 



diagnostician* SI 



. Analyzing and Evaluating Tnatructlonal Objectiv :-s 

As the EBAS team develops instructional objectives for specr^:-c ^ludentSj it 
becomes necessary to make judgments as to Uhe quality of the objectives- There 
are several conditions on which objectives can be evaluated. In addition to the 
descriptivsi conditional and evalu^^ ■ r-equirements, eKpllcitness, relevance, 
and clarity will need to be conside*" 

Expllcltness 

.Well-written objectives should be Explicit. In other words, can the presence 
of each element be dGtermlned and secondly, are they written in specific terms? 
It should be possible to separate each element (descriptive, cor. Jitional and 
evaluative) within ari Instructional objective, if it is directly stated or even if 
it is implied. Elements that are directly stated are easily identiflabl© * However^ 
in other instances the existance of one or more elements is implied. For example, 
in the following objective, the evaluative element is implied as an inherent part 
of tine desired behavior. 

The student will be able to write on the blackboard the small 
letters of the alphabet in manuscript. 
The evaluation criteria is involved in the component which states "letters of 
the alphabetJ^ as there is a limited number and their presence or absence is 
observable. 

Objectives containing implied components require careful consideration, 
it should not be assumed that they are inadequate simply because one 
element can not be isolated. 

Relevance to the Student 

The second step in analyzing and evaluating objective statements is deter- 
mining the Relevance to the Student^ The preceding evaluation criteria 
represents an academic task for the writer, the present criteria relates the 
objective directly to the student. Several considerations are inherent in 
determining U in relevance of the objective to the student. The first of these 
concerns age. Im the behavior requested relevant to the student's chronological 
age? It would be irrelevant to ask a 16 year old to insert geometric shapes into 
corresponding spaces. 



EKLC 



284 



209 



A second question pertaining to relevancn^ : ' ability* Is the desired behavior 
within the student^s specific abilities? Askir^ - ~^Hng impaired student to 
complete an auditory discrimination eKercis6 \ot be a task relevant to 

the student's abiUty. 

A tinird consideration concerns identified student needii, that is^ is the 
behavior relevant to the student's identified needs? 

A final consideration concerns environmental surroundings. Is the behavior 
relevant to the student's future success in his functional environment? For 
SKample, an objective requiring a student living in a rural area \:r^ d^invjnLjtrate 
\mm of a mass transit system is far from relevant to the student*s funcvk nal 
■*-vlronment* In evaluating objectives in terms of student behavior^ it 
i/nportant to consider the preceding relevance variaDl&s, Thus, there are 
four criteria related to the relevance of the objectives to the student: (I) agej 
(2) £ billty^ (3) needs^ and (4) environmental surroundings. 

Relevance to the Instructional Process 

The third step in evaluating objective statements is Relevance to the 
Instructional Process. In other words^ is demonstration of tha desired 
behavior relevant In terms of available resources? To require the student 
to demonstrate the use of a tape recorder would not b?^ relevant if a tapa 
recorder was not available. Secondly^ Is the desired behavior relevant to 
the content area for which It at written? When asking the student to demon- 
strate his ability to use a compass correctly it woulc not be relevant to ask 
him to demonstrate this ability by drawing a picture of a compass. 

Clarity 

The final variable In tine analysis of objective statements Is clarity. Is the 
objective sequenced and grammatically correct? Is the objective easny under- 
standable, that is^ does the objective r^esult In a similar Interpretation by all 
who read it? 

A functional instructional objective must meet the criteria of eKijacitness^ 
relevance^ and clarity. The following cHecklist and evaluation grid are Included 
to assist you and tK-i taam in analyztng and evaluating instructional objectives 
that the team develops. 
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Figure 9 




A Checklist of Questions for 
Analyzing and Evaluating 
Instructional Objectives 



CRITERIA 



EXPL^CITNESS 



I* Can a descriptive^ conditional and 
evaluative element be identified 



2, Are the requirsments for the desired 
behavior specifically stated? 

RELEVANCE 

3* Is the desired behavior relevant to the 
student^s chronological age? 

4^ Is the desired beF^iavlor within the student^s 
.^fjecific abilities? 



student's identified needs? 

6* Is th, desired behavior relevant to the 
atuclsnt-s future success in his functional 
or'Vlr^^nment? 

7* Is thf: r:;CTUvrtrJ iionstra tlon of tfie desired 
j behavicr relevant in terms of available 
reaources? 

8* Is the desired behavior relevant to Wie 
cantent ares for which it Is written? 

9* Is the objective properly sequenced? 

10* Is the objective grannmatlcally correct? 

lU Is the objective stated so that it Is easily understood? 

19. Does the objective result in a similar interpretation 
p by all who read it? 




Is the desired behavior relevant to the 
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In addition to the evaluation of the total objectiv© statement provided by the 
checktist, an evaluation grid has been included to assist you In identifying and 
correcting v^eak elements which may exist within the objective statement. 
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EVALUATIVE 



CD C 

U L. 

C Q) 

S .2 

'h in 

C C 

d ^ 

0) 



U) 

(J) 

Z 
h 



CD 



t X 
O LU 



0) 



C 

- £ 

W 0) c 



0) 



h 

z 

LjJ 
□ 

h ^ 
m c 

UJ 

f § 

0 B 

h f 
LjJ *i 

1 i 



m 
c 
o 

o 
c 

C 



LlJ Q> >> 
^ ^ ^ 

U- (!) fO 



_J 

< 

Z 

o 

p 

o 

D 

a 
h 
y) 
z 

u 

T 

F 



r- 
UJ 

o 

2 

UJ 

_j 

LiJ 



.1 0) 



m 01 

(/} ^ 

o g 

O 3) 



CO 



0) 

u 



c 
ns 



CD O 



0) 
L 

O 

u 



c 

« fO 

£ £ 

t £ 

< c 



13 
c 



< B 
J 

O m 



To complete the grid, apply each criterion to each component the objeclfve* 
If it satisfies the criterion^ place an >< in the corresponding celU 

The systematic use of an evaluation check list and/or grid is a convenient 
and expedient way to evaluate the degree to which the team developing correctly 
written and appropriate instructLonal objectives and ^ 
which may eKist in an otajtsctive statement. 



weak elements 
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DevelopLng Objective Clusters 



The '^Objective Clustar** Involves two levels of objective speciPlcatloni 
instructlcnal goals and Instructional objectives, A cluster Is cornprised 
of one Instructional goal and five related instructional objectlveis, Thus^ the 
instructional goal and its objectlvea are viewed as an Interrelated unlti The 
tnstruatlonal goal specifies a terminal behavior to be achieved by each clusten 
of gane rally five objectives. The five Instructional objectives are usually 
sequentially organized and incluislve sc that successful attalnrrient of the set 
of objectives results in mastery of tha Instructional goal , 

The instructional goal is vie\A?ed as a termtnal objoctlwe which can be 
realistically achieved in B to 10 Instructioncil lessons. Certain goals may 
raqulrci a longer period for mastery and contalh nnore or less than five 
related instructional objectives* Goals staten^ents begin v^ith the stenn 
»»Td assist the student in,*^ This degree of specificity of the Instructional 
goal establishes consistency and uniformity among goal statennents and aids 
in differentiating goals from objectives* EKannples of this degree of specific'- 
tt;^ of the instructional goal in a cluster follow: 

To assist the student in solving a siniple I - step 

mathematical word problem* 

or 

To assist the student in associating single consonant 
sounds with 0-ie written symbols at the beginning of a 
printed word* 

or 

To assist the student in attending to assigned tasNs 
rather than Irrelevant stimuli * 

Each of the preceding examples Is sufficiently specific that attainment of 
five objectives will result in mastery of the goal. 

The instructional objectives in the objective cluster represent successive 
approximations of the instructional goal* Thus* the develcpment of these 
objectives is in effect a task analysis of the instructional goaU In breaking 
down the instructional goal into specific tasks or behaviors to be performed, 
the foUowlng questtons are askadi 

(1) WHAT ARE THE FIVE THINGS THE LEARNER WIUL^ 
HAV'E TO DO IN ORDER TO UEARN THE SKILL OR 
CONCEPT? 

and 

(2) WHAT IS THE SEQUENCE OF STEPS IN LEARNING 
THE SKILL OR CONCEPT? 
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For example J the Instrvictional goal| "to assist the student In tQlllng time 
to the nearest minutep^' can be broken down into the follovvtng sequence of 
tasksi 

1. Recogntze which hand on a clock is the hour hand and 
which Is the minute hand, 

a. Tell tinrj© to the hour* 

a. Tell time to the half hour^. 

4* Count by 5's cloch^ime from 1 toll* 

Si Tell tinne as minutes after and minutes till to 
the n^ar^est S minutes , 

Each Identtfled step is then stated following an instructional objectiye which 
contains the three elemeritis prciH^iously identified as essential tn the stmtGment 
of en Instructional objecttve; descriptlvei conclltlcnalj evaluative. Each 
Instnuctlonal objeotive dlrectVy suggests an actlviiy or sat of activities , 

The oonnpleted cluster for tailing time to the nearest minute is illustrated 
in EXAMPLE C. h 



EXAMPLE C,U 

Instnuctlonal Goah To assist the student In telling time to the nearest rnlnute. 
Instructional Objectives! 

li The student SA/IU be able to point to the hour hand and 
the mifiute hand on a clocl< face* 

The student wLll be able, to read correctly on a largis 
clock face the o^clock time for any houri 
3t Ths student sA^ill bis able^to read correctly on a large 

clock face the half past tinne for any half houri 
4i The student M/ill be able to count the minutes by fives 
proceeding cloclcvvtse fronn I and continuing through 11 
given a clock facQp 
5, The student wlU be able to tell the time as minutes after 
tha hour or rntnutes till the hour to the nearest 5 
nrilnutes for any position of the hands on a clock face* 
The CLinnulative effeot of the objectives developed for the cluster Illustrates 
mastery of the skill or concept describad In the instructional goal * Thus, the 
objecttves become the criterion measure for the goal* 

EMtamples of objective clusters for Instructlohal goals in reading^ matli^ and 
social skills are provided on the following pages , Review them before com^ 
pletlng the eKercise on page aiS. 
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EXAMPLE Reading Cluster 



1NSTRUCTI0(MA.U GOAL- To assist the student in identifying the main 

idea in a stony, . ^ 



The student will be able ^ to select from a list of three 
statef 'lents the one which most closely describes the 
main idea of a given sentence , 



^ — — — — --- — — ^ — " -' - " - - 
The student will be able to select the main idea in 
a given paragraph, 



The student will be able to identify the main idea and 
the sentence In which it Is found in any given paragngiph. 



The student will be able to identify the topic sentence in 
a given paragraph and list supporting details. 



The student will be able to compose a title suitable 
to the material for a given written selection* ^ 
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EXA/MPLE C,3, - Math Cluster 



INSTRUCTIOMAL SOALi To assist the student In Flndtng th© sum of the 
elements In S sets , 



The student wLU be able to identify correctly the symbol fon 
addition , 



The student will bs abl-e to define addition in such a manner as 
"putting sets together,^' 



The student will be able to put the sets together and name the 
mennbers of the nevv set^ given a set of three objects and a set 
of two objects* 



The student will be able to write the number of rnembers tn 
leach set under it^. given three cornbtnablon-of-sets problems i. 



The student will be able to write the oorrect number oF objects 
In the sum of each pair of sets, given a worksheet containing 
fis^e pairs of sets , ' 
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EXAMPLE C.4, - Social SHUl Clusten 



INSTRUCTIONAL GOALi To assist tins studant In using other^s possassicns 
only with their penmlssiorip 



The student will be atal© to Identify^ sA'lth the teacher's 
'assistanc©^ that asking permission means that he must 
neceive approval from th© ovvner to use others' posseasions. 



The student will be able to state that he must '*ask 
permtssion" whenever hG wants to use Dther-s 
possessions, 



The student will be able to identify^ with the teacher- s 
assistance, the correct procedure for "asking permission'* 
to use sornoDne elses' pogsesstons^ 



The student will be able to practice^ In m role-playlng situation, 
the correct procedurG for ''asking permission'^ to use other' 
possessions. - 



The student will be able to Identify^ by telling the teacherj 
whenever he must ask permission to use otFiers^ pDssesslons, 



EKLC 



292 
ai7 



EKERCISE C*3 . Developing Clystars of Instructtonol Objectives. 

The rollowlng a5<QrcisQ Is intended to gutd© you through the steps of developing 
mn dbjectiv© cluster, A sampl© olusten Is developed sirnuUaneously for yoLi. 
FqUos^ the steps outUneci and generate your own sample cluster Ln the space 
provided. 

I* Instructional Goal 

Exarripler To assist the student In associating the 
single consonant sound "b^* with the 
\A,iritten symbol at the beginning of a 
printed word , 



Task Analysis (What are tha S things a learner vwlll have 
to do In orden to learn the concept or skill specified In 
step r?) 

EKampIet a* Identify the "y* sound heard at tha 
begtrning of vwprds 
b. Recognise the letter *^b'' when It is 
wi^itt©n at the beginning of words 
Differentiate "b'- sounds fronn other 
sounds heard the beginning of 
words. 

Differentiate tf^e w^rltten synnbol ''b^» 
From otiier %A/rltten symbols at the 
beginning oPwDrds 
6, rv\atch the sound with the written 
symbol 



b. 
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Restate aa Instructional Objectlveis. 

EKarnples a, Th© student will be able to identify that 

a series of words read aloud all begin 

with the *'b^* ssound, 

b. The student will be able to identify that 
the Ejame series of v\/ords when written 
on the chalkbaard all begin with the 
earne letter — • ^'b''. 

c. The student will be able to identify 
which word in a series of 3 wordS| pre- 
seritcd orally, begins with the -'b'* sound, 

d. The student will be able to underUne all 
of the words In a list of 3 words vvritten 
on the chalkboard that begin with the 
v^M^ritten symbol "b*'* 

e . The student will be able to point to the words 
written on the board which begin with the 
aame sound as ball . 



a* 
d. 
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